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PREFACE

As rightly stated “Curriculum adaptation is immediately relevant to the work of teaching while
it also prepares teachers for future learning.” Adaptation is a documented process that allows a
student with special educational needs to participate in the prescribed provincial curriculum with
changes in format, instructional strategies and/or assessment procedures that retain the learning
outcomes of the curriculum. This adaptation may include alternate formats, instructional strategies
and/or assessment procedures.

This Manual on curriculum adaptation has been developed to facilitate the inclusion of children
with special needs in the general education system. The purpose of this manual is to assist
teachers in developing programs and enable students with special needs to meet their academic
goals, The mandate of differentiated instruction and inclusive education is outlined in the Revised
Persans” with Disability (RPWD) Act and RTE act, and the UNCRPD framework to be followed for
implementation of educational services.

The Secondary and Senior Secondary years of schooling are profoundly important; as it represents
the terminal point of formal schooling and prepares young people for the work force. For children
with special needs, learning experiences at this stage of education becomes important for their
future living in society. Thus, it is far more significantly important to differentiate education in
varying degress according to the nesds, interests and aptitudes of the students.

The manual is one of the first specific and concrete documents to help teachers raise their
awareness and ability to respond to the diverse curriculum needs of their students. The purpose of
this manual is to serve as a guide for the modification and implementation of curriculum adaptation
for students with different disabilities; by exposing you with exemplars/activities/Lesson plans and
suggestions which highlights the recommendations for adaptations for different disability areas
that can assist teachers in their classroom teaching as per the specific learning needs of their
students. This manual also includes how to address other issues like Life Skills, Pear- Pressure,
Sex- Education and Gender Equity in inclusive setup among these children. This Manual also have
the Salient features of Rights of Persons with Disabilities Act, 2016 e. g Disabilities coverad, Rights
and entitlements, Guardianship, Establishment of Authorities and Penalties for offences.

I would like to express my sincere thanks to the contributors and disability experts for their efforts
in reviewing, editing and developing of this manual. The teachers who will be using it would need
to innovate and study more relevant documents to widen their knowledge; for effective educational
inclusion of children with disabilities. [ extend my sincere gratitude to NCERT, SCERT/DIETs and

other agencies for their contribution in bringing the Manuals in the present shape. Thank you!

Dr. Anamika Singh



Inelusive Education
ond
Inelusive Classrooms

WHAT IS INCLUSIVE EDUCATION AND INCLUSIVE
CLASSROOMS

Inclusive education means that all students attend and are welcomed by
their neighbourhood schools in age-appropriate, regular classes and are
supported to learn, contribute and participate in all aspects of the life of
the school.

Inclusive education is about how we modify attitudes bring about
awareness regarding Children with Special neads develop and design our
schools, classrooms, programs and activities so that all students learn and
participate together.
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EXCLUSION
SEGREGACION

INTEGRACION

INCLUSION

Inclusive education happens when children with and without disabilities
participate and learn together in the same classes. Research shows that
when a child with disabilities attends classes alongside peers who do not
have disabilities, teaching learning become more effective.

For a long time, children with disabilities were educated in separate classes
or in separate schools. People got used to the idea that special education
meant separate education. But we now know that when children are
educated together, positive academic and social outcomes occur for all
the children involved.

We also know that simply placing children with and without disabilities
together does not produce positive outcomes. Inclusive education occurs
when there is ongoing advocacy, planning, support and commitment.

Inclusion in education is an approach to educating students with special
educational needs. Under the inclusion model, students with special needs
spend most or all of their time with non disabled peers. Inclusion rejects the
use of special schools or classrooms to separate students with disabilities
from students without disabilities.

Implementation of these practices varies. Schools most frequently use the
inclusion model for selected students with mild to moderate special needs.
Fully inclusive schools, which are rare, do not separate "general education”
and "special education” programs; instead, the school is restructured so
that all students learn together.



Inclusive education differs from the 'integration’ or 'mainstreaming” model
of education, which tended to be concerned principally with disability and
special educational needs, and learners changing or becoming ‘ready for’
or deserving of accommodation by the mainstream. By contrast, inclusion
is about the child’s right to participate and the school’s duty to accept the
child and not to change the child according to the prevailing norms and
practices.

" Most Restrictive "

|

Increasing
weverity of
general school population necds and
restriciivencss
of ervaronment

Full-day placement in &

A premium is placed upon full participation by students with disabilities and
upon respect for their social, civil, and educational rights. Feeling included
is not limited to physical and cognitive disabilities, but also includes the
full range of human diversity with respect to ability, language, culture,
gender, age and of other forms of human differences.

WHY IS INCLUSION IMPORTANT?

Preparation for Adult Living- The goal of education is to prepare individuals
to be contributing members of society. Segregated settings often cannot
prepare individuals to function in integrated community and work
environment because they do not afford those with or without disabilities
opportunities to develop the attitudes, values and skills required to
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get along with one another as interdependent members of society. By
attending their local schools, students with disabilities can practice skills
in the actual community setting where they're needed and they can then
develop a sense of belonging.

Improved Learning Through Peers and Greater Exposure- Students with
disabilities who are placed in regular classes have opportunities to grow
socially and academically through peer models and exposure to a greater
variety of experiences.

Growth for Peers-Through having students with disabilities in their schools
and classes, peers without disabilities learn to develop skills in dealing with
others who are different from themselves. This experience often leads to
growth in their self-esteem and interpersonal behaviours, paving the way
for the formation of rewarding adult relationships with a variety of pecple
in community, home, and waorkplace settings.

Effective Use of Resources- When students with disabilities are educated
in regular classes, special educators provide support in that setting. This
affords students the opportunity to learn from special educators, regular
classroom teachers, and classmates. The entire class benefits from the
collaboration of regular and special educators: some regular educators feel
they have leamed from special educators more effective ways to assist all
students in the class.

Friendship Development- Inclusion affords students with and without
disabilities opportunities to become friends with one another. Some of the
friends that students with disabilities make in school today will be their co-
workers and fellow community members as they reach adulthood.

Acceptances of Differences- As students with and without disabilities
interact as classmates and friends, opportunities arise to break down
barriers and help people to understand each other better. Inclusion can
help us to create a society that accepts and values persons with and

without disabilities as contributing members in all aspects of community
life.

Team Building- Successful inclusion of students with disabilities requires
greater collaboration between regular and special education personnel.
This teamwork can result in improved instruction for students and
improved staff morale. The parents of the students with disabilities also
become valued members of this collaborative team, sharing their dreams
and aspiration for their children’s for their children’s futures.

Focus on Strengths- Inclusive education programs are characterized by a




focus on the student’s strengths, rather than the student’s deficits. This
emphasis enables the educators to look closely at areas where the students
are then used to facilitate positive interaction with classmates.

-Benefits of Inclusive Education

All children benefit from inclusive education. It allows them to:

Develop individual strengths and capacities, with high and appropriate
expectations from each child.

Waork on individual goals while participating in the classroom activities
with other students their own age.

Involve their parents in their education and in the activities of their
local schools.

Foster a school culture of respect and belonging. Inclusive education
provides opportunities to learn, and accept individual differences
and respect them lessening the impact of harassment and bullying.

Develop friendships with a wide variety of other children, each with
their own individual needs and abilities.

Positively affect both their school and community to appreciate and
accept diversity and inclusion on a broader level.

All parents want their children to be accepted by their peers, have
friends and lead “regular” lives. Inclusive settings can make this
vision a reality for many children with disabilities.

When children attend classes that reflect the similarities and
differences of people in the real world, they learn to appreciate
diversity. Respect and understanding grow when children of differing
abilities and cultures play and learn together.

Schools are important places for children to develop friendships and
learn social skills. Children with and without disabilities learn with
and from each other in inclusive classes.

In inclusive classrooms, children with and without disabilities are
expected tolearn to read, write and do math. With higher expectations
and good instruction children with disabilities learn academic skills.

Because the philosaphy of inclusive education is aimed at helping all
children leamn, everyone in the class benefits. Children learn at their
own pace and style within a nurturing learning environment.

An inclusive classroom is a general education classroom in which
students with Physical emotional educational and societal and without
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disabilities learns together. It is essentially the opposite of a special

education classroom, where mostly the same kind of students with

disabilities.

Principles for quality inclusive education:

¢ All children should be treated equally — Inclusive education is

based on the simple idea that every child and family is valued equally
and deserves the same opportunities and experiences. Inclusive
education is about children with disabilities — whether the disability
is mild or severe, hidden or obvious — participating in everyday
activities, just like they would if their disability were not present. It's
about building friendships, membership and having opportunities
just like everyone else,

¢ All children learn in different ways — Inclusion is about providing
the help children need to leam and participate in meaningful ways.
Sometimes, help from friends or teachers works best. Other times,
specially designed materials or technology can help. The key is to
give only as much help as needed.

{ It is every child’'s right to be induded — Inclusive education
is a child’s right, not a privilege. The Individuals with Disabilities
Education Act clearly states that all children with disabilities should
be educated with non-disabled children their own age and have
access to the general education curriculum.

Making Inclusion a Reality
What you can do to promote inclusion for your child:

1. Share your child’s strength and weakness with the class
teacher.

2. Encourage your child to participate in activities where she
can meet children her same age with different abilities.

When looking for activities, consider your child’s interests. The local
school, library, and recreation or community centres are good placesto
check out. You also may want to consider national organizations that
encourage diversity, such as 4-H Clubs or Girl Scouts of America.

3. Search the Internet for activities or organizations that your
child may want to join.

Two community Web sites with numerous resources are The Family
Village and Kids Together: Information for Children and Adults with
Disabilities.




4. Help your child develop friendships with classmates or other
neighborhood children.

Set up opportunities for your child to be with children he likes or
children who show an interest in him. Teach your child how to make
and keep friends. For other recommendations, visit the article Let's
Play Together: Fostering Friendships Between Children with and
Without Disabilities.

5. Share your goals and expectations for your child.

Before you meet with the school and decide upon your child's
Individualized Education Plan (IEP), meet with his teachers,
therapists and others to discuss your goals, expectations, and future
placement preferences for him.

6. Know the rights you and your child have to an inclusive
education.

7. Educate his peers about his special needs specially his
buddy.

What schools can do to promote successful inclusive
education:

1. Consider inclusive education first.

Special education services can be provided in many different
settings. Schools are required to consider the general education
class before considering any other setting for your child to receive
special education services.

2. Support each child’s learning.

Teachers support learning in inclusive classrooms in three ways. First,
they teach so that students with differing abilities and learning styles
can understand and participate. Second, they modify assignments
when they are too difficult. Third, they model respect and encourage
friendships.

3. Become your child’s advocate.

It takes time and energy to make inclusion happen in a school that
is resistant to change. Stay focused on what you believe is best for
your child. Listen carefully to the arguments against your child’s
inclusion in a general education class and use what you learn to
advocate for change. For example, if you are told that your child is
not ready for the general education class, ask what supports could
be provided to help make her successful in the class.
{:""&-:‘#i_:i
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Principles of inclusion and necessary resources

Inclusion is not designed to reduce students’ needs, and its first priority
may not even be to improve academic outcomes; in most cases, it merely
moves the special education professionals (now dual certified for all
students in some states) out of "their own special education” classrooms
and into a corner of the general classroom or as otherwise designed by the
“teacher-in-charge” and “administrator-in-charge”. To aveid harm to the
academic education of students with disabilities, a full panoply of services
and resources is required (of education for itself), including:

§ Adequate supports and services for the student
{ Well-designed individualized education programs

4 Professional development for all teachers involved, general and
special educators alike

§ Time for teachers to plan, meet, create, and evaluate the students
together

§ Reduced class size based on the extent of the student needs

€ Professional skill development in the areas of cooperative learning,
peer tutoring, adaptive curriculum

§ Collaboration between parents or guardians, teachers or Para
educators, specialists, administration, and outside agencies.

§ Sufficient funding so that schools will be able to develop programs
for students based on student need instead of the availability of
funding.

Teachers use a number of techniques to help build
classroom communities:

€ Using games designed to build community

& Involving students in solving problems

4 Sharing songs and books that teach community

€ Openly dealing with individual differences by discussion
4 Assigning classroom jobs that build community

§ Teaching students to look for ways to help each other

€ Utilizing physical therapy equipment such as standing frames, so
students who typically use wheelchairs can stand when the other
students are standing and more actively participate in activities




Encouraging students to take the role of teacher and deliver
instruction (e.g. read a portion of a book to a student with severe
disabilities)

Focusing on the strength of a student with special needs
Create classroom checklists

Take breaks when necessary

Create an area for children to calm down

(Organize student desk in groups

Create a self and welcoming environment

Set ground rules and stick with them

Help establish short-term goals

Design a multi-faced curriculum

Communicate regular with parents and/or caregivers
Seek support from other special education teachers

Stake holders

Inclusion is a team work of the whole school with the class teacher
accompanied by the following support services to meet the specific needs
of the CWSN.

Personnel helpful in proving these services:

1.

R wE g hA oh BRI

Parents of CWSN.
Peers,

Specialist Teachers.
Medical Practitioner.
Counselor.
Occupational Therapist.
Physiotherapist.
Volunteers,

Evaluation in Inclusion

Evaluation is a continues process occurring in every type of programme.
Evaluation of learners must be flexible in an inclusive setup because the
common procedures relaxation in terms of time & number of problems
should be there.
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As in the 2013 evaluation, two additional evaluation questions informed
this evaluation:

4 How effectively does the school support the presence, participation
and engagement of students with special education needs?

4 How effectively does the school promote achievement and outcomes
of students with special education needs?

Challenges in Evaluation

Students with special education needs are not a homogenous group,
making it difficult to judge a school’s overall inclusiveness. It is possible
that schools may provide well for children with some types of special
education needs and not for others,




Rationale of Curriculum

(Qdaptation at
Senior Secondary Level

IEDSS — centrally sponsored scheme of Inclusive Education of the
Disabled at Senior Secondary Stage is a government’s initiative towards
providing secondary education to children with special neesds, which
enable all students with disabilities completing eight years of elementary
schooling an opportunity to complete four years of secondary schooling in
an Inclusive and enabling environment.

Curriculum adaptation is an ongoing dynamic process that modifies and
adapts the prescribed program of studies to meet the learning requirements
of a student with special needs. It enables the teaching team to welcome
learners of all abilities and ensures that every student is challenged to
learn.

“
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According to King-Sears (2001), adaptation is a modification to the delivery
of instructional methods and intended goals of student performance that
does not change the content but does slightly change the conceptual
difficulty of the curriculum. Adaptations of curriculum is a concept that
usually require more teacher effort and time rather than simply changing
instructional methods and strategies or access as in an accommeodation,
but it is a goal-driven process whereby teachers usually first need fo
state specifically the intended goals for individual leamers, like providing
individual learner activities, individual homework and assessments or
evaluations, and further using adapted or different instructional materials
and strategies and activities for individual leamers needs. Adaptations may
be practices in inclusive classrooms often occur when teachers differentiate
instruction especially when teachers decide to conduct lessons, mathematics
or writing, which meet individual leamer’s unigue needs by having work on
adapted assignments. Under these conditions, learners with special needs
may work on their assignment in small groups with the support of the
teacher. King-Sears (2001) suggests that a variation of this type of lesson
can be providing learmers with special needs fewer or less work and points
out that reducing the amount of tasks seen in an accommeodated instruction
should be differentiated from that provided in adapted instruction. In
Botswana, learners who are visually impaired, Intellectually challenged can
benefit from this arrangement whereby they may be asked to work in groups
in problem sclution and as they work in groups the teacher monitoring and
support may also be maximized. Hence, the adaptation of curriculum may
also include a slight change in conceptual difficulties that is later introduced
to the leamers. It is important to note that adaptation must take place
within the same leamning contents and must be put in place when teachers
have come to a conclusion that a special needs learmer is able to learn the
same content knowledge as others.

In addition to the knowledge, the students gain relevant skills for optimum
functioning in the 21st century (21st century skills); teaching is adapted
ta the diversity of the students, breaks down barriers between the school
and the outside world, while making maximum, yet enlightened, use of
technology to promote the teaching processes, both at the pedagogical
level and at the pedagogical management level.

WHY CURRICULUM ADAPTATION

€ Curriculum adaptation is an important form of professional
development that promotes buy-in, builds understanding of key
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features of leaming and teaching, and improves student learning.

{ Select an instructional model. What matters is that there is a coherent
model of teaching that guides the adaptation of materials and that
also guides teaching.

4 Focus the work. It's not possible to attend to all curriculum units
at once, and to do so would be overwhelming and lead to shallow
changes. Target lessons for deep enhancement where students can
make sense of phenomena, data, or ideas. Identify specific science
and engineering practices to integrate into these lessons.

4 Follow a backward design approach to adaptation with teams of
teachers working in small collaborative groups. The curriculum
enhancements can be co-designed with educational researchers
with curriculum development experience.

{ Attend to emotions, identity, and expertise. The emotional attachment
teachers may feel towards particular activities can make them
challenging to give up or change. Directly address these issues,
develop trust, and create a safe place where they can take risks and
try new ways of engaging students in practices. Leverage teacher
expertise in ways that can focus and drive the design work.

1 Improve the enhancements over time. Have the teams use, study,
and refine the enhancements iteratively across their classrooms.

In an age of constrained budgets and overworked teachers, adaptive
learning is bringing a spark back into the classroom and completely
innovating the way education is approached.

The difference is made when instructional content and methods are
customized to individual students to guide/facilitate learning and mastering
of new concepts. This new learning style is data-driven, and takes a non-
linear approach to instruction. It's able to track student progress as it
teaches, adjusting its instruction accordingly and providing teachers with
important data that will help them be more effective educators.

THE KEY BENEFITS OF CURRICULUM ADAPTATION:

1. Faster and higher quality student progression

For teachers dealing with ever-expanding class sizes, it may

seem like there are never enough hours in the day to give all
of their students the individualized attention that they need.
Having more students in the classroom means instructing
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an even wider spectrum of academic knowledge and skills, and it can be
difficult to find the time to write curricula that is broad enough to address
the needs of each student, let alone check in with every pupil to make
sure he or she is truly understanding the lesson. With adaptive learning,
teachers can use the time students spend with the computer software to
address their needs one-on-one or in a small group setting.

2. Adapts to different abilities

One of the most important education innovations that has
/_\ come from adaptive learning is the ability to immediately
\_/ change instruction based upon a student’s knowledge. As

each student works with the program, the technology will
pick up on what he or she is mastering or still strugaling with and adjust
instruction in real-time. In this way, learning is optimized because the
adaptive learning program can change its approach on an individual level
to make sure students are mastering concepts before moving on to more
difficult material.

3. Improves understanding

When teachers are standing in front of a classroom, it can be
difficult to know whether the students really ‘get it." With adaptive
E learning, the method and pace of instruction Is customized for
% each individual student, which could improve their chances of
truly understanding new academic concepts.

4. Engages students
Many secondary and Sr.Secondary students today are
‘digital natives,” meaning the technologies that are so
t commonplace today have always been a part of their
lives. As a result, they are particularly tech savvy, and
may become more engaged in their lessons if given the chance to spend
part of class time on the computer using adaptive learning programs.

5. Allows students to work at individual paces

® Think back to when you were in elementary school and
most classrooms were constructed in the same way:
The teacher stood up at the front, lecturing about new
material, while students of varying academic abilities
sat in rows of desks and attempted to digest everything
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all at once. When instruction is constructed in this way, all students are
expected to learn at the same pace, even if they shine in different subject
areas. This makes it difficult for teachers to give struggling learners the
exira time they need while simultaneously challenging high-achievers and
gifted students. With adaptive learning technology, students’ answers are
analyzed in real time and the software adjusts instruction accordingly. In
this way, kids are able to work at different paces and achieve the best
possible academic outcomes.

6. Frees up time for one-on-one instruction

Speaking of blended learning, when adapted curriculum
are implemented, we are able to free up time for teachers
to give students one-on-one instruction. Not only does it
customize the presentation and pace of new material,
but it also constantly monitors and analyzes students
responses, giving teachers access to invaluable data.
This data gives teachers insight into whether or not students are truly
grasping new concepts, and whether particular kids in their classrooms
could benefit from one-on-one instruction. This individual attention can
take place while other students are working with computers, or through
the implementation of a rotational model of blended leaming.




Speeific Needs of
Children with

Specioal Needs at
Senior Secondary Level

“"Nothing About Us without Us” was a slogan voiced by DPI (Disabled
people international) to emphasis the disability right and revolutionalize the
rehabilitation process; with the ultimate goal of our efforts and activities
fowards the empowerment of people with disability.

There are so many model s available and each model/approach has its
own strength and all these models have contributed in their own way in
advancing the agenda of empowerment. Now the new model is cross
“disability”.

Cross Disabilities is an approach that does not distinguish between

types of disability. In this approach focusing on particular subgroup should
b avoided whenever possible because “distinction often leads the most
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vulnerable people to further stigmatization.” Includes different disabled
persons and with different abilities.

Inclusion advocates for the idea that all people should take action
to freely, openly accommodate people with disabilities to participate
and development to their maximum capacity without segregation and
discrimination. Education is the first and foremost level of inclusion into
the society which is achieved through one of the easiest ways known
as 'universal design of learning’Special education professional Gretchen
Walsh M.S. Ed., of the Academic Support Center at Notre Dame College,
said that "Inclusion is important because through our diversity we certainly
add to our creativity. If you don't have a diverse classroom or a diverse
world, you don't have the same creative levels and I think our strength
lies in our diversity.”

The module is designed to identify the needs of a student with specific
forms of disability which will not only interfere with the students
acquisition of training but also restricts the students participation in the
school environment.

LOCOMOTOR DISABILITIES

To better understand in lay man terms; it can be visualized as a physical
impairment which is a disabling condition or other health impairment
that requires adaptation. Persons with physical impairment disabilities
often use assertive devices or aids for mobility such as cruiches, canes,
wheelchairs and artificial limbs to obtain mobility.

The physical disability the person experiences may be either congenital,
or a result of injury, muscular dystrophy, cerebral palsy, amputation,
multiple sclerosis, pulmonary disease, heart disease or other reasons.
Some persons may experience non-visible disabilities that may include
respiratory disorders, epilepsy, or other conditions.

Locomotor disabilities are defined as per Rehabilitation council of India
Act- 1992 as 'a person’s inability to execute distinctive activities associated
with moving, both himself/herself and objects, from place to place, and
such inability resulting from affliction of either bones, joints, muscles or
nerves. The person with locomotor difficulties have restrictions in the
activity of arms, limbs or other parts of the body on account of damage
to the bones, muscles or nerves. Some common conditions giving raise
to locomotor disability could be poliomyelitis, cerebral palsy, amputation,
injuries of spine, head, soft tissues, fractures, muscular dystrophies etc.
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Characteristics of students with Locomotor Disability

1.

o b

7

The Student may have difficulty to raise both the arms fully without
any difficulties.

The Student is not able to grasp objects without any difficulty.
The Student may have absence of any part of the limb.
The Student has a difficulty in walking around the compound

The students may require more time for completing tasks at hand
along with the rest of the class

The Student may require exemption to certain tasks that can be
guestionable in terms of safety of the students.

The students however may not have any difficulty in comprehending

Educational implications of students with locomotor
conditions

The educational planning of students with locomotor/ physical impairments
are the same as their peers; but due to their disability their nesds deviate
from their peers in the degree and emphasis. The emphasis is placed
on their intellectual development, academic ability, and facilitating total
adjustment to limitations.

They would require-

1.
2.

CEREBRAL PALSY

Cerebral Palsy refers to a group of non—progressive conditions
of a person characterized by abnormal motor control posture
resulting from brain insult or injuries occurring in the pre-
natal, or infant period of development.

Cerebral Palsy disorders are not caused by problems in the
person’s nerves or muscles. Faults in the development or
damage to motor areas in the person’s brain disrupt their

Additional needs and separate/alternative programs

Facilitate to adjust with the limitations caused by the disability or
enforced by the environment

Training in self reliance, and ability to make choices

. Train to plan ahead for mobility and reliance

Using assistive aids and orientation to usage
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brain’s ability to control posture and movement. Cerebral Palsy is not
progressive, although secondary conditions like muscle spasticity may
develop that can worsen or improve over time, or may remain the same.

Characteristics of students with Cerebral Palsy

Oral motor dysfunction, such as swallowing and feeding difficulties, speech
impairment, and poor facial muscle tone can also indicate Cerebral Palsy.

Hypotonia — decreased muscle tone or tension (flaccid, relaxed, or
floppy limbs)

Hypertonia — increased muscle tone or tension (stiff or rigid limbs)

Dystonia — fluctuating muscle =
tone or tension (too loose at f p,:e)}
times and too tight at others) _ a4

s & N
Mixed — the trunk of the body |\ %y {2
may be hypotonic while the MY
arms and legs are hypertonic | j}h‘ \b
Muscle spasms — sometimes }ﬁ."tf E—‘lL R
painful, involuntary muscular h /N "gd
contraction @Y

Fixed joints — joints that are
effectively fused together preventing proper motion

Abnormal neck or truncal tone — decreased hypotonic or
increased hypertonic, depending on age and Cerebral Palsy type

Clonus — muscular spasms with regular contractions
o Ankle/foot clonus — spasmaodic abnormal movement of the foot
a Wrist clonus — spasmodic movement of the hand

The impairment of coordination and control fall under the following types:

Spastic movements — hypertonic movements where the muscles are
too tight resulting in muscle spasms, scissoring of the legs, clonus,
contracture, fixed joints, and over-flexed limbs

Athetoid or dyskinetic movements — fluctuating muscle tone causing
uncontrolled, sometimes slow, writhing movements which can
worsen with stress

Ataxic movements — poor coordination and balance making tasks —
such as writing, brushing teeth, buttoning shirts, tying shoes, and
putting keys into slots — difficult
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§ Mixed movements — a mixture of movement impairments, most
commonly a combination of spastic and athetoid types, affecting
different limbs

4 Gait disturbances — control impairments affecting the way a child
walks

Educational implications of students with locomotor
conditions

The impact of cerebral palsy will vary but for most students the issues of
most significance relate to physical access, manipulation of equipment,
access to computers, participation in field trips, and time and energy
expended in moving around the campus. Following are the educational
implications on the students:

1 May need exira time to move around the venues/class
§ Fatigue is common impact of cerebral palsy and may hamper learning

4 Special accommodations for using facilities like toilets, food-outlets,
libraries, computer labs, lecture rooms etc.

§ Some students may experience functional difficulties: inability to write
using a pen, reduced writing speed, involuntary head movements
which affect the ability to read standard sized print, difficulty in
turning pages or using computers; and reduced ability to manipulate
resources in the learning environment.

4 Inadditionto mobilityimpairment, they may have speechand language
deficits; which may isolate them in the learning environment. The
possibility of social contacts and for interaction with other students
is sometimes limited and this isolation or separateness may have an
impact on their learning.

4 Due to associated conditions like epilepsy; many students may have
frequent or unexpected absences from class owing to hospitalization
or changes in their treatment procedure. Period of hospitalization
may mean gaps in schooling.

4 Self-reliance, ability to take initiative and the ability to make choices
are areas that may need to be focused as training component.
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Intellectual Impairment/Disability (Mental
Retardation)

Intellectual Impairment means sub average general intellectual

‘ﬁ functioning associated with mal-adaptive behavior, occurring in

the developmental period. Mental retardation is divisible into the
following four categories

1 Mild retardation IQ — 50 — 70.

2. Moderate retardation 1Q — 35 — 49.
3 Severe retardation IQ — 20 — 34.

4 Profound retardation IQ under 20.

Educational classification of Intellectual disability

Pre-primary: This is an early pre-schooling group for children between
3-6 years of age.

Primary-1: This group consists of children between 7-10 years of age.
Students achieving 80% of the items in pre-primary are promoted to
Primary-1.

Primary-11: This group consists of children between 9-14 years of age.

The students who do not achieve 80% of the items in pre-primary level
even after 4 years of age are placed in primary-11.

Secondary Group: This group consists of children between 11-14 years of
age. Students achieving 80% of the items in primary-1 & II are promoted
to Secondary group.

Prevocational-1: This group conslists of children between 15-18 years of
age. Students achieving 80% of the items in Secondary are promoted to
Prevocational-1 group.

Prevocational-11: This group consists of children between 15-18 years of
age. The students who do not achieve 80% of the items in Secondary
level even after 4 years of age are placed in prevocational-IL.

Characteristics of students with intellectual disabilities

1. May have trouble speaking legibly

2. May have difficulty in remembering or recalling concepts through
ones memaory

3. May not understand how things work
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4. May have trouble in age appropriate social behavior or adhere to
social norms

May have difficulty in understanding the consequences of actions
May have difficulty in problem solving
May have difficulty in logical thinking

Educational implications of students with intellectual
disabilities

The students may

May be restricted to understanding concrete concepts

would be unable to perform application based exercises

May would reguire one on one remedial training for academic work
require alternatives in subjects for secondary grades

Sl - B o

May be unable to adhere to the examination time and norms as per
the grade

CHARACTERISTICS OF STUDENTS WITH INTELLECTUAL
DISABILITIES

1. May have trouble speaking legibly

2. May have difficulty in remembering or recalling concepts
through ones memory

3. May not understand how things work

4. May have trouble in age appropriate social behavior or adhere
to social norms

5. May have difficulty in understanding the consequences of their actions
6. May have difficulty in problem solving
7. May have difficulty in logical thinking

Educational implications of students with intellectual
disabilities
The students may

1. May be restricted to understanding concrete concepts

2. May would be unable to perform application based exercises

3. May would require one on one remedial training for academic work
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4.
5.

May require alternatives in subjects for secondary grades

May be unable to adhere to the examination time and norms as per
the grade

AUTISM SPECTRUM DISORDER (ASD)

Autism is a developmental disorder that appears in the first 3 years of
life, and affects the normal development of brain and impairs social and
communication skills.

Characteristics of students with Autism Spectrum
Disorder

i
=]

12.
13.
14.
15.
16.

17.
18.
19.

S ER xR R BRI e

lite or no eye contact.

Resistance to being held or touched.

May get too close when speaking to someone (lack of personal space).
Responds to social interactions, but does not initiate them.

Does not generally share observations or experiences with others.
Difficulty understanding jokes, figures of speech or sarcasm.
Difficulty reading facial expressions and body language.

Difficulty understanding the rules of conversation.

Difficulty understanding group interactions.

Aversion to answering questions about themselves.

. Gives spontaneous comments which seem to have no connection to

the current conversation.

States inappropriate observations.

Seems unable to understand another’s feelings.

Prefers to be alone, aloof or overly-friendly.

Difficulty maintaining friendships.

Finds it easier to socialize with people that are older or younger,
rather than peers of their own age.

Unaware of/disinterested in what is going on around them.
Talks excessively about one or two topics (dinosaurs, movies, efc.).

Overly trusting or unable to read the motives behinds peoples’
actions.
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Educational implications of students with Autism
Spectrum Disorder

1. Minimal acknowledgement of others.

2. Exceptionally high skills in some areas and very low in others.
3. Excellent rote memary in some areas.
4

. Difficulty with reading comprehension (can guote an answer, but
unable to predict, summarize or find symbolism).

5. Difficulty with fine motor activities (colouring, printing, scissors,
gluing).

6. Short attention span for most lessons.

7. Resistance or inability to follow directions.

8. Difficulty transitioning from one activity to another in school.

LEARNING DISABILITIES

Learning Disabilities refer to a number of disorders which may affect
the acquisition, organization, retention, understanding or use of verbal
or nonverbal information. These disorders affect learning in individuals
who otherwise demonstrate at least average abilities essential for thinking
and/or reasoning. As such, leaming disabilities are distinct from global
intellectual deficiency. The condition gives rise to difficulties in acquiring
knowledge and skills to the normal level expected of those of the same
age.

Learning disabilities result from impairments in one or more processes
related to perceiving, thinking, remembering or learning. These include,
but are not limited to: language processing; phonological processing;
visual spatial processing; processing speed; memory and attention; and
executive functions (e.g. planning and decision-making).

Learning disabilities range in severity and may interfere with the acquisition
and use of one or more of the following:

¢ oral language (e.q. listening, speaking, understanding)

{ reading (e.q. decoding, phonetic knowledge, word recognition,
comprehension)

4 written language (e.q. spelling and written expression) and
§ mathematics (e.g. computation, problem solving).
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Characteristics of children with Learning Disabilities —

1. Short attention span, Poor memory,
2. Difficulty following directions,

3. Inability to discriminate, between/among letters, numerals, or
sounds,

Poor reading and/or writing ability,
Eye-hand coordination problems;
Difficulties with sequencing ,
Disorganization

A

Other sensory difficulties

Educational implications of students with Learning
disabilities

Detailed scheduling and orient the child of the expectation
Instruction to be given that are short and precise for each activity
Adequate time to complete tasks

el e e

The students should be given opportunity to understand the exam
paper

L

Alternative tests to be given with more time to attempt the paper

6. Scribe is not necessarily the only alternative- oral recording /
oral tests/ one word answering or shorter examination are easier
alternatives

HEARING IMPAIRMENT (HI)

Hearing loss, also known as hearing impairment, is a partial or total inability
to hear. A deaf person has little to no hearing. Hearing loss may occur in
one or both ears. Hearing loss can be categorized as mild, moderate,
severe, or profound.

Characteristics of students with Hearing Impairment
4 has problems paying attention in the schoaol.
{ finds it difficult to understand speech if presented behind him.
{ answers questions irrelevantly.
4 requires repetitions of speech for following instruction.

{ displays poor vocabulary and grammar, voice problems and
mispronunciation. z
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€ does not mix easily with other children of his age.
{ uses too many gestures.

Educational implications of students of Hearing
impairment

Variations In causes, onset, degree, and type of hearing loss, as well
as family and educational situations, result in a widely diverse hearing
impaired population. Following are some commonly observed implications:

4 Since social - emotional development relies so heavily on
communication, the student with a HI may not participate in
cooperative play or learning activities.

4 Without a common communication system, the ability to develop
friendships is negatively impacted.
4 Difficulties in performance appear due to limitations with speaking,

reading, and writing the English language, however, it does not
impact the level of intelligence.

4 Speech and language skills are the areas of development most
severely affected for those with a Hearing Impairment, particularly
for children who are born deaf.

4 Children with more profound hearing impairments and deafness
are unable to access auditory feedback, impairing the normal
development of speech and language.

4 Delayed educational achievement in comparison to that of their
hearing peers.

VISUAL IMPAIRMENT

A sensory impairment like total blindness or low vision is bound have many
effects on cognition , affective development and physical development
impacting day to day life. These effects are either the direct (intrinsic) or
indirect (extrinsic) results produced by the visual impairment as such or
the indirect (extrinsic) results stemming from the reactions of the social
environment to the impairment. Both these factor affect the visually
impaired child in various ways and degrees during his development.

Every teacher who deals with a visually impaired child must be aware of
certain characteristics of or related to the child's visual impairment.

Legal blindness refers to a condition when a person suffers from any of
the following conditions namely:
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1 Total absence of sight

§ Visual acuity not extending 6/60 or 20/200 (snellen) in the better
eye after best possible correction ; or

{ Limitation of the field of vision subtending an angle of 20 degree or
worse

Person with low vision means a person with impairment of visual functioning
even after treatment or standard refractive correction but who uses or is
potentially capable of using vision for the planning or execution of task
with appropriate assistive devices.

Snellen chart is used to measure visual acuity (keenness of vision). It
contains letters of alphabet in varying sizes and is used to eye specialists

Characteristics of students with visual impairment

Problems with vision require an early identification intervention to
ensure optimal development of potentials and an overall development of
personality. These behavioural manifestations are indicators of partial or
complete visual impairment.

4 Frequent watering of eyes
o Frequent rubbing of eyes
a Freguent red, encrusted or inflamed eyes
o Jumpy and unsynchronised eye movements (Nystagmus)
o Frequent complaints of headache or eye infections

a Difficulties in coordinating both eyes (tendency to use one eye
more in comparison to the other)

a Clumsy movements

o Need to exert and change position; eg : blinking of eyes, tilting of
head ,closing one eye or squinting to focus better

o Difficulty in reading from blackboard (even if sitting in the front
row)

o Keeping books too close [ too far while reading

0 Repetitive stereotypic movements like rocking, eye poking, bead
rolling

o Complaints of dizziness or fatigue after task requiring prolonged
visual attention

o Difficulty in moving around, bumping into things doors etc
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o Difficulty in reading small print or identifying small details in
pictures or illustrations

o Poor eye hand coordination
o Loses his lines while reading

Educational implications of students with visual
impairment

€ Blindness is a condition that relates to impaired sense of eight. As
senses are the gateway of knowledge, the sensory deficit reduces
the range of variety of experiences significantly. 80% information
about the environment is gained through seeing and in the absence
of the sense of seeing this 80% information has to be translated (to
other means) to compensate for the loss. According to lowenfeld
(1975), blindness imposes three basic limitations on the individuals.
Firstly it restricts range and variety of experiences. Secondly it
restricts the ability to move about and finally it limits the control of
the environment or self in relation to it.

f so the curriculum should be planned to provide compatible of
relevant educational experiences, increasing their mobility and
providing adequate exposure to the environment . Realization of
these curricular obiectives would vyield better concept development
of Visually Impaired Children.




Classroom Management
Strategies In Different
Subjects For Inelusive
Classroom At Senior
Secondary Level

Keywords: Children with Special Needs (CWSN), Inclusive education,
Inclusive classroom, classroom management

A classroom is a vibrant place where children with diverse likes, interest,
abilities, intelligence, beliefs, attitudes nurture and bloom under the
guidance of a teacher. To manage a diverse group like classroom, teacher
needs to plan meticulously so that each and every child learns, participates
and performs to the best of his/ her ability and the classroom becomes
inclusive in the true spirit of the term.

Before we begin, it is imperative to develop an understanding regarding
Inclusive Education. UNESCO International Conference on Education, held
in Geneva in November 2008, acknowledged that, 'Inclusive Education
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is an ongoing process aimed at offering quality education for all while
respecting diversity, different needs, abilities, characteristics and learning
expectations of the students and communities eliminating all forms of
discrimination” (UNESCO, 2009, p126). Thus, Inclusive class is a regular
class with Children with Special Needs (CWSN) as an added variant to the
already existing heterogeneity.

The classroom management strategies for an inclusive class at secondary
stage are not much different from the traditional teaching strategies.
Teacher’s working with diverse learner in an inclusive class must believe
that all students have potential to leam while respecting and accepting
the unigue characteristics and perceptions of individual learners. Effective
teaching for CWSN does not require unique set of skills. It is a combination
of good teaching practices and sensitivity towards all students. The pre-
requisite for learning in an inclusive classroom is that the cwsn should
have full participation in the day-to-day life of the classroom. To include
students with disabilities in the day-to-day life of the classroom, Ferguson
and Bogdon (1987) give the following guidelines:

1. Do not segregate the students with special needs into separate
groups. Mix these students in the groups of students who do not
have special needs.

2. It should be made sure that the language and behaviour of the teacher
towards students with special needs is a good model for everyone.

3. Teacher should try to keep similar schedules and activity patterns for
all students.

4. Students should work together in cooperative groups on special

projects such as role plays, planning, helping, demonstrating,
performing etc.

5. Instead of sending students with disabilities out for special services
such as — speech therapy, remedial reading or individualized
instruction, the teacher should try to integrate the special help into
the class setting, during a time when the other students are working
independently in the same setting.

6. Students should be made familiar with aids such as hearing aids,
sign language, and communication boards, and so on, which are
used by individuals/students with disabilities.

7. Students with disabilities should be given many opportunities
to exhibit their abilities. For example - writing, talking, drawing,
organizing, planning, demonstrating, helping or performing efc.
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The table below lists classroom management strategies derived using the
principals mentioned above. The strategies are pragmatic and developed
keeping in mind the teaching leaming needs at the secondary and senior
secondary level. For the sake of brevity, the term secondary wherever used
in the paragraphs below is inclusive of secondary and senior secondary
stage of school. An attempt has been made to arrange strategies as per
the subjects/disciplines in the secondary schoaols, starting with the general
strategies for making the secondary classroom an inclusive classroom.

Table I: Geperic Classroom Management strategies for Inclusive
Class: [Senior Secondary Level]

de regories  Classroom requirement according to Impairment
e e

1. Sensory Impairments > Spatial Knowledge of the surroundings
a. Visual Impairment > Pre-awareness/familiarity with  environment for easy

movement
> Sitting arrangement; proximity to the board for low vision
> Extra inputs for enhancement of communication Skill for
better group interaction{knowing what to say/when to say,
knowing whom to refer as what)
> Appropriate distance from teacher to hear the voice clearly
> Minimizing audio clutter in the classroom
b. Hearing Impairment » Extra support and help for language development &
Communication skills(voice clanty/ wvoice modulation/
stuttering / conveying of thoughts appropriately)

> Well lit room

» Sitting arrangement: proximity to board for visual clarity
» Appropriate distance from teacher for lip reading

F 4 Intellectual Impairment > Lot of extra drill and practice

a. Mental Retardation » Extra support and help for language development &
Communication skills (voice clanty/ voice modulation/
stuttering / conveying thoughts appropriately)

» Clear sign boards in school for direction

» Use of flash cards/ visual cues maximized

» Organized information in small chunks

» Delivery should be strictly focused and activity basad

» Enough scope for drill and practice
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b. Learning Disability

Extra support and help for communication Skill for better
group interaction (knowing what to say/when to say,
knowing whom to refer as what)

Clear sign boards in school for direction

Reviewing directions of a lesson or assignment with the
students in advance

While interacting with the child undivided attention should be
paid and whatever child says should be listened carefully.

Use of flash cards/ visual cues maximized
Organized information in small chunks
Delivery should be strictly focused and activity based

C. Autism

iy ¥ ¥

¥

Assistance for moving around in school/ use toilet

Clear sign boards in school for direction (if possible signages
to be supported with visuals)

Extra support for enhancing communication Skill for better
group interaction(knowing what to say/when to say,
knowing whom to refer as what)

Visual clues or reminders for participation and appropriate
response in classroom

Maximize use of flash cards/ visual cues
Organized information in small chunks
Delivery should be strictly focused and activity basad

3. Physical Impairment
a. orthopedic Impairment

Y¥iI¥y ¥ ¥

Free space in class for the movement in case the child is
using braces, crutches or wheelchair

Provide help for moving around in dass or reaching for
things, incase reguired

Provision of physiotherapy or short leave for therapy
SESSIONS

b. Cerebral Palsy

Support for improvement in language development &
Communication skills (voice darity/voice modulation/
stuttering/conveying of thoughts appropriately)

Provide assistance to move around in school/ use toilet

Free space in class for the movement in case the child uses
braces crutches or wheelchair

Provide help for moving around in class or reaching things
Provision of assistive devices for writing and speaking
Provision of physiotherapy or short leave for therapy sessions
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LANGUAGE

Effective use and understanding of languages(s) enables the child to
make connections between ideas, people and things, and to relate to the
world around. It is important to recognise the inbuilt linguistic potential
of children as well as to remember that languages get socio-culturally
constructed and change in accordance with our day-to-day interactions.
Education should help to build the language and communication skills
so that the participation in group activities and self expression can be
ensured. Children with speech impairments, hearing impairments and
other conditions affecting speech and communication should be introduced
to standard sign language, so that their participation and inclusion can
be optimized. Recognition of the linguistic abilities of learners would
encourage them to believe in themselves and their cultural moorings (NCF,
2005). It has often observed that children with special needs who do not
use verbal languages develop need and context based sign and symbol
systems for expression and communication. While many cwsn may pick up
basic language skills through social interactions, they could additionally be
provided with especially designed materials that would assist and enhance
their growth and development. Studying sign language and Braille could
be included as options alternative to language learning (English, French,
Hindi etc.) for learners without disabilities. This will not only ensure
sustained peer support but may also prove beneficial for non-CWSN later
in life, as career or vaction. Multilingualism, which is constitutive of the
identity of a child and a typical feature of the Indian linguistic landscape,
must be used as a resource, classroom strategy and a goal by language
teachers. This is not only the best use of a resource readily available, but
also a way of ensuring that every child feels secure and accepted, and that
no one is left behind on account of his/her linguistic background, language
ability or disability.
Table I1: Classroom Management strategies for Inclusive Class:

Language [Senior Secondary | evel]
1. Sensory Impairments > Provide large print books to children with low vision &
a. Visual Impairment provide books in Braille to children who are legally blind

» Promote use of other senses for understanding may be
via Tactile Aids, audio aids etc.

» During oral presentations or communications it is
advisable to modulate the voice
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b. Hearing Impairment

>

During oral communication or expression or narration it
is advisable to use facial expressions/ hand movements /
sign language

Teacher should speak slowly and clearly allowing students
to lip read

Support oral/verbal expression with visual symbols/clues

(play cards/ using ICT)
Provide motivation for independent reading/writing

2. Intellectual Impairment
a. Mental Retardation

¥ W M OW|¥

Divide the concepts into smaller chunks
Teach with lots of scope of drill and practice
Focus on the functional aspects of the concepts in language

If possible avoid the abstract concepts, depending on the
need and capabilities of the child

Teacher should be observant of behavioral responses by
the learner (nodding / eye contact / other expressions)
to understand whether leamer’s attention is on the class
room activities or process or not

Provide motivation for independent reading/writing

Provide ability appropriate reading writing material

b. Learning Disability

Y Y XY ¥

Divide the concepts into smaller chunks
Teach with lots of scope of dnill and practice
Focus on the functional aspects of the concepts in language

Teacher should be observant of behavioral responses by
the leamer (nodding / eye contact / other expressions)
to understand whether leamer's attention is on the class
room activities or process or not

Provide motivation for independent reading/writing

Provide ability appropriate reading writing material

€. Autism

» Language learning is to be supported with lots of visual

clues

> Try to establish routines and fixed schedules
> Avoid last minutes changes in the assessment or teaching

learning activities
pre-familiarization of the child with the teaching leaming
activities to be followed in the classroom

use social stories to pass on the message regarding any
last minute change in the teaching learning strategies
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3. Physical Impairment No specific requirement

Provide enough metivation for learning language
Appreciate the efforts of the child

The child may need help in tuming the pages or writing
or taking notes etc. please provide need and situation
based support

No specific reguirement

a. Orthopedic Impairment

¥ ¥ W W

b. Cerebral Palsy
Provide enough motivation for learning language
Appreciate the efforts of the child

The child may need help in tuming the pages or writing
or taking notes etc. please provide need and situation
based support

» Make allowance for speech therapy if child requires

» Collaborate with the child’s speech therapist

Y ¥ ¥ ¥

SCIENCE

Science is observing and learning the laws of nature. For convenience it s
divided into physical, chemical or biological sciences. Multisensory science
experiences enhance not only logical thinking and skills of the cwsn but
also boost their communication ability and self-esteem. The apparatus in
the science laboratory should be adapted or modified as per the specific
needs (tactual, auditory, visual etc.) of the students.

Example I: talking calculator, talking clock and talking thermometer will
benefit all students including students with sensory deficits. Projectors
can be used for students with visual impairments. Adapted eguipments
and materials can be purchased or made. Instruments that normally have
visual output can be modified to have audio output.

Example II; Three dimensional raised leaf plastic charts, rigid printed
PVC sheet and models on Human Physiology and Human body system like
human skeleton, circulatory system, nervous system, a section of brain,
muscles, digestive system, the ear, the nose and the eye efc, are easily
available which can be used in inclusive science classroom for all students
including students with special needs.

Example I11: In bioclogy class, while teaching "digestive system’, if teacher
is planning that all children will draw the diagram of human digestive
system and explain the process of digestion then, for a child with visual
impairment, the maodified teaching goal could be - the child will explain
the digestion process verbally with the help of given model or embossed
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diagram of digestive system. Similarly, individual goal for a child with
hearing impairment attending the same class may be to draw the diagram
of human digestive system, explain the process in written form (if she/he
cannot communicate verbally), whereas a child with intellectual disability
will tell the function/name of at least 5-parts of the digestive system,
when indicated on the model or diagram of digestive system.

Example IV: In science laboratory, "lab buddy” is usually paired with the
student with special needs, who understands the student’s limitations, and
can work within that framework to do the lab activities "with” the student
with special needs rather than “for” him or her. For example, for a student
with cerebral palsy, microscope and the materials to be observed may be
placed by a ‘lab buddy’ and the student herself may do focal adjustment
with physical assistance to view the particular object.

Given below are the some strategies that may be beneficial for teachers
teaching science in inclusive classroom. The suggestions are not divided
into physics, chemistry or biclogy as the nature of modifications for
teaching the three branches of science remains more or less the same.

Table I1I: Classroom Management strategies for Inclusive Class:
Sci [Senior § | | 1

Sensory Impairments

» Maximize the use of tactile / multisensory aids

a. Visual Impairment » Use multimedia as and when needed

» Activity cards in big font size for children with low vision

» Performing experiments with the help of peer / buddy

» Relating scientific concepts to daily life

» Educational Excursions relevant to the topics under study
» Audio notes that is recoding of main peints in audio format

» Provision of audio taping the lectures and classroom
discussions

» Demonstrations to be converted in individual activities if
possible

> Writings on the blackboards to be verbalized or if
possible please provide Braille handouts/audio notes for
the derivations in physics, eguations in chemistry and
descriptions of species in biology
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Laboratory

» Hands on experience

» Making children with VI familiar with the apparatus and
laboratory space and its layout

» Peer [ buddy during lab work

> Provide required quantity of chemicals in bottles /containers
that can be identified using touch

> try using other senses (smell, temperature difference,
texture, pressure, sound etc.) for observations

» avoid over dependence on sense of sight say for example
during experiment on acid base identification, try finding a
test indicator which works on sense of smell (olfactory)

b. Hearing Impairment > Focus on building the subject appropriate vocabulary words/
terminology

» Teaching using sign language supported by written clues/
visuals / flashcards

> Speak slow for lip reading

> Use of multimedia

> Step by step instruction using flash cards with visuals for
laboratory work

> Peer [ buddy during lab

> Lab eguipments with sound signals can be wired to include
a light or other visible signal

» Relating scientific concepts to daily life

» Using visual teaching aids

» Educational excursions relevant to the topics under study

» Keeping the expectations at par with other Non-disabled
students

Avoid over reliance on auditory observations

Intellectual Impairment

a. Mental Retardation

Teaching slowly and reinforcing at short intervals
Use of teaching aids for better understanding of concepts
Use of multimedia and ICT

Teaching children handling apparatus and performing
experiments with the help of peer / buddy

Y ¥ ¥ ¥|¥

» Relating scientific concepts to daily life for simple
understanding
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Educational Excursions relevant to the topics under study
Focus on the functional aspect of the science

Use of assistive devices may be eguated with learning of
science

Avoid abstract learning

b. Learning Disability

Teaching slowly and reinforcing at short intervals

Use of teaching aids for better understanding of concepts
Use of multimedia approach

Relating scientific concepts to daily life for facilitating
understanding

Use variety of teaching learning approaches to draw/sustain
attention of child for longer duration

> Educational Excursions relevant to the topics under study

> Provide summary/brief of the lesson

> Pre-familiarization with the topic to be leamt

€. Autism » Provide appropriate reinforcement regularly

» Use of multisensory teaching aids for better understanding
of concepts

> Use of multimedia approach

» Relating scientific concepts with daily life for facilitating
understanding

> Mo need to avoid abstract concepts

> While teaching draw attention of the child by calling his/her
name, often children with autism need to be reminded for
participation and desired behavior in the class

> Be sensitive to the child’s need for time alone

» Often children with autism may be extra sensitive to
some environment stimuli (colour of a chemical, touch of
an apparatus, smell or sound etc. Jmake concessions for
unpleasant stimuli

3. Physical Impairment > if required modify the apparatus for better grip and ease of
a. Orthopaedic Impairment handiing

modifications required as per the need and situation of the
child

b. Cersbral Palsy

Teaching slowly and reinforcing at short intervals
Use of teaching aids for better understanding of concepts
Use of multimedia and ICT
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» Modifying apparatus for better grip and control
» Consult parents for identifying the modifications required

MATHEMATICS

"Mathematics is the science and language of pafttern, just like biology
is a science of living organisms and physics is a science of matter and
energy. Learning mathematics is to investigate and express relationships
among patterns, to describe patterns in complex and obscure contexts; to
understand and transform relations among patterns ; to classify, encode and
describe patterns, to read and write in the language of patterns for various
practical purposes” (Mathematical Science Educational Board, 1990, P.5).
Many general tactics of problem solving can be taught progressively during
the different stages of school; abstraction, quantification, analogy, case
analysis, reduction to simpler situations, even guess-and-verify exercises
efc. are useful in many problem-sclving contexts. (NCF, 2005) Teaching
mathematics to CWSN is both a challenging and stimulating endeavour.
Teaching mathematics requires thinking about concept maps, learner
centred pedagogy and diversified creative assessment. The National
Council of Teachers of Mathematics (NCTM, 1991) professional teaching
standard defines the role of mathematics teachers as:

4 Teach concepts, procedures and convictions.

4 Promote mathematical problem solving, reasoning and convictions.
§ Foster students’ mathematical dispositions.

4 Assess students’ understanding of mathematics.

4 Create a learning environment that promotes the development of
each child’s mathematical power

At secondary level Mathematics comprises of different thematic
arrangements such as algebra, geometry and probability, but all these
strands are very well interconnected. These interconnections must be not
only identified but should also be used effectively through rescurceful
teaching. A coherent curriculum helps to construct and integrate important
mathematical ideas to build more refined conceptual structures. Children
also need exposure to the use of heuristics, or rules of thumb, rather
than only believing that Mathematics is an 'exact science'(NCF, 2003).
Individual and group exploration of connections and patterns, visualisation
and generalisation, and making and proving conjectures are important
at this stage. At this stage, students integrate the many concepts and




Currculum Adaptation for Children with Special Meeds — Sr. Secondary Level

skills that they have learnt into a problem-solving ability. Mathematical
maodelling, data analysis and interpretation taught at this stage can result
in a high level of mathematical literacy.

Given below are some suggestions or strategies for teachers teaching
mathematics at secondary level. By following the suggestions and
strategies the CWSN sitting in the regular classroom can effectively
participate in the teaching learning process of the classroom there by
making classroom, truly inclusive.

‘__ﬂi - __ £

1. Sensory Impairments > Not to lower expectations

Encouraging the child to participate
Peer tutoring
Teacher reinforces the concept orally

a. Visual Impairment

Providing assignments in Braille or Audio format

Using talking calculator

Depending on the comfort level of the child, modifying the

curricular content related to geometry

Use of abacus and embossed geometry set

b. Hearing Impairment » Solving porblems on black board and reinforcing the formula
/ concept used by speaking slowly to be lip read

» Peer buddy during use of geometry while drawing on black
board.

» Encouraging the child to participate

¥y ¥ ¥'Y
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> Not to lower expectations

Support verbal instructions with visual clues / flash cards /
written instructions

v

Ensure child’s attention in the classroom

Sustain motivation to learn

Appreciate efforts of the child towards leaming

Teaching the concept slowly

Giving one guestion at a time and breaking the concept into
small steps

Use of aids (blackboard / audio-visual aids) wherever possible
> Encouraging the child to participate

2, Intellectual Impairment
a. Mental Retardation

Y ¥Y|¥Y ¥ ¥
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» Focus on the functional aspect of mathematics learning

» Relate mathematics teaching learning with day to day use of
mathematics

» Avoid or replace abstract concepts

b. Learning Disability » Teaching the concept at slow pace

» Giving one question at a time and breaking the concept into
small steps

> Use of aids (blackboard / audio-visual aids) wherever
possible

» Encouraging the child to participate

> Provide lots of drill and practice

> Do not lower expectations, unless child is identified as
having dyscalculia. For children with dyscalculia learning of

mathematics is extremely stressful so depending on situation
and specific need of the child try to modify or adapt the
curriculum

C. Autism > Support teaching with visual clues

> Use of aids (blackboard / audio-visual aids) wherever
possible

> Allowing the child to respond in comfortable manner either
orally or pictorially or by writing

» Encouraging the child to participate

» Not to lower expectations

Physical Impairment Medifications required will depend on the specific learmning need
and condition of the child. Usually children with orthopaedic
impairments can participate easily in all the classroom activities

a. Orthopedic Impairment

» The child may require support to grnip the pen [ pencil /

b. Cerebral Palsy geometrical apparatus

» Provide page turner or paste stickers or small piece of foam
or other material at the corner of pages for ease of tuming
the pages

» Use of aids (blackboard / audio-visual aids) wherever
possible

» Allowing the child to respond in comfortable manner either
orally or pictorially or by writing

> Encouraging the child to participate

> Not to lower expectations
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SOCIAL SCIENCE

At the secondary stage, the social sciences help students in understanding
the environment in its totality and also in developing a broader perspective
and an empirical, reasonable and humane outlock. It encompasses five
disciplines namely history, geography, political science, economics and
sociology. Although these subjects may vary, they seek to explore individual
and collective human behaviour and how such behaviour influence or, are
influenced by families, communities, cultures, institutions, environment,
and societies; and by ideas, norms, and values. The primary aim of social
sciences is to not only deepen understanding of fundamental concepts
but also enable learners to develop a critical understanding of how human
beings and communities function from the local to the global. By providing
a critical lens social sciences enables students to build their awareness
of 2 wide variety of issues such as war and peace, democracy and
autocracy, power and governance, poverty, race and class, gender and
patriarchy, stereotypes and prejudice, and many more. It also empowers
students to make decisions in an increasingly complex and diverse society.
Teaching learning of Social science at the secondary stage is important for
promoting critical thinking amongst students and encourage discussion
on issues that are linked to their lived realities. Social Science teachers
must be sensitive to the learning needs of all categories of students. For
instance, visuals and maps may not be of much use for visually challenged
students or for those with low vision. This does not mean that they be
denied the opportunity to understand visuals and their relevance. Rather
it provides an opportunity for teachers to explore the scope of utilizing
tactile teaching-learning aids and activities. Further teachers can make an
attempt to explain and describe visuals in verbal format and then initiate
a discussion in class about the theme or topic of the visual. Resource
material in the form of audio books and other need-based material such
as tactile, Braille, etc. may be utilized in order to enhance learning and
meaningful participation of students. Children with visual challenges can
easily assimilate 80% of teaching that takes place in the classroom, if
they are provided with the correct supportive material in the correct form
at the correct time (M.N.G. Mani, 1998). We are all aware that many
students may not have access to visual mediums such as television or
access to computers. Use of the radio including community radio as an
effective medium to understand and critically analyse socio-political issues
can also enrich learning in the classroom. Events and issues related to
development, democracy, environment, water, sustainable development,
people’s movements, etc. are often discussed on radio but we rarely
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use the radio for such purposes. The potential of this medium can be
judiciously used for the benefit all students including CWSN to enhance
their understanding of contemporary issues.

Pre familiarization with the concept

Use of tactile maps [ globe

Use of mulomedia and ICT / audio books

access to internet and other resource matenal in the form of

newspapers, radio, journals and audiovisual as teaching aid

to develop better socio political understanding

> Use of tactile aids

» Educational Excursions relevant to the topics under study

» Using Debate and Discussion as part of teaching, forming
pair with sighted pesr buddy & ensuring cwsn participation

b. Hearing Impairment » Use of visual aids [ multi media

a. Visual Impairment

L I .

» access to internet and other resource material in the form of
newspapers, radio, journals and audiovisual as teaching aid
to develop better socio political understanding

» Using Debate and Discussion as part of teaching; forming
pair with peer buddy & ensuring cwsn participation

» Educational BExcursions relevant to the topics under study

Provide written brief of the audio’s and film clippings used in

teaching learning

Breaking the complex concepts into small sequential paris

Reinforcing the topic

Use of multisensory approach

¥

2. Intellectual Impairment
a. Mental Retardation
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access to internet and other resource matenal in the form of

newspapers, radio, journals and audiovisual as teaching aid

to develop better socio political understanding

» Using Debate and Discussion as part of teaching; forming
pair with peer buddy & ensuring cwsn participation

> Educational Excursions relevant to the topics under study

» Focus on the functional part of social science curriculum

say for example democracy, human rights, discrimination,

constitutional rights, racism etc.
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b. Learning Disability

Breaking the complex concepts into small sequential parts
Reinforcing the topic

Additional practice

Use of multisensory approach / ICT

Access to internet and other resource material in the form of
newspapers, radio, journals and audiovisual as teaching aid
to develop better socio political understanding

Using Debate and Discussion as part of teaching; forming
pair with peer buddy & ensuring cwsn participation
Educational Excursions relevant to the topics under study
Often children with dyslexia and dysgraphia find learning
social science a stressing experience. Please be considerate
towards their difficulties and trust that the child is not
escaping leaming of social science

Avoid essay type answers from children with dyslexia or
dysgraphia

C. Autism

Breaking the complex concepts into small sequential parts
Reinforcing the topic
Use of multisensory approach [ ICT

access to internet and other resource material in the form of
newspapers, radio, journals and audiovisual as teaching aid
to develop better socio political understanding

Using Debate and Discussion as part of teaching; forming
pair with peer buddy & ensuring cwsn participation
Educational Excursions relevant to the topics under study
Providing lots of visual clues

Help the children to identify pattern and sequence of events
Draw the attention of the child to minute details

1 Physical Impairment
a. Orthopedic Impairment

Educational Excursions relevant to the topics under study

access to internet and other resource matenal in the form of
newspapers, radio, journals and audiovisual as teaching aid
to develop better socio political understanding

Using Debate and Discussion as part of teaching
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b. Cerebral Palsy > Breaking the complex concepts into small sequential parts

> Reinforcing the topic

> Use of multisensory approach [ ICT

» access to internet and other resource material in the form of
newspapers, radio, journals and audiovisual as teaching aid
to develop better socio political understanding

» Using Debate and Discussion as part of teaching; forming
pair with peer buddy & ensuring cwsn participation

» Educational Excursions relevant to the topics under study

CONCLUSION

Teaching learning in an inclusive classroom is not difficult and not much different from the
teaching practices or strategies adopted by teachers in the classroom. An honest, sincere,
dedicated and sustained effort towards involving and facilitating participation of all children in
the teaching learning activities of the classroom is the only reguirement to convert a regular
traditional classroom into an inclusive classroom. An inclusive classroom usually has lots of
group activities, hands on experience activities, children helping each other, teacher acting as
mentor or facilitator of learning. The task may appear to be difficult at first glance but practice
and sustain effort can make teaching in inclusive classroom a satisfying experience.
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FOR NEURO-DEVELOPMENTAL AND LOCOMOTOR
DISABILITIES:

The developmental needs of leamers should not prevent them from
progressing with their age. Learning, teaching and assessment [ evaluation
strategies must be differentiated or adapted to meet the individual needs
of all learners. Adequate and timely planning and modification of existing
phased long learning programs, year-long work schedules and lesson
plans can ensure that all learners learn effectively and achieve their full
potential.
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There is no specific recipe for adapting general education curriculum fo
meet each student’s needs. Each teacher, each student, each classroom is
unique and adaptations are specific to each situation.

We must keep in mind that curriculum does not always need to be modified.
By providing multi-level instruction you will find that adapting a lesson may
not always be necessary. Differentiating instruction and providing multiple
ways to assess allows maore flexibility for students to meet the standards
and reguirements of the class. At other times, the curriculum can be made
more accessible through accommodations. In addition, supports for one
student may not necessarily be the same in all situations, e.qg., a student
who needs full time support from a paraprofessional for math may only
need natural supports from peers for English, and no support for art.
And, supports should not be determined by the disability label, instead
supports should be used when the instructional or social activity warrants
the need for assistance. (Fisher and Frey, 2001).

Adaptations made to existing curriculum, work schedules and lesson plans
as well as newly designed curriculum, work schedules and lesson plans
that provide life- skills training and programme-to-work linkages to meet
the needs of learners; must by no means compromise the standard of
the curriculum. In this chapter we make an attempt to provide guidelines
that will assist with differentiation, modification, adaptation, planning
and management of the curriculum to address diversity. However, while
conceptualizing the framework for adaptation of the curriculum, a wide
range of factors that have direct impact on the leamer, the school and its
resources, the parents and the community must be considered.

We must remember, that any Inclusive Learning, Teaching and Assessment
Strategies, must always address the Visual, Communication, Physical,
Cognitive, Social, Environmental and Auditory barriers faced by the learner.
And to addressthese diverse needs of the leamers, we must understand
the curriculum in its entirety; that is:

{ The content (i.e. what is taught).

{ The language or medium of instruction.

4 How the classroom is organized and managed.
{ The methods and processes in teaching.

{ The pace of teaching and the time available to complete the
curriculum.

{ The learning materials and equipment that is used.
{ How learning is assessed/evaluated.
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€ Eligibility for promotion to next level.

The forms and examples on the following pages provide information about
curriculum and types of adaptations that could be considered in developing
the appropriate strategy for a particular student. Examples are provided
for both elementary and secondary levels

CURRICULAR ADAPTATION AND DECISION MAKING
PROCESS

Following decision making flowchart can be used to conceptualize the
process of selecting and implementing curricular adaptations. It should

ldenfify the sthudent’s indnadual
educational goals and opbjectives
to be emphasied dunng general
education activities

Articulate the expectabions for the
student’s performance in general
education acivilies

What to Teach; As a team, determme
the content of the general education

achvity, theme or unit study

How o Teach: As aleam, delermine
if,. without modification, the student can
actively participate and achieve the
same essential oulcomes as mainsiream
classmates. If the student cannot achieve

the same outcomes

Select the design of appropriate adaptations:

Lesson Formal, Specific Teaching Siralegies,
Cumicular Goals, Physical & Social Environment,
Modification of Malenal Suppori and Supervision

amangements, Evalualion elc.




Guidelines for Curriculurn Adaptation at Senlor Secondary level

be used as a tool for a team In determining an individual student’s needs:

If the above adaptation strategies are not effective, we may need to design
an alternative activity and evaluate the effectiveness of adaptations.

CONSIDERATIONS BEFORE CURRICULAR ADAPTATION:

1) Examine the Structure of the Instruction

4 Canthe student actively participate in the lesson without modification?
Will the same essential outcome be achieved?

4 Can the student’s participation be increased by changing the
instructional arrangement?

From traditional arrangements to:
o Cooperative groups

o Small groups

0 Peer partners

0 Peer or cross-age tutors

4 Can the student’s participation be increased by changing the lesson
format?

o Interdisciplinary/thematic units

o Activity-based lessons, games, simulations, role-plays
o Group investigation or discovery learning

o Experiential lessons

o Community-referenced lessons

4 Can the Student’s participation and understanding be increased by
changing the delivery of instruction or teaching style?

2) Examine the Demands and Evaluation Criteria of the
Task

¢ Will the student need adapted curricular goals?
0 Adjust performance standards
o Adjust pacing
o Same content but less complex
o Similar content with functional/direct applications
o Adjust the evaluation criteria or system (grading)
o Adjust management techniques
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3) Examine the Learning Environment

{ Can the changes he made in the classroom environment or lesson
location that will facilitate participation?

o Environmental/physical arrangements
o Social rules
o Lesson location

4) Examine the Materials for Learning
4 Will different materials be needed to ensure participation?
o Same content but variation in size, number, format
o Additional or different materials/devices
o Materials that allow a different mode of input
o Materials that allow a different mode of ouftput
o Materials that reduce the level of abstraction of information

5) Examine the Support Structure
4 Will personal assistance be needed to ensure participation?
o From peers or the general education instructor?
o From the support facilitator’?
o From therapists?
o From paraprofessionals?
o From others?

6) Arrange Alternative Activities that foster
Participation and Interaction
¢ Will a different activity need to be designed and offered for the

student and a small group of peers?

o In the classroom

o In other general education environments

o In community-based environments
It is important to correlate adaptations with IEP (Individualized Educational
Program) specifically for individuals with neuro developmental disabilities
like Intellectual Impairment, Autism Spectrum Disorder or Cerebral Palsy.
Here, we adapt to meet the students need as identified onan IEP. Following

are some more considerations, which may help us in selecting appropriate
adaptations for students with special needs:
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a) Curriculum as is.

» This is what we forget most frequently.

> We must look at the general education curriculum and consider if the
students on 1IEPs may gain benefit from it as it is.

> We must remember that incidental learning does occur.

b) Different objective
withinthe same activity
and curriculum.

(Partial Participation)

Here, the student with spedial needs participates in same activity with all other
students, when possible; but may have a different learning objective.

c) Material or
environmental
adaptzations.

Here, material or environmental changes are utilized to enhance participation of
student with special needs in the general education curriculum. For example:
Giving picture instructions rather than writtendirections.

Allowing use of computer to write instead of paper and pencil.

Reading a test to a student.

Highlighting the important concepts in a textbook.

Taped textbook or enlarged print material.

Using visual cues such as picture and/or word schedules for those who
have difficulty staying on task; etc.
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d) Providing Physical
assistance.

Many times, in case of infrastructural or technology constraints, students
with special nesds; require assistance from another person to participate in a
classroom activity.

If possible, we must use natural supports (peers | support teacher /
paraprofessional / classroom aide / parent volunteer etc); however, they will need
training in the appropriate way of providing physical assistance. For example:

» Assisting a student in a wheelchair move to the next activity.
» Starting a computer for student to use,
» Assisting in activating a switch; etc

e) Alternative/
Substitute / Plus
curriculum.

This is also sometimes referred to as functional curriculum as it usually involves
the acquisition of "life skills.” This curriculum may or may not be implemented
in the general education classroom, and may include:

Community-based instruction

Learning job skills in the school cafeteria.

Learning how to use a communication device.

Learning cooking / grooming skills at the home.

Orientation and Mobility skills

Learning sign language or reading/writing braille.

¥ W N W
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TYPES OF CURRICULUM ADAPTATIONS:

The goal of any adaptation in curriculum is to
help students with special needs to develop the
knowledge, skills and aftitudes necessary to be
autonomous, to integrate into society and to
participate in the work force.

Stage 2- The general level of autonomy expected of
iﬂi‘;ﬂ‘;ﬂﬂs: preschool students will be different from that
B o expected of elementary or secondary school
hahtes o o students. The age of the students is therefore a
particular lesson, very important factor to consider when choosing
achivity or unit themes and achivitios.

INPUT ouTPuUT TIME

Adapt the way instruction is J§ Adapt how the student can Allow flexibility of time
delivered to the student. respond to the instruction. allotted for learning or ,

Eg.: Use of visual aids, Eg. Allow a verbal instead of fj competing the task or for
giving concrete examples. written response, allow use attempting an exam/test.
of communication book elc i.e. Individualize time for

pace of learmning tasks.

DIFFICULTY LEVEL LEVEL OF SUPPORT SIZE OF CURRICULUM

Adapt the skill level, problem Increasing the level Adapt the number of items/
type or the rules on how the or amount of personal tasks that the student
student may approach the assistance or support with is expected fo leam or
work. the student. complete. Eg. Reducing
Eg. Allow use of calculator, | Eq. Assigning peer buddies, of fimiting the number of
simplify task instructions, peer tutor, providing verbal chapters in a subject etc.
or physical assistance etc.




Guidelines for Curriculurn Adaptation at Senlor Secondary level

AL TERNATE
CURRICULUM
Providing different content
of instructions, materials
&individual goals. Fg. While
others learn fractions and

DEGREE OF ALTERNATE GOALS

PARTICIPATION Adapt the goals or outcomes
Adapt the extent to which expected while using the
the leamer is actively same material/ curriculum.

involved in the ask. Eg. In @ Eg. In social studies, expect
geography, have the student il one student to locate just
hold the globe, while others | the states while others learn
point out the locations efc.  @to also identify their capitals.

ratios in curriculum; a child

with special needs may only
have functional arithmetic
like reading clock, money

transactionetc in curriculum

LEVELS OF ADAPTATIONS

Any form of curricular adaptation lead to new educational possibilities
for children with special needs and makes further or higher education a
realistic pursuit for many students. Therefore

In order to design a well-suited curriculum adaptation, combinations of
varying levels of content and objective modifications must be selected

based on the individual student’s needs. The researchers suggested that,
while developing adaptations; teachers need to be mindful of the following

thoughts:

(a) the students’ unigue differences should be valued,
(b) not all students need to be doing the same thing at the same time,

(c) educational team contribute uniguely to planning &implementation
of the process, and

(d) all students should belong in the age-appropriate general education
class.

Also, for successful curriculum adaptations, team members need to
understand students’ IEPs, plan in advance, expand their knowledge of
curriculum, and collaborate with one other; for designing adaptations at
the following levels:




Curriculum Adaptation for Children with Special Needs — Sr. Secondary Level

For success of Adaptations

It is important to acknowledge that individual students may require access
to some or all options throughout a school day or even in one task. The
options should be viewed as being fluid rather than static. Remember
the principle of using the least intrusive option available that meets the
student’s needs.

Ghifting teacher beliefs and actions is an important focus for inclusive
practice because it can support or limit a student's access to leaming.
As teachers build towards inclusive practice their beliefs and attitudes
become more inclusive and they move away from practices that limit
learning opportunities for everyone.

Moving from Moving to

Low expectations of student learning, progress, | High expectations of student learning, progress,
and achievement and achievement

Curriculum access that may differ for different

A one-size-fits-all curriculum 3
students, but curriculum for all

A belief that "It's not a classroom teacher’s job to | A belief that the learning of all students is the
teach 'these’ students.” responsibility of all teachers

An attitude that any student with special education | Support in the classroom that is coordinated and
needs will reguire a teacher’s aide appropriate

The teacher’s aide supporting the teacher to

The teacher’s aide working with the student e e

A belief that "These students do not belong in a | A belief that all students belong in the mainstream
mainstream class, they belong in the unit.” classroom

Teachers feeling isolated Coordinated support for teachers and students

Someone else planning for students with special | Collaborative planning with the special education
education needs expert, student, and parent

Meaningful pathways supporting active role, full

HestceGoetions anc BalimkiE post sl participation,and lifelong leaming
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FOR SENSORY IMPAIRMENT
Visual Impairments

Curricular adaptations like duplication of printed material of text book
in Braille or large print is deemd necessary.Where necessary content
material is modified as per the specific requirement of the child like tactile
material , embossed worksheets etc. Content which cannot be modified is
substituted with appropriate content.

Assessment Before admission, the child is assessed for his/her functional
skills. Academic level of the child is assessed according to his/her age
group. Assessment of mobility (independent travelling), gross, fine motor
skills and knowledge of Braille reading / writing skills depending on the
age is also carried out. Consulation with parents also provides useful

inputs. Intervention

Once the children are diagnosed with visual impairment the Special
Educator provides orientation in mobility and Braille training in Special
section so that these children can be integrated into a regular class.

€ Initially the main focus of OTs and special educators is on making
the child independent in activities of daily living. Special educator
along with parents plan “home training programme”.

4 Orientation and mability training is given to the child following “keep
to the left- rule” to make him/her independent and safe in moving
from one place to the other.

§ Training in the use of white- cane is given to children who are totally
blind to locate obstacles along the route and provide information
about the surroundings for independent travelling.

€ Braille training (reading and writing) and Braille books are given to
those who are totally blind and those who cannot read and write in
print.

4 Large print books, talking calculators, magnifying devices like
magnifying sheet and glass, computer software- Jawa, talking books
efc are provided as per specific neads.

4 OT provides sensory training and helps in enhancing the other
senses: tactile, auditory and proprioception to improve learming from
the environment and one’s own body. It is given to the child so that
he/she can adequately gather information from the environment.
Special efforts are made to nurture and promote musical skills- vocal
and instrumental.
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Children are encouraged to participate in dancing and cultural
activities.

Sports activities are the integral part of our curriculum. Children
are motivated to participate in various sports activities like-cricket,
informal games like hide and seek, musical chairs, integrated sports
activities like- bowling, three legged race and recreational sports.

Children with Low vision are seated in the front row in class for
better view of the black board.

Children who are totally blind are seated in second and third row so
that they can listen to the teacher uninterrupted.

Peer group acceptance starting at an early age also helps in making
inclusion effective.

During examination, a printed question paper is translated into
Braille. Children’s Braille answer sheets are translated into print by
the special educator.

There is an option of oral testing for children who cannot read and
write in Braille.

Library is equipped with reading material in Braille, Multi- Media, TV,
Tactile Globe, efc.

Hearing Impairments:

Following are suggestions for inclusion and curricular adaptation for
children with hearing impairment:

Let them be made welcome and to belong where successful
social relationships can occur. Smiled at, introduced, given time to
talk and share personal information, find other people with common
interests, invited to extra-curricular activities.

Expand their ability to communicate with others. Encouraged
and actively taught communication skills or questioning, listening,
speaking, reporting, reading, writing for all sorts of occasions.

Challenge them to take risks and grow. Lofs of praise,
encouragement, high personal-interest work.

Give opportunities for experiential and incidental learning.
First hand experience (labs, workshops, dramatizations, projects)
field trips, team projects, group or paired activities.

Provide as much visual access to information as possible.
Board notes, handouts, glossaries, course books, multi-media
materials, closed captioning, hands-on research, other students’
notes, pictures.
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{ Give assistive listening devices, and appropriate technology,
made available. FM systems, phone amplifiers, silent overhead
projectors, closed caption decoders.

4 Ensure classroom which provides the optimum listening environment.
Low general noise level, not beside a gymnasium or band room.

§ Take responsibility for learning (help plan, produce, assess).
Be made aware of strengths, leaming styles, interests, and goals for
growth and improvement; encouraged to keep a portfolio of work in
progress; opportunities for periodic assessment and new goals.

¢ Have optimum lighting situations. Faces of peers and teacher
need to be clearly lit for speech reading.

{ Ensure peers and others speak clearly and normally and
directly with them.

1 Ask questions and expect full participation in the classroom.
Teach questioning skills, share class work equitably.

¢ Provide opportunities to work cooperatively in groups. To
extend communication skills (paraphrasing, reporting, summarizing)
and experiences.




Curricwlum Qdaptation
with Examples/Lesson
Plons/Aetivities

TRAINING GENERAL EDUCATION TEACHERS

"All teachers have a need be trained and prepared for the inclusion of
special needs students in the general education population,” (Cavanaugh,
n.d.).

WHY TRAIN GENERAL EDUCATION TEACHERS?

It is very important to train general education teachers to be able to
be effective educators in the inclusion classroom. Because inclusion
classrooms are becoming a popular method of instructing students with
disabilities, general education teachers need to be aware of methods,
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strategies, and resources that will prepare teachers to instruct all students.
It is not enough for teachers to simply know their content area, such
as math or English, but teachers should also be prepared to work with
students of all different abilities.

MAJOR ISSUES AND AREAS OF CONCERNS :

Some of the major areas of discussion regarding training general education
teachers to be effective instructors in the inclusion classroom setting include
the need for accountability in regard to further education about how to
teach students with special needs based on the increasing popularity
of inclusion classrooms in the general education setting in addition
to addressing the guestion of what can help prepare pre-service
teachers to be instructors in inclusion classrooms. It is very important that
pre-service teacher education programs focus on providing appropriate
instruction to those who will be instructing students will special needs
because even if these teachers will be in 2 general education classroom,
it is incredibly likely that general education teachers will be working in an
inclusion classrcom. Special education teachers who do not teach core
academic subjects only have to meet the highly qualified special education
teacher requirements in subsection (a). A special education teacher who
does not teach core academic subjects if the special education teacher:

(1) is a co-teacher who:

(A) works within the general education setting in which a highly qualified
general education teacher provides instruction to the class on core
academic elementary content or a core academic middle, junior high, or
high school subject; and

(B) provides direct assistance to students with disabilities via individualized
or small group instruction as a support to the highly qualified teacher’s
instruction;

(2) is a consultant teacher who provides consultation,
such as:

(A) adapting curricula;
(B) using behavioral supports and interventions; and

(C) selecting appropriate accommodations; to highly qualified general
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education teachers of core academic elementary content or a core middle,
junior high, or high school academic subject;

(3) is a resource room teacher who provides direct assistance to
students with disabilities, such as tutoring and reinforcement of content
provided in the general education setting, in segregated settings after
the students receive instruction on core academic elementary content or
a core academic middle, junior high, or high school subject from a highly
qualified general education teacher; or

(4) provides direct instruction to students with disabilities on
noncore academic subjects, such as:

(A) life skills;
(B) study skills; and
(C) community based instruction
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Curriculum: Adaptation for Children with Special lNeeds — Sr. Secondary Level
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Art Education

IMPORTANT POINTS TO BE CONSIDERED WHILE MAKING
ADAPTATION IN "PAINTING" SUBJECT FOR HEARING
IMPAIRED CHILDREN

1. The book should be printed both in English and in Hindi side by side.
2. The font size of the letters should be bigger.

3. The painting "Plates” should be clear with natural colour. It should
include the following hands in English and in Hindi with description.
Enclose a copy for your reference.

() Title — s
(b) Artist — R

_Class XIth & XITth"
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(c) Medium — gr=ag

(d) Time — =99
(e) Details — faazm
(f) Background — qe=gi

(g) Fore Front — smrgfg
(h) Costume — Faqm
(i) Panorama — oivssg
(j) Context — ggm
PLATE
Title — (Radha Bani Thani) Radha with perfect make-up
Artist  — Nihal Chand
Medium — Tampera
Time — 1760 A.D.
Style — Kishangarh
Details — Glamourous black long hair, blue transparent mantle, very
softly touching it with right hand a pair of red Lotus buds in
left hand border of the mantle well decorated with yellow
embroidery. Long nose with a big nosering, very fine redish
lips, sooty eyes lofty hooks inside the blouse, mole on the
check and thread necklace, henna decorated hands, very big
decorated ear rings all this vanity all these make the picture
very comely.
Source — National Museum, New Delhi

Trem 341 &+ (Radha Bani Thani)
Fema= (Nihal Chand)

aiFaE 17 (Tampera)

1760 gTar=t (1760 A.D.)
e (Kishangarh)

TaE &1 B & 5d @4 @i A, A, A, IRei &
M H Il 9 S A wiAedl 8 9%Sl g odl T8 5§ &He
I #E Hel Bl ALl GHe 9 T GHi HEl g2 a9 9 qa ]



Painting

ST §| A4l A6 § aSRAT 79, S 9ae #97 J el A4, Sl
AT # T 99 U7 F@2ddl 99997 9 e 97 oW, 0 97 A#eal,
wE H 9%, T H A deeEHg g T

HEa TEE HUEEY, 7% sl - 11001

PLATE

Title — Triumph of Labour

Artist — D.P. Roy Chandhury

Medium — Copper and Cement

Time — 1953 A.D.

Base — Sea shore at Madras (Chennai) in bronze.
Detalls =

Background — This sculpture is established at the main entrance of
National Gallery of Modern Art. Passers by can have a
glance of this art piece.

Fore Front — Four Labourers are trying to remove a huge stone with the
help of a long wooden pole.

Costume  — All labourers have worn lungi. Heads of few labours are
coverad with clothes.

Panorama — These Labourers are working in hill area.

Context — Idea of Triumph of labour is nicely depicted by this picture.

Unity is strength. This message is conspicuous, They are
working with heart and soul.

Source — National Museum, New Delhi

e= s

gim® . g W g9

FATHIT ;ST I A

HrE . dAlEr JE A

g9 : 1953 . (1953 A.D.) @75 (9=1=) A 79 @R (@& H)
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TE ®| A FEg AT | [ af 9% 9 oEl A AEdl 5
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WALL PAINTING

In a wall painting or mural, the ground is the wall or the
stone of the cave. Paint is applied on to the wall plaster. To
bind the paint to the plaster the colours are often put on
wet plaster so that it fuses with it.

In many villages in India women apply wet lime paint
to the dry mud walls. Lime is a natural disinfectant and
prevents ants and termites inhabiting the walls. As they
use no adhesive the paint flakes and has to be redone
every season, especially after the monsoons just before
Dussehra and Diwali.

All paintings done on walls are not necessarily called mural
paintings. This term is usually reserved for classical styles
- used for temples, churches and palaces. Sometimes these
are called fresco paintings. An example of fresco painting
is the mural technigue revived from pre-historic cave
paintings in Wynad, Kerala. It has religious and historical
epics as subjects. The colours and costumes are related to
the performing arts. Yellow ochre, red ochre, leaf green,
lamp shoot and lime white colours are applied in layers from
light to dark. These paintings do not spoil when exposed
to natural elements. The internet will help you find the
locations where Kerala murals can be seen.
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CLOTH PAINTING

Making a Kalamkari: Kalamkari or vrathapani from Andhra Pradesh -
demonstrates the variety of natural materials used to create a work of J,-’
art. Kalamkari means &pen worki in Persian and refers to both printed f ~ ~ ~
and painted cloth. In the seventeenth century Persian influences led §& ’
to artists experimenting with the depiction of trees, fruits, flowers and ff'

omamental birds,

Using a Kalam to Paint: The painting is made exclusively with a pen,

the kalam made out of a bamboo sliver wound at one section with wool -
and then dyed with natural colours. Black ink is used to make outlines, '®
and jaggery, rusted iron filings and water are used for making colours § o ~
to fill in details. -
f,

Painted Stories: The art of painting

= stories on cloth is located in Sri
Kalahasti, a town in Andhra Pradesh.
~a = - Originally large paintings on cloth § .= .
served as pictorial renderings of the kY F
@ ~ ~ great epics, the Ramayana and the 5
v ¥. —®% —  Mahabharata for temples. Paintings "3
5L - were also made to illustrate spiritual 5

poems of eminent writers.
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" 2% Wall Painting through the Ages

1-1000

10001700

1600-1900

19002000

10,000 — 8000 BCE Prehistoric paintings in rock shelters and walls

of caves show early life and activities of human
society.

Buddhist viharas or monasteries and chaitya
or prayer halls in Ajanta in Maharashtra, Alchi
monastery in Ladakh, and in Bagh in Madhya
Pradesh have murals depicting the life of Buddha
and other religious stories.

Wall paintings can be found in the temples of
Kailashnath Temple of Kanchipuram in Tamil
Nadu. Recently wall paintings were found in the
Brihadesvara Temple of Thanjavur, Tamil Nadu.
Early examples of Jaina paintings were found in
Sittanavasal in Pudukottai District of Tamil Nadu. At
Virubhadra Temple in Lepakshi are examples of the
Andhra style of mural painting.

Mural paintings also adomed palaces. Excellent
examples are found in Bundi, Jaipur and Nagaur
and the fortified palace in Patiala in the Punjab.

Mural paintings continue today in many of our
village communities especially Bihar, Maharashtra,
Rajasthan and Gujarat. Artists of today, like Jatin
Das and M.F. Husain, have created paintings for
contemporary building interiors.



Painting

Wall Painting

The tradition of wall paintings has been passed down from pre-historic
times to us today. As society moved from forest dwellings to agricultural-
based communities, the art of painting continued as a part of their life and
to transmit their traditional beliefs through their art.

This forms part of the universal cufture of most agricultural societies.
Paintings are done on walls to invoke the gods to bless the soil, keep
animals healthy for work in the field, grant a family healthy progeny after
marriage, and bless a newly constructed home.

Paintings found on the walls of religious buildings depict a human quest
to understand a larger universe and power. India has the largest number
of art forms, call them styles or schools, anywhere in the world, mainly
because itis cultural heritage is rich, many-layered and a vibrant, living
one,

Is It New, Old or Timeless?

The aborigine art of Australia reflects the traditional way of life of the
aboriginals. The people lived in difficult natural surroundings and began
by using walls of caves or the barks of trees to paint. They painted their
own world of sacred objects, animals, birds and images from daily life.
It was both ceremonial and secular just as is Indian tribal art. Many of
their paintings represent dreaming in some manner as the images have a
magical and mystical quality. The style of using many coloured dots and
lines to build up an image is remarkably like the art of the Gond adivasis
of Madhya Pradesh. Wall painting, Kerala Aborigine art, Australia
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Political Science

Citizenship

OBJECTIVES

1. To make the students aware about the meaning the citizenship and its
important.

2. To make the students understand that how all citizens are equal with
this right top paticipate fully in the society.
3. To make the student understand who are illegal migrant/refugees.
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4. To enable children understand what are the good characters, values,
duties of a citizen.

5. Tosensetize students regarding documents needed to prove citizenship.

General Instruction:

1. Teaches will ask the student to get identity proof of their parents or
this own to make display board in classroom.

2. Toorient the students, the teacher will show various important symbols
of our country - flag, currency, e mblem efc.

L

Teacher will develop a 'vocabulary book’ of difficult words replaceds
with easy substitute words.

Short Discussion of the lesson:

1. Meaning of citizenship including right and responsibilities.

2. Types of migrants
—  Skilled migrants
—  Poor migrants

3. Problem faced by people who migrate from village to urban cities.
Diffferent types of rights enjoyed by Indian citizens.

Good Citizens

Can have are

q-

be nice feelings brave

be kind cooperation generous

help others good choices loving
Overview

Citizenship implies full and equal membership of a political community. In
this chapter we will explore what exactly this means today. In Sections
6.2 and 6.3 we will look at some debates and struggles which are going
on regarding the interpretation of the term full and equal membership’,
Section 6.4 will discuss the relationship between citizens and the nation
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and the criteria of citizenship adopted in different countries. Theories of
democratic citizenship claim that citizenship should be universal. Does this
mean that every person today should be accepted as a member of one or
ather state? then How can we explain the existence of so many stateless
peaple? This issue will be discussed in Section 6.5.

The last section 6.6 will discuss the issue of global citizenship. Does it exist
and could it replace national citizenship?

After going through this chapter you should be able to
« explain the meaning of citizenship, and

« discuss some of the areas in which that meaning is being expanded
or challenged today.

PRE CONCEPT ACTIVITIES

« Involve students in making classroom rules. Discuss while rules are
important and define consequences of breaking them.

« Teach students patristic songs to sing in the school assembly or
classroom.

6.1 INTRODUCTION

Citizenship has been defined as full and equal membership of a political
community. In the contemporary world, states provide a collective political
identity to their members as well as certain rights. Therefore we think of
ourselves as Indians, or Japanese, or Germans, depending on the state to
which we belong. Citizens expect certain rights from their state as well as
help and protection wherever they may travel.

The importance of full membership of a state
can be appreciated if we think of the condition
of the thousands of people in the world who
have the bad fortune to be forced to live as
refugees or illegal migrants because no state is
willing to grant them membership. Such people
are not guaranteed rights by any state and
generally live in precarious conditions. For them
full membership of a state of their choice is a
goal for which they are willing to struggle, as
we see today with Palestinian refugees in the
Middle East.
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%RESPDHSIbI]ItIES of a good citizen :gcx_ﬁ__'cuzs-w oom for a week
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RIGHTS anp!

RESPONSIBILITIES

You have the right fo a safe environment.
You have the responsibility to follow safety rules.

You have the right to voice your opinion.

- You have the responsibility to respect the opinions
of others.

You have the right fo use school books, materials,

and equipment. I
You have the responsibility to take care of all
school materials.
. I

You have the right to fair freatment.
You have the responsibility to treat others fairly.

You have the right to a good education. A
You have the responsibility to do your best.
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To make the students understand the concept
of how citizens are entitled to use all the public

places in the society, Teacher will make a chart of
different public places along with this importance.

The precise nature of the rights granted to citizens may vary from state
to state but in most democratic countries today they would include some
political rights like the right to vote, civil rights like the freedom of speech
or belief, and some sacio-economic rights which could include the right to a
minimum wage, or the right to education. Equality of rights and status is one
of the basic rights of citizenship.

Each of the rights now enjoyed
by citizens has been won after
struggle. Some of the earliest
struggles were fought by people
to assert their independence
and rights against powerful
monarchies. Many  European
countries  experienced  such
struggles, some of them violent,
like the French Revolution in 1789,
In the colonies of Asia and Africa, demands for equal citizenship formed
part of their struggle for independence from colonial rulers. In South Africa,
the black African population had to undertake a long struggle against the
ruling white minority for equal citizenship. This continued until the early
1990s. Struggles to achieve full membership and equal rights continue

Teacher will make a list of different rights enjoyed by Indian citizen
1. Political rights — Rights to vote
2. Civil rights = Freedom of speech and beljef

3. Socio Economic Rights = Rights to education. Right o
minimum wage.
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even now in many parts of the world. You may
have read about the women’s movement and the
dalit movement in our country. Their purpose is to
change public opinion by drawing attention to their
needs as well as to influence government policy to
ensure them egual rights and opportunities.

However, citizenship is about more than the
relationship between states and their members. It
is also about citizen-citizen relations and involves
certain obligations of citizens to each other and to
the society. These would include not just the legal
obligations imposed by states but also a moral
obligation to participate in, and contribute to, the
shared life of the community. Citizens are also
considered to be the inheritors and trustees of the
culture and natural resources of the country.

Let's Think

During seventeenth to twentieth century, white people of Europe established their rule over
the black people in South Africa. Read the following description about the policy practices in
South Africa till 1994.

The whites had the right to vote, contest elections and elect government; they were free
to purchase property and go to any place in the country. Blacks did not have such rights.
Separate colonies for whites and blacks were established, The blacks had to take 'passes’
to work in white neighbourhoods. They were not allowed to keep their families in the white
areas. The schools were also separate for the people of different colour,

« Do you think the Blacks had full and equal membership in the South Africa? Give reasons.
+  What does the above description tell us about the relationship of different groups in

South Africa?

Students will do Role play on how
‘White European’ rusted the "Black people of:
Africa” in 1994.
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A good way to understand a political concept is to look for instances where
its accepted meaning Is being questioned by groups wha feel that it does
not take account of their needs and aspirations.

Teacher will explain to the students about different responsibilities
performed by a good citizen. A brief discussion can be organised
differing "good citizenship” by proving examples.
1. Iwas friendly to a new child from a different country.
I helped clean up school park.
I collected used toys and clothes for needy children.
1 walked away from a fight.
I wear hematite and follow road safety rules.

cxh TS

Let's do it!

Think of some examples of activities of citizens in your area intended to
help others, or improve the area, or protect the environment. List some
of the activities which could be undertaken by young people of your

agegroup.

6.2 FULL AND EQUAL MEMBERSHIP

If you have ever travelled in a crowded railway compartment
or bus you will be familiar with the way in which those who
may have earlier fought each other to enter, once inside
discover a shared interest in keeping others out! A division
soon develops between ‘insiders’ and ‘outsiders’ with
‘outsiders’ being seen as a threat.

Similar processes take place from time to time in cities,
regions, or even the nation as a while. If jobs, facilities like
medical care or education, and natural resources like land
or water, are limited, demands may be made to restrict
entry to ‘outsiders’ even though they may be fellow citizens.
You may remember the slogan 'Mumbai for Mumbaikars'
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which expressed such feelings. Many similar struaggles have taken place in
different parts of India and the world.

This raises questions about what 'full and equal membership’ really means?
Does it mean that citizens should enjoy equal rights and opportunities
wherever in the country they may decide to live, study, or work? Does it
mean that all citizens, rich or poor, should enjoy certain basic rights and
facilities?

Students will do note play where a group of
students will show how common citizen use to fight
for jobs, medical care, education, natural resources,
public transport through the slogan of ‘Mumbai for
Mumbaikar” banner.

In this section we will explore the meaning of citizenship by focusing on the
first of these questions.

One of the rights granted to citizens in our country, and in many others, is
freedom of movement. This right is of particular importance for workers.
Labour tends to migrate in search of jobs when opportunities are not
available near their homes. Some people may even travel outside the
country in search of jobs. Markets for skilled and unskilled workers have
developed in different parts of our country. For instance, L.T. workers
may flock to towns like Bangalore. Nurses from Kerala may be found all
over the country. The booming building industry in town attracts workers
from different parts of the country. So do infrastructure projects like road
making. You may have come across workers from different regions near
your home or school.

However, often resistance builds up among the local people against so
many jobs going to people from outside the area, sometimes at lower
wages. A demand may develop to restrict certain jobs to those wha belong
to the state, or those who know the local language. Political parties may
take up the issue. Resistance could even take the form of organised
violence against "outsiders” Almost every region of India has experienced
such movements. Are such movements ever justified?

We all become indignant, if Indian workers in other countries are ill-treated
by the local population. Some of us may also feel that skilled and educated
workers have the right to migrate for work. States may even be proud
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Martin Luther King

The 1950s witnessed the emergence of Civil Rights Movements against inequalities that
existed between black and white populations in many of the southern states of the USA.
Such inegualities were maintained in these states by a set of laws called Segregation Laws
through which the black people were denied many civil and political rights. These laws
created separate areas for coloured and white people in various civic amenities like railways,
buses, theatres, housing, hotels, restaurants, etc.

Martin Luther King Jr. was a black leader of the movement against these laws. King gave
many arguments against the prevailing laws of segregation. First, in terms of self-worth and
dignity every human person in the world is equal regardless of one’s race or colour. Second,
King argued that segregation is like *social leprosy’ on the body politic because it inflicts deep
psychological wounds on the people who suffer as a result of such laws.

King argued that the practice of segregation diminishes the quality of life for the white
community also. He illustrates this point by examples. The white community, instead of
allowing the black people to enter some community parks as was directed by the court,
decided to close them. Similarly, some baseball teams had to be disbanded, as the authorities
did not want to accept black players. Thirdly, the segregation laws create artificial boundaries
between people and prevent them from cooperating with each other for the overall benefit
of the country. For these reasons, King argued that these laws should be abolished. He gave
a call for peaceful and non-violent resistance against the segregation laws. He said in one of
his speeches: "We must not allow our creative protest to degenerate into physical violence.”

of their ability to attract such workers. But if jobs are scarce in a region,
lacal residents may resent competition from ‘outsiders’. Does the right to
freedom of movement include the right to live or work in any part of the
country?

Another factor that we need to consider is that there may sometimes be a
difference between our response to poor migrants and to skilled migrants.
We may not always be as welcoming to poor migrants who move into our
areas as we may be to skilled and affluent workers. This raises the question
of whether poor and unskilled workers should have the same right to live
and work anywhere in the country as do skilled workers? These are some
of the issues which being debated in our country today regarding "full and
equal membership’ for all citizens of the country.

However, disputes may sometimes arise even in democratic societies. How
can such disputes be resolved? The right to protest is an aspect of the
freedom of expression guaranteed to citizens in our Constitution, provided
protest does not harm the life or property of other people or the State.
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Let's Think

Examine the arguments for and
against freedom of movement
and occupation throughout the
country for citizens.

Should the long-term inhabitants
of a region enjoy preference for
jobs and facilities?

Or, should states be allowed
to fix guotas for admissions
to professional colleges for
students who do not belong to
that state?

Citizens are free to try and influence public opinion
and government policy by forming groups, holding
demonstrations, using the media, appealing to political
parties, or by approaching the courts. The courts may
give a decision on the matter, or they may urge the
government to address the issue. It may be a slow
process but varying degrees of success are sometimes
possible. If the guiding principle of providing full and
equal membership to all citizens is kept in mind, it should
be possible to arrive at an acceptable solution to the
problems that may arise from time to time in a society.
A basic principle of democracy is that such disputes
should be settled by negotiation and discussion rather
than force. This is one of the obligations of citizenship.

6.3 EQUAL RIGHTS

In this section we will examine ancther aspect of citizenship, that is, the
issue of whether full and equal membership means that all citizens, rich or
poor, should be guaranteed certain basic rights and a minimum standard of
living by the state. To discuss this issue, we will look at one set of people,
that is the urban poor. Dealing with the problem of the poor in towns is one
of the urgent problems facing the government today.

There is a large population of slum-dwellers and squatters in every city
in India. Although they may do necessary and useful work, often at low
wages, they are often viewed as unwelcome visitors by the rest of the town
population. They may be blamed for straining the resources of the city or
for spreading crime and disease.

The conditions in slums are often shocking. Many people may be crammed
into small rooms with no private toilets, running water, or sanitation. Life and
property are insecure in a slum. However, slum dwellers make a significant
contribution to the economy through their labour. They may be hawkers,
petty traders, scavengers, or domestic workers, plumbers, or mechanics,
among other professions. Small businesses such as cane weaving, or textile
printing, or tailoring, may also develop in slums. The city probably spends
relatively little on providing slum-dwellers with services such as sanitation
or water supply.

Awareness about the condition of the urban poor is growing among
governments, N.G.Os and other agencies, and among the slum-dwellers
themselves. For instance, a national policy on urban street vendors was
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Comparing Rights and Rules

Your Home

Our School

The World
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Citizenship, Equality and Rights

Citizenship is not merely a legal concept. It is also closely related to larger notions of equality
and rights. A widely accepted formulation of this relationship was provided by the British
sociologist, T. H. Marshall (1893-1981). In his book Citizenship and Social Class (1950),
Marshall defined citizenship as “a status bestowed on those who are full members of a
community. All who possess the status are equal with respect to the rights and duties with
which the status is endowed.”

The key concept in Marshall’s idea of citizenship is that of "equality’. This implies two things:
first, that quality of the given rights and duties improves. Second, that the guantity of people
upon whom they are bestowed grows.

Marshall sees citizenship as involving three kinds of rights: civil, political and social.

Civil rights protect the individual’s life, liberty and property. Political rights enable the
individual to participate in the process of governance. Social rights give the individual access
to education and employment. Together they make it possible for the citizen to lead a life of
dignity.
Marshall saw social class as a 'system of inequality”. Citizenship ensures equality by countering
the divisive effects of class hierarchy. It thus facilitates the creation of a better-integrated
and harmonious community.
framed in January 2004. There are lakhs of street vendors in big cities
and they often face harassment from the police and town authorities. The
policy was intended to provide recognition and regulation for vendors o

enable them to carry on their profession without harassment so long as
they obeyed government regulations.

Slum-dwellers also are becoming aware of their rights and are beginning
to organise to demand them. They have sometimes even approached the
courts. Even a basic political right like the right to vote may be difficult for
Citizenship, Equality and Rights
The Supreme Court gave an important decision regarding the rights of slum-dwellers in
Bombay in response to a Public Interest Litigation filed by a social activist, Olga Tellis against
Bombay Municipal Corporation in 1985. The petition claimed the right to live on pavements
or in slums because there was no alternative accommodation available close to their place
of work. If they were forced to move they would lose their livelihood as well. The Supreme
Court said, "Article 21 of the Constitution which guaranteed the right to life included the right

to livelihood. Therefore if pavement dwellers were to be evicted they should first be providad
alternative accommeodation under the right to shelter”
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them to exercise because to be included in the list of voters a fixed address
is required and squatters and pavement dwellers may find it difficult to
provide this.

Among other groups of people who are becoming marginalised In our society
are the tribal people and forest dwellers. These peaople are dependent on
access to forests and other natural resources to maintain their way of lite.
Many of them face threats to their way of life and livelihood because of the
pressure of increasing populations and the search for land and resources
to maintain them. Pressures from commercial interests wanting to mine
the resources which may exist in forests or coasts poses another threat
to the way of life and livelihood of forest dwellers and tribal peoples, as
does the tourist industry. Governments are struggling with the problem of
how to protect these people and their habitat without at the same time
endangering development of the country. This is an issue that affects all
citizens, not just tribal people.

To try and ensure equal rights and opportunities for all citizens cannot be
a simple matter for any government. Different groups of people may have
different needs and problems and the rights of one group may conflict with
the rights of ancther. Equal rights for citizens need not mean that uniform
policies have to be applied to all people since different groups of people
may have different needs. If the purpose is not just to make policies which
would apply in the same way to all people, but to make people more
equal, the different needs and claims of people would have to be taken into
account when framing policies.

Let's Think

According to the official figures published about the land distribution in Zimbabwe, some
4,400 white families owned 32 per cent of agricuitural land that is about 10m hectares.
About one million black peasant families own just 16m hectors that is the 38 per cent of the
land. While the land that is with the white families are fertile and irrigated, the land in the
hands of black population are less fertile and unirrigated. While tracing the history of land
ownership it is very obvious that a century ago the whites had taken the fertile land from the
native people. Whites have now been in Zimbabwe for generations and consider themselves
as Zimbabweans. The total population of whites in Zimbabwe is just 0.06 per cent of the
population. In the year 1997, the President of Zimbabwe, Mugabe announced the plans to
take over around 1500 farms.

What ideas from citizenship would you use to support or oppase the claims of Black and
White Citizens of Zimbabwe?
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What should become clear from this discussion is that

Let’s Do It Do changes in the world situation, the economy, and society
Survey three families of demand new interpretations of the meaning and rights
workers working close to, or - of citizenship. The formal laws regarding citizenship
in, your homes or scheoal. Find only form the starting point and the interpretation of
out details about their life. @ lawsis constantly evolving. While answers to some the
Where is their ancestral place? . problems which may arise may not be easy to find, the
When and why did they come concept of equal citizenship would mean that providing
here? Where do they live? :@ equal rights and protection to all citizens should be one
How many people share the of the guiding principles of government policies.

accommuodation? What kinds

of faciliies are available to %ETI?HI?

them? Do their children attend

: ? i
: school? - Students will be shown different Identity proofs like
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Citizenship

Worksheet
1. Fill the boxe given below being a responsible citixen:

I am a respobsible citizen so at school I do:

At Home I do:

In my community:
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Adaptation for Children with
Learning Disability [LD]




Class XIth
Psychology

Meeting Life
Challenges Psychology

OBJECTIVES

To make the students understand the nature and sources of stress.
« To make the students aware of the different types of stress.

« To make the students how different types of stress are affecting our
health and various areas of our life.

+ To help students how to overcome. Examination Anxiety.

« To help students understand the factors which encourages to going
and promote positive health and well being.

“
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After reading this chapter, you would be able to:

« understand the nature, types and sources of stress as life challenges,
* examine the effects of stress on psychological functioning,

e |earn ways to cope with stress,

* know about the life skills that help people to stay healthy, and

« understand the factors that promote positive health and well-being.

INTRODUCTION

What if you are denied this choice? Will you give up? Life poses challenges
all the time. Think of a child who loses her/his parents at a young age with
no one to take care of her/him; a young woman who loses her husband
in a car accident; parents who bring up children who are physically or
mentally challenged; young girls/boys who have to spend long nights in
call centres and then catch up on their sleep during the day time. Look
around yourself and you will find that life is a big challenge. All of us try to
meet these challenges in our own way.

Some of us succeed while others succumb to such life stresses. Life
challenges are not necessarily stressful. Much depends on how a challenge
is viewed. A number 11 batsman in a cricket team will view facing a fast
bowler’s delivery differently than would an opening batsman, who will look
forward to such a challenge. It is said that cne’s best comes out when one
is challenged. We will like to consider in this chapter how a life condition
turns into a challenge or a cause of stress. Further, we will also see how
people respond to various life challenges as well as stressful situations.

students can be asked different questions like
— Whats makes-wu sad?

— When do you feel perturbed?

— When you fight with your friends, sibling. How do you
feel.
A group discussion will be follow about different
incidents which makes us upset.
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Key Terms
Summary

Review Queslions
Praject Ideas
Weblinks
Pedagogical Hinis

" Bills payments
~.Stress

Debt

STRESS
DI RESS

NATURE, TYPES AND SOURCES OF STRESS

While waiting to cross the road on a busy Monday morning, you may be
temporarily stressed. But, because you are alert, vigilant and aware of the
danger, you are able to cross the road safely. Faced with any challenge,
we put in additional efforts and mobilise all our resources and the support
system to meet the challenge. All the challenges, problems, and difficult
circumstances put us to stress. Thus, if handled properly, stress increases
the probability of one’s survival. Stress is like electricity. It gives energy,
increases human arousal and affects performance. However, if the electric
current is too high, it can fuse bulbs, damage appliances, etc. High
stress too can produce unpleasant effects and cause our performance to
deteriorate. Conversely, too little stress may cause one to feel somewhat
listless and low on moftivation which may lead us to perform slowly and less
efficiently. It is important to remember that not all stress is inherently bad
or destructive. 'Eustress’ is the term used to describe the level of stress
that is good for you and is one of a person’s best assets for achieving
peak performance and managing minor crisis. Eustress, however, has the
potential of turning into 'distress’ It is this latter manifestation of stress
that causes our body's wear and tear. Thus, stress can be described as the
pattern of responses an organism makes to stimulus event that
disturbs the equilibrium and exceeds a person’s ability to cope.
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NATURE OF STRESS

The word stress has its origin in the Latin words 'strictus’, meaning tight
or narrow and 'stringere, the verb meaning to tighten. These root words
reflect the internal feelings of tightness and constriction of the muscles and
breathing reported by many people under stress. Stress is often explained
in terms of characteristics of the environment that are disruptive to the
individual. Stressors are events that cause our body to give the stress
response. Such events include noise, crowding, a bad relationship, or the
daily commuting to school or office. The reaction to external stressors is
called 'strain’ (see Fig. 3.1).

Stress has come to be associated with both the causes as well as effecis.
However, this view of stress can cause confusion. Hans Selye, the father
of modern stress research, defined stress as "the nonspecific response of
the body to any demand” that is, regardless of the cause of the threat, the

Teacher will explain that "Stress is what you feel
when you are worried or uncomfortable about
something. This worry in your mind can make your
body feel bad. You may feel angry frustrated scared

or afraid which can give you a stomach also and
headache.”

individual will respond with the same physiological pattern of reactions.
Many researchers do not agree with this definition as they feel that the
stress response is not nearly as general and nonspecific as Selye suggests.
Different stressors may produce somewhat different patterns of stress
reaction, and different individuals may have different characteristic modes
of response. You may recall the case of an opening batsman mentioned
earlier. Each one of us will see the situation through our own eyes and it
is our perception of the demands, and our ability to meet them, which will
determine whether we are feeling 'stressed’ or not.

Stress is not a factor that resides in the individual or the environment,
instead it is embedded in an ongoing process that involves individuals
transacting with their social and cultural environments, making appraisals
of those encounters and attempting to cope with the issues that arise.
Stress is a dynamic mental/cognitive state. It is a disruption in homeostasis
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Students will have a gmoup discussion on the following
stressors—

STRESSORS

Things that cause you stress:
Tests
School
Relationships

Busy schedule

Cause Internal State Result Stress Reaction
™~ ~ N e )
Biological and
External psychological Challenge to
or Internal ——| reactions leading |——»! be overcome or
stressor to stress experience illness/strain
(coping, defence)

A b v " »

Figure 3.1: Psychological Meaning of Stress

or an imbalance that gives rise to a requirement for resolution of that
imbalance or restoration of homeostasis.

The perception of stress is dependent upen the individual's cognitive
appraisal of events and the resources available to deal with them. The stress
process, based on the cognitive theory of stress propounded by Lazarus
and his colleagues, is described in Figure 3.2. An individual’s response to
a stressful situation largely depends upon the perceived events and how
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Stressors '_l l_' Hesources
Types Person Physical
Envrionmental Characteristics Money
Peychological Medical Care, etc.
Social Physiological

Physical Health Personal
Dimensions Constitutional Skills
Inensity ulnerabilities Coping Style
Duration
Complexity Psychological Social
Predictability Mental Health Support Networks
Temperament Professional Help

Sell-Concept

Cultural
Culutral De#nitions
and Meanings

Expected Response
Style
v
¥ ¥ ¥ ¥
Physiological Behavioural Emolional Cognitive
response response response response

Figure 3.2: A general Model of the Stress Process

they are interpreted or appraised. Lazarus has distinguished between two
types of appraisal, i.e. primary and secondary. Primary appraisal refers
to the perception of a new or changing environment as positive, neutral
or negative in its consequences. Negative events are appraised for their
possible harm, threat or challenge. Harm is the assessment of the damage
that has already been done by an event. Threat is the assessment of
possible future damage that may be brought about by the event. Challenge
appraisals are associated with more confident expectations of the ability
to cope with the stressful event, the potential to overcome and even profit
from the event. When we perceive an event as stressful, we are likely to
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Teacher will explain that "appraisal is how we feel about
a certain situation is determined by our evaluation of
the events” with an example.

[Er eat or Challenge ]

Primary Yos Secondary

.

appraisal =+ appraisal

No | | ves

Hr eat Challenge

make a secondary appraisal, which is the assessment of one’s coping
abilities and resources and whether they will be sufficient to meet the
harm, threat or challenge of the event. These resources may be mental,
physical, personal or social. If one thinks one has a positive attitude, health,
skills and social support to deal with the crises s/he will feel less stressed.
This two-level appraisal process determines not only our cognitive and
behavioural responses but also cur emotional and physiological responses
to external events.

These appraisals are very subjective and will depend on many factors. One
factor is the past experience of dealing with such a stressful condition. If
one has handled similar situations very successfully in the past, they would
be less threatening for her/him. Another factor is whether the stressful
event is perceived as controllable, i.e. whether one has mastery or control
over a situation. A person who believes that s/he can control the onset
of a negative situation, or its adverse consequences, will experience less
amount of stress than those who have no such sense of personal control.
For example, a sense of self-confidence or efficacy can determine whether
the person is likely to appraise the situation as a threat or a challenge.
Thus, the experience and outcome of a stressor may vary from individual
to individual. Stress, includes all those environmental and personal events,
which challenge or threaten the well-being of a person. These stressors
can be external, such as environmental (noise, air pollution), social (break-
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up with a friend, loneliness) or psychological (conflict, frustration) within
the individual.

Very often, these stressors result in a variety of stress reactions, which may
be physiological, behavioural, emotional, and cognitive (see Fig.3.2). At
the physiological level, arousal plays a key role in stressrelated behaviours.
The hypothalamus initiates action along two pathways. The first pathway
involves the autonomic nervous system. The adrenal gland releases
large amount of catecholamines (epinephrine and norepinephrine) into
the blood stream. This leads to physiological changes seen in fight-or-
flight response. The second pathway involves the pituitary gland, which
secretes the corticosteroid (cortisol) which provides energy. The emotional
reactions to experience of stress include negative emotions such as fear,
anxiety, embarrassment, anger, depression or even denial. The behavioural
responses are virtually limitless, depending on the nature of the stressful
event. Confrontative action against the stressor (fight) or withdrawal from
the threatening event (flight) are two general categories of behavioural
responses. Cognitive responses include beliefs about the harm or threat an
event poses and beliefs about its causes or controllability. These include
responses such as inability to concentrate, and intrusive, repetitive or
morbid thoughts.

As indicated in Figure 3.2, the stresses which people experience also vary
in terms of intensity (low intensity vs. high intensity), duration (short-
term vs. long-term), complexity (less complex vs. more complex) and
predictability (unexpected vs. predictable). The outcome of stress depends
on the position of a particular stressful experience along these dimensions.
Usually more intense, prolonged or chr onic, complex and unanticipated
stresses have more negative consequences than have less intense, short-
term, less complex and expected stresses. An individual's experiences of
stress depend on the physiological strength of that person. Thus, individuals
with poor physical health and weak constitution would be more vulnerable
than would be those who enjoy good health and strong constitution.

Psychological characteristics like mental health, temperament, and self-
concept are relevant to the experience of stress. The cultural context in
which we live determines the meaning of any event and defines the nature
of response that is expected under various conditions. Finally, the stress
experience will be determined by the resources of the person, such as
money, social skills, coping style, support networks, etc. All these factors
determine the appraisal of a given stressful situation.
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SIGNS AND SYMPTOMS OF STRESS

The way we respond to stress varies depending upon our personality, early
upbringing and life experiences. Everyone has their own pattern of stress
response So the warning signs may vary, as may their intensity. Some
of us know our pattern of stress response and can gauge the depth of
the problem by the nature and severity of our own symptoms or changes
in behaviour. These symptoms of stress can be physical, emotional and
behavioural. Any of the symptoms can indicate a degree of stress which, if
left unresolved, might have serious implications.

ACTIVITY 3.1

Read the following signs of stress : Lack of cencentration, Memory
loss, Poor decision-making, Inconsistency, Irregular attendance
and timekeeping, Low self-esteem, Poor long-term planning,
Frantic bursts of energy, Extreme mood swings, Emotional
outbursts, Worry, Anxiety, Fear, Depression, Difficulties with
sleep, Difficulties with eating, Misuse of drugs, Physical iliness,
e.g. stomach upset, headache, backache, etc.

Tick those applicable to you and then discuss in groups of two or

three students in class. Can you reduce some of them? Discuss
how? Consult your teacher.

TYPES OF STRESS

The three major types of stress, viz. physical and environmental,
psychological, and social are listed in Figure 3.2. It is important fo
understand that all these types of stress are interrelated.

Physical and Environmental Stress

Physical stresses are demands that change the state of our body. We feel
strained when we overexert ourselves physically, lack a nutritious diet,
suffer an injury, or fail to get enough sleep. Environmental stresses are
aspects of our surroundings that are often unavoidable such as air pollution,
crowding, noise, heat of the summer, winter cold, etc. Another group of
environmental stresses are catastrophic events or disasters such as fire,
earthguake, floods, etc.
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Teacher will explain different signs & symptoms of stren with a chart
prepared by students,

SIGHS & SYMPTOMS OF STRESS

Cognitive Symptoms

Cognitive Symptoms

Depression or general
unhappiness

Anxiety and agitation
Moodiness, irritability, or
anger

Feeling overwhelmed
Loneliness and isolation

Other mental or
emotional health
prablems

« Memory problems

« Inability to concentrate

« Poor judgment

s Seeing only the negative
Anxious or racing
thoughts
Constant worrying

Physical Symptoms

Emotional Symptoms

Aches and pains
Diarrhea or constipation
Nausea, dizziness
Chest pain, rapid
heartbeat

Loss of sex drive
Freguent colds or flu

s Depression or general
unhappiness

Anxiety and agitation
Moodiness, irritability, or
anger

Feeling overwhelmed
Loneliness and isolation

Other mental ar
emotional health
problems

Behavioral Symptoms

Eating more or less

Sleeping too much or too
little
Withdrawing from others
Procrastinating or
neglecting responsibilitias
Using alcohol,
cigarettes, or drugs to
relax

Nervous habits (e.g. nail
biting, pacing)
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Teacher will explain different types of "STESS' through a flow chart

5 types of Stressors

1. Environmental Stressors - Conditions or events in your
physical environment that can cause you stress.
«  Pollution
. Poverty
« Crowding

s Moise
" Matural Disasters

2. Biological Stressors - Condition that make it difficult for your
body to take part in daily activities.

« Illness
«  Disability
. Injury
3.  Thinking Stressor - Any type of mental challenge that can
cause siress,

. Tests
@ Homewaork

Psychological Stress

These are stresses that we generate ourselves in our minds. These are
personal and unigue to the person experiencing them and are internal
sources of stress. We worry about problems, feel anxiety, or become
depressed. These are not only symptoms of stress, but they cause further
stress for us. Some of the important sources of psychological stress are
frustration, conflicts, internal and social pressures, etc.

Frustration resuits from the blocking of needs and motives by something
or someone that hinders us from achieving a desired goal. There could be a
number of causes of frustration such as social discrimination, interpersonal
hurt, low grades in schoal, etc. Conflicts may occur between two or more
incompatible needs or motives, e.g. whether to study dance or psychology.
You may want to continue studies or take up a job. There may be a
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conflict of values when you are pressurised to take any action that may
be against the values held by you. Internal pressures stem from beliefs
based upon expectations from inside us fo ourselves such as, T must do
everything perfectly’. Such expectations can only lead to disappointment.
Many of us drive ourselves ruthlessly towards achieving unrealistically high
standards in achieving our goals. Social pressures may be brought about
from people who make excessive demands on us. This can cause even
greater pressure when we have to work with them. Also, there are people
with whom we face interpersonal difficulties, 'a personality clash’ of sorts.

Social Stress

These are induced externally and result from our interaction with other
people. Social events like death orillness in the family, strained relationships,
trouble with neighbours are some examples of social stresses. These social
stresses vary widely from person to person. Attending parties may be
stressful for a person who likes to spend quiet evenings at home while an
outgoing person may find staying at home in the evenings stressful.

SOURCES OF STRESS

A wide range of events and conditions can generate stress, Among the
most important of these are major stressful life events, such as death of a
loved one or personal injury, the annoying frequent hassles of everyday life
and traumatic events that affect our lives.

Life Events

Changes, both big and small, sudden and gradual affect our life from the
moment we are born. We learn to cope with small, everyday changes
but major life events can be stressful, because they disturb our routine
and cause upheaval. If several of these life events that are planned (e.q.
moving into a new house) or unpredicted (e.g. break-up of a long-term
relationship) occur within a short period of time, we find it difficult to cope
with them and will be more prone to the symptoms of stress.

Hassles

These are the personal stresses we endure as individuals, due to the
happenings in our daily life, such as noisy surroundings, commuting,
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Teacher will explain how different people go through
different difficult situation due to unexpected / sudden change
and result in stress. These are the sources of stren.

% 0 peEople whi gay (hey experinied @ major shressiul even!
Iri the past year ralimad 10
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guarrelsome neighbours, electricity and water shortage, traffic snarls, and
so on. Attending to various emergencies are daily hassles experienced by
a housewife. There are some jobs in which daily hassles are very frequent.
These daily hassles may sometimes have devastating conseguences for the
individual who is often the one coping alone with them as others may not
even be aware of them as outsiders. The more stress people report as a
result of daily hassles, the poorer is their psychological well-being.

TRAUMATIC EVENTS

These include being involved in a variety of extreme events such as a fire,
train or road accident, robbery, earthguake, tsunami, etc. The effects of
these events may occur after some lapse of time and sometimes persist
as symptoms of anxiety, flashbacks, dreams and intrusive thoughts, efc.
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Box 3.1: A Measure of Stressful Life Events

Holmes and Rahe developed a life event measure of stress. A measure of stressful life events
based on the above scale known as the Presumptive Stressful Life Events Scale has been
developed for the Indian population by Singh, Kaur and Kaur. It is a self-rating questionnaire
made up of fifty-one life changes, which a person may have experienced. Each of these life
events is assignad a numerical value in terms of their severity. For example, the death of one’s
spouse js assigned 95, personal iliness or injury 56, failure in examination 43, appearing for
examination or interview 43, change in sleeping habits 33, as the mean stress score. Both
positive and negative events are taken, believing that both kinds of changes cause stress, The
respondent’s stress score is the weighted sum of all the items/life change events in the past
one year checked by her/him. Some sample items of the measure are :

Life Events Mean Stress Score
Death of a close family member 66
Unexpected accident or trauma 53
Iliness of a family member 52
Break-up with friend 47
Appearing for examinations 43
Change in eating habits 27

The mean number of stressful life events experienced over a period of one year without
producing overt physical or mental illness is approximately two. However, the correlations
between life events and susceptibility to any particular illness is low, indicating a weak
association between life events and stress. It has been argued as to whether life events have
caused some stress-related iliness or whether stress caused the life events and illness. The
impact of most life events varies from person to person. Factors such as age at which the
event was first experiencad, frequency of occurrence, duration of the stressful event and social
support must be studied in evaluating the relationship between stressful life events and the
subsequent illness episode.

Severe trauma can also strain relationships. Professional help will be
needed [o cope with them especially if they persist for many months after
the event is over.

*;"ﬁ-j‘g,}
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ACTIVITY 3.2

Identify the stressful events, which you and two of your classmates
have experienced in the past one year. List the stressful events
and rank them from 1 to 5 that have had negative impact in your
day-to-day functioning. Then select those that are common to all
three of you. Find out how much ability, skill, and family support
your friends and you have in order to deal with sach of these
stresses,

Discuss these results with your teacher.

EFFECTS OF STRESS ON PSYCHOLOGICAL FUNCTIONING
AND HEALTH

What are the effects of stress? Many of the effects are physiological in
nature, however, other changes also occur inside stressed individuals.
There are four major effects of stress associated with the stressed state,
viz. emotional, physiological, cognitive, and behavioural.

Emotional Effects : Those who suffer from stress are far more likely to
experience mood swings, and show erratic behaviour that may alienate
them from family and friends. In some cases this can start a vicious circle
of decreasing confidence, leading to more serious emotional problems.
Some examples are feelings of anxiety and depression, increased physical
tension, increased psychological tension and mood swings. Box 3.2 presents
the phenomenon of 'Examination Anxiety”.

Physiological Effects : When the human body is placed under physical
or psychological stress, it increases the production of certain hormones,
such as adrenaline and cortisol. These hormones produce marked changes
in heart rate, blood pressure levels, metabolism and physical activity.
Although, this physical reaction will help us to function more effectively
when we are under pressure for short periods of time, it can be extremely
damaging to the body in the long-term effects. Examples of physiological
effects are release of epinephrine and norepinephrine, slowing down of the
digestive system, expansion of air passages in the lungs, increased heart
rate, and constriction of blood vessels.
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Teacher can explain how stressful life is affecting our body and making us sick through
discussing the following chart:

Effects of Stress on the Body

Brain and Nerves: Headaches, feelings of despair, lack
of energy sadness, nervousness, anger, irritability, trouble
concentrating, memory problems, difficulty sleeping, mental
health disorders (anxiety, panic attacks, depression, etc.)

Heart: Faster heartbeat or palpitations, rise in blood
pressure, increased risk of high cholesterol and heart attack.

Stomach: Nausea, stomach ache, heartbum, weight gain,
increased or decreased appetite.

Pancreas: increasad risk of diabetes

Intestines: Diarrhea, constipation and other digestive
problems

Reproductive Organs: For women-iregular or painful
periods, reduced sexual desire. For men-impotence, low
sperm production, reduced sexual desire

Other: Acne and other skin problems, aches and tension,
increased risk for low bone density and weakened immune
system (making it harder to fight off or recover from illnesses)

Cognitive Effects : If pressures due to stress continue, one may suffer
from mental overload. This suffering from high level of stress can rapidly
cause individuals to lose their ability to make sound decisions. Faulty
decisions made at home, in career, or at workplace may lead to arguments,
failure, financial loss or even loss of job. Cognitive effects of stress are poor
concentration, and reduced shortterm memory capacity.

Behavioural Effects : Stress affects our behaviour in the form of eating
less nutritional food, increasing intake of stimulants such as caffeing,
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excessive consumption of cigarettes, alcohol and other drugs such as
tranquillisers etc. Tranquillisers can be addictive and have side effects
such as loss of concentration, poor coordination, and dizziness. Some of
the typical behavioural effects of stress seen are disrupted sleep patterns,
increased absenteeism, and reduced work performance.

STRESS AND HEALTH

You must have often observed that many of your friends (may be including
yourself as welll) fall sick during the examination time. They suffer from
stomach upsets, body aches, nausea, diarrhoea and fever efc. You must
have also noticed that people who are unhappy in their personal lives fall
sick more often than those who are happy and enjoy life. Chronic daily
stress can divert an individual's attention from caring for herself or himself.

Teacher will explain and discuss how students can get ride of stren
through using various 'STRESS REDUCTION METHODS'

STRESS REDUCTIoN METHoODS

BAREATHIMNG
2 EXERCIBES

P RELAXATION REZPOMNSE
: SELF = HY PMNOSIS F@UET ENVIRDHNMENT
[ - PASMIVE ATTITUDE

TisAE MAANAGEAENT CoMmFoRTABLE PosiTon
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When stress is prolonged, it affects physical health and impairs psychological functioning.
People experience exhaustion and attitudinal problems when the stress due to demands from
the environment and constraints are too high and little support is available from family and
friends.

BOX 3.2: EXAMINATION ANXIETY

Examination anxiety Is a fairly common phenomenon that involves feelings of tension or
uneasiness that occur before, during, or after an sexamination, Many people experience
feelings of amxiety around examinations and find it helpful in some ways, as it can be
motivating and create the pressure that is needed to stay focused on one's performance.
Examination nerves, worry, or fear of failure are normal for even the most talented student.
However, stress of formal examination results in such high degrees of amaety in some
students that they are unable to perform at a level which matches the potential they have
shown in less stressful classroom situations, Examination stress has been characterised as
"evaluative apprehension” or "evaluative stress” and produces debilitating behavioural,
cognitive, and physiological effects no different from those produced by any other stressor,
High stress can interfere with the student’s preparation, concentration, and performance.
Examination stress can cause test anxiety which adversely affects test performance. Persons
who are high in test anxiety tend to perceive evaluative situations as personally threatening;
in test situations, they are often tense, apprehensive, nervous, and emotionally arousad.
Moreover, the negative self-centred cognitions which they experience distract their attention
and interfere with concentration during examinations. High test anxious students respond to
examination stress with intense emotional reactions, negative thoughts about themselves,
feelings of inadequacy, helplessness, and loss of status and esteem that impair their
performance. Generally, the high test anxious person instead of plunging into a task plungss
inward, that is, either neglects or misinterprets informational cues that may be readily
available to her/him, or experiences attentional blocks. While preparing for examinations,
one must spend enough time for study, overview and weigh one’s strengths and weaknesses,
discuss difficulties with teachers and classmates, plan a revision timetable, condense notes,
space out revision periods, and most importantly on the examination day concentrate on
staying calm.
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Type Steps for Meditation or Relaxation
Giiided maditation . With the help of a teacher or guide, or even a pre-made
recording, take yourself on a journey through a place you find
calming or relaxing.
» Visualize your surroundings, and try to incorporate as many
senses as possible. Soak in the sounds, smells, and textures.
Mantra, or e Choose a calming word or phrase. Repeat it over and over to
transcendental yourself silently to prevent distracting thoughts from entering.
meditation

Mindful meditation

Take a break and make yourself acutely aware of your
surroundings.

Take deep breaths and feel your lungs swell.

Allow yourself to think about your feelings, but do so without
judgment.

Yoga or tai chi

Perform a slow series of varying postures while breathing deeply.

As you balance and move, focus on the movements and not on
the stress in your life.

Attend a class to learn the basics, and then you can practice in
your own home.,

Prayer

Pray using your own words, or read prayers written by others.
Reflect on the meaning of the words or write in a journal.

Deep breathing

Take deep breaths from your diaphragm, rather than short,
shallow breaths from your chest.

Continue until you feel calm.

Biofeedback

A doctor attaches electrodes to your body to monitor blood
pressure, breathing, heart rate, and muscle tension.

A therapist will study your reactions and teach you how to
reduce the types of stress you experience.

Exercise

Try going for a walk or run to clear your mind and reduce siress.
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HOW CAN YOU MANAGE YOUR STRESS?

Avoid stressful sitluations

ﬁ Chonge how you react to stress

.;?/

Avoid exiremes
Set Priorihes

Sel realishic goals

Take control of the siluation

Monoge how stress offects you
Discover new relaxation techniques

Change how you ses
the situation

Figure out whot's most important

SOURCE OF STRESS

«  Environmental stressors
heat, cold, nosie, traffic, pollution etc.

«  Physiological stressors
illness, lack of sleep, poor nutrition etc.

*  Socio-cultural stressors
financial problem, relationship problems, work

« (Cognitive factors
attitude, belief, our own thoughts




Chapter 7

Other Issues
of Concern
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Class XIth and XIIth
Bullying

BULLYING

OBJECTIVES:

By the end of the session the students will be able to
{ Identify bullying behavior
{ Examine and express ways to handle bullying

€ Understand methods to stop bullying in school and social
environments

¢ Think of ways to handle bullying
{ Enhance their coping skills to deal with bullying
{ Help the bully to understand his weakness
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ACTIVITY

1. Establish a Safe Space. Start the conversation with students by
letting them know that they will be discussing some sensitive topics
in class today. Ask them to brainstorm a list of guidelines for the class
discussion. Some examples may include confidentiality, respect, and

one person speaking at a time. Write the student’s responses on the
board.

This activity is about forming groups. Start by clearing a space large
enough to move around. The idea is to form different groups of
people as quickly as possible when the teacher calls out a common
interest. For example, if the teacher says "find people with the same
colour shirt as you” students would group themselves by shirt colour.
Make groups. Ask the students to ask and respond to the following
guestions in order to keep everyone involved.

What is your favourite colour?

What is your favourite candy?

What kind of pet would you like to have?
What do you usually do right after school?
What colour shoes are you wearing today?
How many people are there in your family?
What is your favourite school subject?

S@ w0 a0 op

. What is your least favourite school subject?

2. Handout 3x5 cards and ask the students to write answers to the
following questions. Make sure that they do not share their responses
with others until later.

a. What wouldn't we know by just looking at you?
b. What is your favourite book?

¢, What goal are you working towards?

d. What is your most positive personality trait?

e. What personal experiences doyou have, if any, with discrimination?

3. Collect the cards. Shuffle the cards and pass them out randomly,
ensuring that no one has their own card. Ask the students to find the
owner of the card based on the answers.
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Discussion Questions

a. How accurate were the assumptions you made about people you
don't know very well?

b. Did you learn anything about your classmates that surprised
you?

What are the dangers of making assumptions?
What is a stereotype?
How can assumptions about groups lead to stereotypes?

.

f. What can we do to prevent stereotyping?

4. Again divide the students up into different groups. Once everyone
is seated with a new group, pose the following questions and ask
students to engage in a small-group discussion in which each student
has the chance to share an experience with the group:

a. Have you seen examples of biased based incidents based on
someone’s: - Race? - Religion?

- Language? —
Sexual Orientation? —
Gender expression?
Family status?
Why do you think this happens?

i CH o A

Can you remember a time when you were called a name or put
down for being different from others around you?

g. How did it feel?
h. What did you do?
Give groups some time to share their experiences.

5. The teacher will now ask the students to look at the following pictures
carefully and then discuss the following questions

1. What do you see in the cuttings and displays?

2. How safe do you feel at school? (Safe means feeling comfortable,
relaxed, and not worried that someone could harm you).

3. Who do you talk to when you have problems at school?

4. Have you been bullied by other students ... (Bullying meaning, a
repeated act, or continuous act of one of the following?)




Other Issuss of Concem

. Physically?

Examples: hit, pushed, shoved, slapped, kicked, spif at, or beaten
up, had property stolen

. Verbally?

Examples:
threatened

. Socially?

Examples: excluded from a group, made to look dumb by someone,
gossiped about; rumours spread

. Electronically?

called names, teased hurtfully, insulted, humiliated,

Examples: threatened, embarrassed, singled out, had vour feelings
hurt, been gossiped about, or had secrets about you revealed through
e-mail or phone text messages or pictures

. Racially?
Examples: treated differently or badly because of your race, culture,
ethnic
. Gender?
Examples: left out or treated badly because you are a boy or a girl;
heard sexist comments
FIGHTING THE MENACE WHATS
BULLYING
» Schor] prospectus mist declare | peimary, imiddle, secondary & senior Direct: Through
prohibitedt any sucharl - FRTIDTNIN] Y > Sotenrstone sensitized | [atimidation or
will b porished ahcul respecting privacy attacks, verbal abuse,
» tach school to have and dignity of others umwanted attention
an anti-byllying committee with vice | » Role of parents to he reinforcedin | and advances,
pringi n:s:tlgrs-ui:r teaihu‘. poarer t teasner meetings damaging property
sehopl dackar, prmsyiion, = Currizalum for teacner Indirect: |
Eﬁjﬁ:ﬁl‘lﬁt traini g courses toircide malici um
; ; topics on sersitization &
representacie. legal - - prevention of bullying BWM
FEpREseTIETIVE A podr > Schacls may keep a SMSs. photographs
SIREREEE 5 BRI ot complaint suggestion box & | or emails, to victim or
A& counsclior cach for others '
> Aug 2014 Son of a Bihar PROMINENT CASES
minister found unconsclous in his » Aug 2013: A student in
hostel room at  public residential » Mar 2014; A mobile videa | Park Street, Kolkata, forced
school in Gwallor, 14-year-old's shaws Class Vi students of | to drink wrine by three
family alleged he was bullied and a south Delhi public school | classmates as punishment
beaten up by his seniors hitting a Class VIl student for quitting their ‘gang’
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IS YOUR CHILD
EING BULLIED?

in behaviour and mood are often the

Sudden changes

BULLYING

Bullying is...

only signs that a child is being bullied. If your child
shows some of the following signs, ask if someone is

bullying them.

» Doesn't want to go to school

® Grades slip suddenly
® |5 distressed and anxious

® Appetite changes, eats little
or too much

 Becomes quieter, withdrawn,
unconfident

u (ries himself to sleep, has
nightmares

u Asks for money or starts
stealing (to pay bullies)

® Tends to lose things fre-
quently (bullies take things)

® Has unexplained bruises,
cuts, scratches

= Begins to bully other children
or siblings

u Become aggressive

= Take bullying seriously. It won't
go away on its own, Don't dis-
miss it as over-reaction on your
child's part.

» Ask the child if others are har-

assing them unnecessary, exclud-
ing them from activities or start-
me

DISCUSSION BY THE TEACHER

Bullying:

u |5 unsocial
-*H:gmwmmmmi-

uls defiant

® |5 insensitive to others feelings
® Cruel to pets and other animals
u Gets frustrated easily

u |nform the school immediately
and follow-up to find out
what they have done to stop the
bullying

® Ask them to avoid getting

problem gets Hgger?fﬁm
you of

mdﬂdhmwrwdwhlt

This is when a person deliberately hurts another person, in a way that is
unfair and the action is repeated over time. It is an aggressive behaviour
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that is intentional and involves an imbalance of power and strength

Verbal bullying:

This is when a person says hurtful things to another person. These remarks
usually take the form of insults; swear words and judgments that are
personal and mean.

Examples of verbal bullying:
€ Hurtful name-calling
4 Persistent teasing
4 Gossiping
4 Racist remarks
4 Threatening another person

¢ Verbal bullying can be scary and could lead to you not wanting to go
ta school. It is important to make sure that this does not happen,
s0 you need to speak out and tell an adult what is happening.

Emotional bullying:

This is when a person deliberately tries to humiliate and exclude another
DErson.

Examples of emotional bullying:
€ Humiliating another person
4 Blackmailing them
§ Attacking someone’s personality
€ Manipulating friendships
¢ Excluding someone from activities
4 Peer pressure
€ Spreading rumours
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PRESSUKE

Everyone wants to be accepted, so being excluded and humiliated is really
hurtful and very difficult to deal with on your own.

Physical bullying:
This is when one or more people physically hurt another person Examples
of physical bullying:
Punching

Poking

Strangling
Hair-pulling
Beating

Biting

Kicking

Pinching

i & & a8 a a a8 a B

Damaging or stealing someocne else’s property

Physical bullying can easily get out of hand. Victims of physical abuse can
get really hurt and in severe instances get killed. Physical bullying must be
stopped! When they cannot fight back
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SEXUAL BULLYING

Sexual bullying

This includes many of the above-mentioned aspects of bullying, but is
focused on your private parts. This includes talking about and commenting
on these private parts.

Examples of sexual bullying:
4 Inappropriate sexual contact, such as pinching buttock.

§ Inappropriate talk about private parts of the body.

SEXUAL
HARASSMENT

Cyber bullying
This means bullying over the social media networks,by sms or email.
Examples of cyber bullying:

€ Setting up a hate group on a social network.

4 Posting offensive pictures.

€ Sending text messages with rude, inappropriate or racist comments.
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6. Now draw the class together and ask students to share any
connections they see between the various stories their classmates
told. Record the similarities that come up on the board for students
to refer to in the next portion of the lesson. Challenge students to use
the experiences they just shared about their individual experiences
with being called names for being different, and the similarities
they found among their stories to generate a group discussion. Let
students know they will be discussing their experiences and as a
group, developing simple ways to stay SAFE when name-calling or
bullying occurs. Ask students to be honest when expressing their
feelings and experiences with name-calling and bullying, and to
show respect to other students. Ask the students to share their
experiences with the larger group. Lead the students in a discussion
using the following questions:

How did it feel to be called a name or put down for being different?
Did you know how to end the situation?

What was it like working In groups today with people that were both
similar to and different from you?

How do our differences help us do good work?

What can you do when you are being called names or bullied? Let students
come up with their own ideas before presenting them with the SAFE
guidelines. Provide the students with the No Name-Calling Week Pledge
and the Staying SAFE Guidelines. Ask the students to sign the pledge,
agreeing to end name-calling and bullying. Review the Staying SAFE
guidelines with the students. If you are being called names or bullied,

Remember the four ways to stay SAFE:
Say what you Feel:

Tell the person who is bullying you or calling you names the way their
actions make you feel.
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Ask for Help: Sometimes you can't handle the situation yourself, and it's
ok to ask for help. Find a teacher or other school staff member to talk to

Find a Friend: Hanging out with people who make you feel good about
yourself is important, and the person calling you names might think twice
before picking on you when you're with your friends.

Exit the Area: While it may feel like you aren't doing anything at all,
sometimes walking away from someone who is picking on you is the best
way o end things.

NO NAME CALLING PLEDGE

I; beliasve that bullying and calling others hurtful names is wrong. I
pledge to do my best to: » Not bully athers of call them hurtful names. = Intervens, if I safely can, in
situations when students are being called names. = Support efforts to end bullying and name-calling

Why do somie kids bully other kids?
There are many reasons why kids behave in this way. Some of these reasons could be:
§ They like to have power and control over others.
§ They don't like sharing or taking tums.
€ They might be being bullied themselves — either at home or at schoal.
€ They are angry or stressed and don’t know how to deal with this.
§ They feel bad about themselves for some reason.
€ They might be exposed to violence at home.

Whatever the reason, there is no excuse to bully other people. Nobody likes a bully and they have no true
friends.




Teaching Gender
Equity at Senior
Secondary Level

Gender equity is social order in which women and men share the same
opportunities and the same constraints on full participation in both
economic and domestic realm.

Gender inequality pervades the world. And women with disabilities
face significantly more difficulties - in both public and private spheres
- in attaining access to adequate housing, health, education, vocational
training and employment, and are more likely to be institutionalized. They
also experience inequality in gaining employment, promotion rates and
pay for equal work, access to training and refraining, credit and other
productive resources, and rarely participate in economic decision-making.
Women and girls with disabilities experience double discrimination, which
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places them at higher risk of gender-based violence, sexual abuse, neglect,
maltreatment and exploitation. (UN Enable)

In India, women make up 49% of the adult population. However they
continue to struggle for basic rights, despite many legal and political
changes. Girls and women who have disabilities face even more acute
discrimination; which further necessitates the training and education of
Gender Equity at school during secondary and senior-secondary levels,

Activities and Lesson Plans for exploring gender identity, gender roles,
sterectypes, and healthy views of gender and self; must be implemented
at school to promote gender equality.

ACTIVITY:

MY OPINION MATTERS
EXPLORING STUDENT OPINIONS ABOUT SEXUAL
HARASSMENT FACTS AND MYTHS

DESCRIPTION: This is a student-centered questionnaire exploring
student opinions and knowledge about sexual harassment. Have students
fill out the worksheet. After they have finished, divide into small groups
for discussion of their answers. Bring class back together and go over the
worksheet. Ask for opinions and concerns that students may have about
the worksheet.

OBJECTIVES:

Short Term-
4 Analyze personal attitudes toward issues of sexual harassment.
4 Improve reasoning skill to support opinions.
4 Educate students about the facts and myths of sexual harassment.
Long Term-
4 Have students listen to and consider all points of view.
4 Develop strategies to stop sexual harassment.
MATERIALS: "Worksheet”
PROCEDURE:
1. Hand out worksheet to students. Remind them to work quietly.

2. When they have finished, divide into small groups to discuss their
responses to the questions.




Curriculum Adaptation for Children with Special Needs — Sr. Secondary Level

3. Have students consider the following gquestions during their
discussion.

4 During your discussion, did anyone in your group try to convince
you to change your answer?

{ How did your answers differ from other students in your group?

¢ Which questions did your group answer the same?

4 During your group discussion, did anything said by another student
surprise you?

4. Once small groups have met, bring the class back together and
read through the questionnaire statement by statement in order to
stimulate a greater discussion. Allow students to come to their own
conclusions by constantly questioning the reasons for their beliefs.

5. Use this opportunity for a writing assignment. Have students write
what they learned about sexual harassment, the participants in their
small groups and the class as a whole. Was anything said that made
them change their way of thinking toward sexual harassment?

EVALUATION:
1. Evaluate students by moving around the classroom and observing
their listening and speaking efforts in small groups.

2. Evaluate students by reading their written responses to the exercise.
It can be assessed in terms of effort, content, and style.

"WORKSHEET" Sexual Harassment

Directions: Read the following statements and circle the response that
best supports your opinion.

1. Girls sexually harass girls, and boys sexually harass boys.

strongly agree agree disagree strongly disagree

2. Even though they dislike it, friends allow sexual harassment to happen to their
friends.
strongly agree agree disagree strongly disagree

3. Teachers and educational staff ignore sexual harassment and allow it to go on
in school.
strongly agree agree disagree strongly disagree

4. Girls who dress in sexy clothing are asking for attention and to be harassed.
strongly agree agree disagree strongly disagree
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10.

11.

12.

13.

14.
15.

16.

17.

18.

Flirting is sexual harassment.

strongly agree agree disagree strongly disagree
Sexual harassment does not happen at home.

strongly agree agree disagree strongly disagree
Sexual harassment can be prevented.

strongly agree agree disagree strongly disagree

A student who files an official complaint against a harasser should expect to be
taunted for being a tattle-tale.

strongly agree agres disagree strongly disagree
Younger children are not capable of sexual harassment.
strongly agree agree disagree strongly disagree

Women sexually harass men and get away with it easier than men sexually
harassing women.

strongly agree agree disagree strongly disagree
Boys cannot be sexually harassed.

strongly agree agree disagree strongly disagree
In most cases of sexual harassment, males harass females.

strongly agree agree disagree strongly disagree
Offensive graffiti on the bathroom wall is not sexual harassment.

strongly agree agree disagree strongly disagree
Little children as young as five or six years old can be harassers.
Reporting sexual harassment gets positive results.

strongly agree agree disagree strongly disagree
All harassment is intentional.

strongly agree agree disagree strongly disagree
Harassment can be flattering.

strongly agree agree disagree strongly disagree
Sexual harassment is a fact of life.

strongly agree agree disagree strongly disagree
o EEE
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ACTIVITY:

MEN'S WORK OR WOMEN'S WORK?

IDENTIFYING AND ANALYZING TRADITIONAL GENDER
ROLES IN THE WORKPLACE

DESCRIPTION: Using the Occupation Checklist at the end of this activity,
students will match jobs and careers to gender. The desired outcome from
this activity will be, the discovery and discussion of persistent gender
stereotyping, with its wage and status implications, in terms of career
opportunities.

OBJECTIVES:
Short Term -
¢ To identify traditional career paths.
¢ To recognize non traditional career opportunities.
{ To analyze career paths.
¢ To listen attentively and with an open mind to all viewpoints.
{ To present ideas and information clearly and concisely.
Long Term -

€ To develop independent thinking regarding standardized gender
roles.

§ To develop a strategy for choosing a career.
MATERIALS:
{ Occupation checklist
§ Overhead projector if available
4 Library and Internet resources
PROCEDURE:
1. Introduction: Defining the occupations.
§ Hand out copies of "Occupation Checklist” to individual students.
{ Read off the listed occupations.
§ Describe any jobs that students might not be familiar with.

2. Have students fill out checklist, matching jobs and careers to ‘Male,
'Female,’ or 'Both’ by circling the correct response.

3. Using transparencies and an overhead projector (if not available use
a large chart), poll the students on each occupation and write the
result on the master checklist.
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There are many approaches to conducting class survey in a
meaningful way.

4 Poll students on how and why they answered the way they did.

§ Have students conduct research of the occupations. You may
want to divide students into groups and assign each group several
occupations.

4 Ancther method would be to find out the areas of controversy,
assign groups to research those areas.

4. The class, with instructor's help, answers the following
questions. Ask for a student volunteer who will plot the results of
the guestions on the board.

4 Which group "male” or "female” had the largest number?

4 Which jobs require working with people? Which group had the
larger number?

4 Which jobs have the most "status,” and, of those, how many are
designated "males” and how many "“females?”

4 Which jobs offer the most salary potential, and, of those, how
many are designated "males” and how many “females?” This will
reguire research to complete.

4 Which jobs require the most/least amount of education, and, of
those, how many are designated "males” and how many "females?”
Will also reguire research.

5. Class should discuss any issues concerning gender as they
arise. The focus should always be steered to "WHY?"” Why are some
jobs traditionally gender designated? Why is there an inequity of
wage and status along gender lines?

EVALUATION:

Assess students’ completion of checklist; assess involvement in survey,
group discussicn and other assigned work.

SAMLE CHECKLIST: Following is a sample checklist, teachers may
develop their own comprehensive list based on the local available
occupations/ child's vocabulary and the previous exposure towards the
same.
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FEMALE/MALEOCCUPATION CHECKLIST

Check whether you befieve it is a male’s occupation, female’s occupation, or both.
JoB GENDER

Construction Worker M F Both
Flight Attendant M F Both
Social Worker M F Both
Secretary M F Both
Elementary Teacher M F Both
Hair Stylist M F Both
Model M F Both
Store Clerk M F Both
Physical Education Teacher M F Both
Cook M F Both
Phaotographer M F Both
Nurse M F Both
Artist M F Both
News Reporter M F Both
Plumber M F Both
Librarian M F Both
Bank Manager M F Both
XEFER
ACTIVITY:
GENDER SENSITIVITY AND SEX EDUCATION

Objectives
§ To sensitize regarding gender issues.
4 To sensitize regarding sex education.
{ To identify issues related to gender and sex education.
§ To reduce/remove gender based bias and issues
Status of Women in India
{ Women perform 2/3 of the world's work
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¢ Women earn 1/10 of the world's income
4 Women are 2/3 of the world's illiterates
Women own less than 1/100 of the world's property
SHOCKING STATISTICS ON WOMEN IN INDIA
€ 1 dowry death every 78 minutes.
4 1 act of sexual harassment every 59 minutes.
{ 1 rape every 34 minutes.
4 1 act of molestation every 16 minutes.
4 1 act of torture every 12 minutes.
€ Almost 1 in 5 married women have experienced domestic violence.
1 21% women reported having experienced violence since the age of 15 years.
4 19% reported having been beaten physically by their husbands.
EDUCATION AND STATUS OF WOMEN

Delhi, the capital city is setting the worst example in female foeticide, rape cases, molestations
and other crime against women.

Kerala has a higher ratio of women: men, it is also the state with 100% literacy.

NEED FOR GENDER SENSITIZATION IN SCHOOLS

It is in early childhood that we can lay the foundation of poverty or riches, industry of idleness,
good or evil, by the habits to which we train our children.

It is the youth of the country who will take everything forward, hence we need to sensitise them
at an early age.

Teach them right habits then, and their future life is safe.

AN EXERCISE...
EXPERIENCE SHARING - SHARE One Incident where you faced or exhibited Gender Bias

o

ACTIVITY

You will read out some statements which you will have to categorize according to whether you
associate them with sex or gender difference
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ACTIVITY

You will read out some statements which you will have to categorize according to whether you
associate them with sex or gender differences.

Gender Checklist:

Statement Sex |Gender | Not
sure

Women give birth to babies, men don't.

Girls are soft and gentle whereas boys are strong and tough.
Women do the housework and care for children while men eam a
living

Women wear dresses, saris, skirts whereas men wear pants.
Women are not as interested in sex as men are

Boys' voices break at puberty, girls’ don't

Body hair is okay on men but not on women.

Women alone can breast-feed babies, men cannot.

Boys are more athletic and sporty while girls mostly like to stay
home

According to UN statistics, women do 67 per cent of the world's
work, yet their earnings for it, amount to only 10 percent of the
world's income.

Nursing, teaching, baby-sitting etc. are jobs more suited to women
rather than men who are more suited to work at construction sites
or as police/military officers

Women menstruate, men don't.

Women deserve fo be beaten if they dont listen to their
husbands

Women are emotional and sentimental; men must not reveal their
feelings and emotions.

Women who wear revealing clothes are asking for trouble, men
doing the same need not attract the same kind of attention.
Violence against women is rampant and will continue fo exist

because women are physically weaker than men; women are
incapable of inflicting violence on men.




Sex education
for Teenagers

with special needs

Sex Education at
Senior Secondary Level

In the natural course of life, we develop and mature — our brains, our
bodies, our sense of who we are and who we want to be. A major aspect
of development is development of sexuality and its meaning in adolescent
and adult life, and the responsibilities that go along with exploring and
experiencing one’s own sexuality.

In recent years, many important changes in policies and attitudes have
resulted in improved opportunities for children with special needs.
However, there has been less change in community attitudes in regard
to sexuality and disability. Even today, many people do not acknowledge
that most people experience sexual feelings, needs and desires regardless
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of their abilities. As a result, many young people, including those with
disabilities, receive little or no formal sexual health education, either in
school or at home.

Sex education at school is critically important for students with special
needs/disabilities, which may either be taught under IEP or within the
mainstream classroom. However an effort is essential for developing the
curriculum and tools to address the many facets of human relationships,
developing social skills/friendships, assuming responsibility of one’s own
body, including sexuality.

Important areas that may be covered under sex education at Senior-
Secondary level may be grouped into following main themes:

¢ Human Development — Onset of puberty, its psychological and
emotional impact

{ Interpersonal relationships — same/opposite sex, healthy
relationships, social skills etc

1 Sexual Health — information and attitudes, avoiding unwanted
consequences

1 Sexual Behaviours — expression of sexuality and their effect

{ Culture, Society and Law — sexual identity, sexual expressions,
legal positions etc.

These themes may be delivered through following topics, however, we
must always be gradedas per child’s abilities and limitations or current
level of knowledge on the same.

{ Self-esteem

{ Building the social skills to develop and maintain relationships
(Listening, Conversation, Giving compliments, Apologizing, Feelings
etc),

{ Public and private body parts, places and behaviours

¢ Different types of relationships

{ Personal safety — protective behaviours

§ Coping with relationship difficulties or rejection

1 Sex and relationships, including marriage and parenting

& The changes of puberty, both physical and emotional, masturbation
{ Menstruation

¢ The physical mechanics of sex, including reproduction
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4 Appropriate and inappropriate expressions of sexuality, Same-sex
attraction

4 Sexually transmissible infections, Safer sex, Contraception etc

ACTIVITY 1

FEELINGS, FEARS AND FRUSTRATIONS

A Lesson Plan from Life Planning Education: A Youth
Development Program

Purpose: To recognize and articulate some of the emotions that
accompany adolescence

Materials: Board and chalk or newsprint and markers; masking tape;
signs labeled "A" "B”, "C" and "D"; Leader’s Resource, "Feelings,”(pdf)
paper, pens/pencils

Time: 40 50 minutes

Planning Notes:

This activity might arouse strong feelings. It is meant only to provide
education, not therapeutic intervention. If you are implementing this
program in a setting where mental health professionals are available, you
might want to ask a colleague to co facilitate this session with you. Then
you can more easily make follow-up referrals for young pecple who need
counseling. Unless you are a mental health professional yourself, please
refer participants to others who have specific skills necessary to deal with
difficult issues like depression, sexual abuse, substance abuse, eating
disorders and so on.

Procedure:

1. Point out that the group has spent a great deal of time learning
about the physiology of sexuality, sexual development and human
reproduction. These topics are important because participants are
in adolescence and significant sexual development is part of what
happens in adolescence,

2. Write "adolescence” on the board. Ask teens to try to describe
adolescence in a single word or phrase. List their descriptions on the
board or newsprint, then summarize the responses. If no one else
has, add "changes” to the list and explain that most psychologists
and educators describe adolescence as a time of change.
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3. Askthe group, besides your bodies,” what other things have changed
for you since you became a teenager?” Ask them to spend five
minutes writing about these changes.

4. Ask several volunteers to share what they have written. Begin a list
on the board titled "Changes,” and write the major things volunteers
have written about. Ask if any other participants wish to add to the
list. When the list is complete, it should include the following:

{ Feelings and moods

{ Relationships with parents

{ Relationships with friends

{ Feelings about yourself

{ Feelings about someone you like

{ The way others think about you

{ Things you like to spend time doing
4 Things you think about

{ Plans for the future

5. Emphasize that while body changes are happening on the outside,
feelings are changing on the inside, where no one can see. It is
important to talk about feelings with family, friends and other adults
you ftrust, because feelings affect a person’s relationships, self
esteem and behavior.

6. Explain that you want the group to spend some time talking with
each other about the different feelings they are experiencing as
teenagers. Go over instructions:

§ Each of the four comers of the room is labeled with a letter - "A",
'HE"’ lIle and “D"
4 I will read four different feelings about a topic—for example,

feelings about parents —and tell you which corner represents
each feeling.

{ Once I have read the feelings, choose the corner that is closest to
how you feel about the topic and go stand there.

1 When everyone is in their comers, find a partner to share your
feelings on this topic. Both partners should share their feelings in
the time allowed.
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7. Read the first statement from the Leader's Resource. Repeat the
choices and direct teens to the appropriate comers. Then tell them
ta find a partner and share their feelings on that topic

8. Call time and ask volunteers from each cormer to share their
experiences. Comment on the similarities in emotions that teens
experience and support any teens that are alone or in very small
groups. Point out that not everyone has the same experience when it
comes to certain things.

9. Repeat the procedure with other statements as long as time permits.
10. Conclude the activity using the Discussion Points.

DISCUSSION POINTS:

1. What about being a teenager has caused positive feelings? Which
things have caused negative feelings?

2. What are some of the reasons that changes occur in adolescence?
(Answer: Many reasons, including hormones that affect growth and
development, changes in school situations, new pressures from family
and friends, sexual maturity and so on.)

3. Would you like to be several years younger? Why or why not?
4. Would you like to be several years older? Why or why not?

5. Are a person's feelings ever wrong, or bad? (Answer: No, feelings
exist and they are always valid, even when they are negative such as
anger, jealousy or sadness/depression. People learn as young children
that they cannot always act on their feelings, but they should always
be able to talk about them to someone they trust.)

6. Who would you talk to, or where would you go, if you were feeling
especially bad about something? (Answer: Parent, other adult in
family, doctor, religious leader, friend, school counselor or nurse, a
trusted teacher or program staff person, community crisis center or
telephone hot line.)

ACTIVITY 2

Talking about Sexuality and Values

Purpose: To provide an opportunity for parents and teens to explore
values around sexuality

Time: About one hour
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Materials: Two copies of Talking about Sexuality and Values handout for
each participant

Planning Notes: Make two copies of the Talking about Sexuality and
Values handout for each participant. This activity can be used in two ways:

1. As part of a sexuality education classroom experience in which teens

fill out the sheet and later discuss their values in the classroom.
Youth then take a worksheet home, filling it out themselves and
asking a parent or guardian to fill it out and discuss it with them.

. As part of a parenting workshop, parents can fill out the forms and

discuss their values in the workshop, then take another worksheet
home and ask their teen to fill it out and discuss it with them.

Procedure:

i

Introduce the topic of values. Discuss how values are the principles
that we believe in and that should guide our behavior. Say that
values are learned, first from parents or other caregivers and then
from others, including peers. Adolescents often question or test the
values they have learned from family. Friends with different values,
media messages, and developing intimate relationships all challenge
youth and create opportunities for them to make responsible and
healthy decisions about sexuality.

. Pass out to each participant a single copy of the handout, Talking

about Sexuality and Values. Ask participants to estimate the age at
which they feel each listed behavior is appropriate.

Process the activity by collecting all the handouts. Shuffle them and
redistribute so no one has his/her own handout. Using a blackboard
or newsprint, ask the group to call out the age listed on the sheets

for each behavior Go through all the behaviors, listing the ages
beside them.

DISCUSSION POINTS:

i

Which behaviors were easiest to assign to a particular age? Which
were hardest? Why do you think this was so?

. Could the age you chose for particular activities by affected by

circumstances? Can you give an example?

. Why do you think there were such differences in the ages listed next

to some behaviors?

. How did you decide the appropriate age for a given behavior?
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. How would you react if your parent (or teen) listed a very different
age from one you gave?

. Would gender affect the age you think appropriate for some of the
behaviors?

. How would you react if your boyfriend/girlfriend felt very differently
from you about appropriate ages for some of the behaviors?

. Close this activity by asking the participants to respond to the
following questions:

4 By doing this activity, I learned ... about myself.
¢ This activity really made me think about ...
4 My values ...

. Give each participant a blank copy of the handout. Ask participants
to take the handout home and ask a parent/teen to fill it out and
discuss it with them.

. If you have time at a later session, ask participants to share what
happened when they did this activity at home with a parent/teen.
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Sex Education at
Senior Secondary Level

Children with special needs require considerably more assistance during
their primary and secondary education so that they can be ready to
function independently after they graduate from school. There are several
key conceptual areas that teachers will need to address in an inclusive
education setup for children with disabilities before they will be able to
thrive on their own in the community.

Life skills are essential to job functioning, and they must be included in
instruction for students with special needs. Without separating training
and instruction they often fail to hold their jobs. A life skills curriculum
approach blends academic, daily living, personal/social, and occupational
skills into integrated lessons designed to help students learn to function
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independently in society. The major training component must include:

Occupational Skills: Majority of students with disabilities find themselves
either without a job or with a job far below their ability levels. Concepts
like the benefits of hard work, the virtues of doing work, the different
types of jobs, the requirements that those jobs have for their applicants
and the importance of following rules are important to teach. Skills such as
knowing how to find a job, interview for a job, find and take advantage of
available vocational training, collaborate in the working environment and
to follow an employer's requests should all go into a life skills curriculum.

Social Skills: This skill set can be even more difficult to teach than the
occupational skills, because much that goes into the socialization process
is based in the emotions, and many special-neads children have received
so much negative feedback from the public at large that it is difficult for
them to get around that perceived stigma and pursue autonomy. Principles
including sel-awareness and self-confidence are vital parts of a life skills
curriculum. Developing the ability to see how others perceive you is one
of the biggest steps that any student can take, and taking that ability and
converting it into behavior that suits social norms, such as respecting
others, acting appropriately in a variety of social situations, forming and
keeping friendships and taking ownership of mistakes will benefit students
with disabilities of all ages as they enter the work force.

Daily Living Skills: Falling into a familiar, day-to-day routine can bring
comfort to special needs students as they move out into the real world, but
the challenges that go along with creating this routine can be challenging
for them. Basic training items as maintaining personal hygiene, sesking
medical attention when needed, exercising to stay healthy, buying the
right sort of foods to eat a nutritionally balanced diet and making sure that
they have the clothes that they need are all crucial parts of this skill set.
This may also be extended to include training on safety and how to react
in different types of emergencies.

Community Skills: This skill set is somewhat different than interacting
with others, and also from coping with emergencies. These skills help the
student become a contributing member of a community at large. Skills
such as joining the local recreation center or summer pool would be part
of this, as would playing in a summer basketball league or putting together
a friend’s birthday party. Following legal requirements such as renewing a
driver’s license on time, voting, notifying the police in case of a crime etc.
are a part of this skill set.
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Life skills programs assist persons with a disability to learn the basic skills
of daily living. Services may include training in the ability to travel about the
community alone; to live independently in a private residence; to maintain
health through self-care and use of medical services; to live within their
personal income; to maintain grooming and appearance; and to cope with
other requirements of successful independent living.

The main aim of life skills trainingis to provide young adults with special
needs, the skills they need for a successful work, community, and home
life. The training must provide instruction in a wide variety of settings and
teach key skills related to independence, social relatedness, and emotion
regulation.

For children with neuro-developmental disabilities, this training is ideallya
transition program, spanned over 2-3year design to teach both specific
skills (e.g. functional academics, job skills, social skills) and more
general success skills (less prompt dependence, social fluency, and self-
regulation) that predict overall success. In the following pages we've
listed out few skills that may be considered as per the need, ability and
age appropriateness for the child. However, it is not a comprehensive list,
and teachers may exercise their wisdom and include activities/skills as
deemed essential. This is just a draft for building upon the skill pool that
is considered essential towards independent living.

WHAT ARE LIFE SKILLS? Life skills include a wide range of knowledge
and skill interactions believed to be essential for adult independent living
(Brolin, 1989). Students with special needs must be able to dress and
groom properly, use appropriate table manners, make decisions about
money, and use transportation to get to work. The three major skill areas
that need to be addressed are daily living, personal/social, and occupational
skills.

Dressing

Feeding

Mobility

Transferrin
% s » } e\"
A% Toileting
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WHAT ARE DAILY LIVING SKILLS? Many students with disabilities will
marry and raise families. The majority will probably earn modest salaries;
therefore, it is crucial that they learn how to manage a home, family, and
finances as effectively as possible. The following skills are some that may
be considered essential for independent adult living:

MANAGING PERSONAL FINANCES:

Count money and make correct change.

Manage a savings and checking account.

Maintain a personal budget and keep records.
Demonstrate personal finance decision-making skills.
Make responsible expenditures.

Calculate and pay taxes.

Use credit responsibly.

Pay bills.

Deal with renting or leasing.

SELECTING AND MANAGING A HOUSEHOLD:
Perform or arrange for home maintenance.

Perform housekeeping tasks.

Plan and prepare meals.

Fill out warranty cards for new appliances and mail them.
CARING FOR PERSONAL NEEDS:

Exhibit proper grooming and hygiene.

Dress appropriately.

Obtain health care.

Avoid substance abuse.

Demonstrate knowledge of common ilinesses, prevention and treatment.
Maintain physical fitness, nutrition and weight.

SAFETY AWARENESS:
Identify safety signs.
Identify unfamiliar odors.
Identify unfamiliar sounds.

Demonstrate knowledge and ability to evacuate a building in an emergency.
Read and understand basic safety procedures. Obey safety rules when
walking during the day or at night.
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RAISING, PREPARING &CONSUMING FOOD:
Purchase food and plan meals.

Clean food preparation areas.

Store food property.

Prepare meals, read labels, and follow recipes.
Demonstrate appropriate eating habits.

Plan and eat balanced meals.

BUYING AND CARING FOR CLOTHING:

Wash clothing.

Purchase clothing: Demonstrate knowledge of prices and sales.

Iron, mend, and store clothing.

Demonstrate use of dry cleaners and laundromat.

EXHIBITING RESPONSIBLE CITIZENSHIP:

Demonstrate knowledge of civil rights and responsibilities.

Get legal aid.

Report a crime.

Reagister with Selective Service at age 18.

Demonstrate knowledae of local, state, and federal governments.
Demonstrate knowledge of the law and ability to follow the law.

Demonstrate knowledge of citizen rights and responsibilities.
Vote,

USING RECREATIONAL FACILITIES & ENGAGING IN LEISURE
ACTIVITIES:

Demonstrate  knowledge of available community
resources.

Choose and plan activities.

Demonstrate knowledge of the value of recreation.
Engage in group and individual activities.

Plan vacation time.

Plan a social event.

Engage in hobbies, sports, music, arts and crafts.
GETTING AROUND THE COMMUNITY:
Differentiate between right side and left side, frontand back, to demonstrate
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lacation. Demonstrate knowledge of traffic rules and safety. Demonstrate
knowledge and use of many means of transportation including carpools.
Understand and use a map. Drive a car; obtain a learner’s permit, then a
driver’s license. Obtain car insurance,

WHAT ARE PERSONAL /SOCIAL SKILLS? Personal and social skills are
critical in keeping a job and maintaining friendships. Learning to get along
with others is a challenge for everyone. Lack of appropriate personal and
social skills is one of the most frequently cited causes of termination of
employment. Students with special needs often do not learn by observing.
Skill instruction in this area should include the following:

ACHIEVING SELF-AWARENESS:
Identify physical and psychological needs.
Identify interests and abilities,

Identify emotions.

Demonstrate knowledge of physical self.

Demonstrate proper care, use, and maintenance of prosthetic devices or
sensory aids reguired. Use appropriate methods to cope with stress.

ACQUIRING SELF-CONFIDENCE:
Express feelings of self-worth.
Describe others’ perception of self.
Accept and give praise.

Accept and give criticism.

Develop confidence in self.

Identify and distinguish the proper way to answer and use the telephone.
Wear appropriate apparel, using clothes or uniforms to fit social and work
situations.

ACHIEVING SOCIALLY RESPONSIBLE BEHAVIOR:
Develop respect for the rights and properties of cthers,
Recognize authority and follow instructions.

Demonstrate appropriate behavior and social etiguette in public places
and when dating or eating out. Demonstrate knowledge of important
character traits. Recognize personal roles.

MAINTAINING GOOD INTERPERSONAL SKILLS:
Demonstrate listening and responding skills.

Establish and keep close relationships.

Make and keep friendships.
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ACHIEVING INDEPENDENCE:

Do things without help.

Accept responsibility for actions.

Get around community and be able to travel.
Cope with changes in travel schedule.

Cope with being lost.

Follow travel safety procedures.

Choaose friends.

Get to school on time.
Decide what to wear.
ACHIEVING PROBLEM-SOLVING SKILLS:
Seek assistance when needed.
Recognize problems.
Anticipate consequences.
Develop and evaluate alternatives.
Develop goals, solutions, and plans.
COMMUNICATING WITH OTHER:
Recognize and respond to emergency situations.
Communicate with understanding.
Demonstrate knowledge of social cues and the subtleties of
conversation, both verbal and nonverbal. Listen to others.

WHAT ARE OCCUPATIONAL SKILLS? A

huge percentage of individuals with disabilities
Job Readiness Words remain unemployed and underemployed.
Educators and parents still have much to do
in this area. Early educational efforts need to
be directed toward the following skill areas:

KNOWING AND EXPLORING
OCCUPATIONAL OPTIONS:

Explore occupational possibilities.

Identify the rewards of work.

Locate sources of occupational and
instructional information.

Identify personal values met through work.
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Identify societal values met through work.
Classify jobs into categories.

Investigate local occupational and instructional opportunities in the
community; make site visitations.

SELECTING AND PLANNING OCCUPATIONAL CHOICES:
Make realistic occupational choices.

Identify requirements of appropriate and available jobs.

Identify occupational aptitudes.

Identify main occupational interests.

Identify major occupational needs.

EXHIBITING APPROPRIATE WORK HABITS AND BEHAVIOR:
Follow directions and observe regulations.

Recognize the importance of attendance and punctuality.

Recognize the importance of supervision.

Demonstrate knowledge of safety.

Work with others.

Meet demands for high-quality work.

Work at a satisfactory rate.

SEEKING, SECURING, AND MAINTAINING EMPLOYMENT:
Search for a job.

Apply for a job.

Interview for a job.

Maintain post-school occupational adjustment.
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Demonstrate knowledge of competitive standards.
Know how to adjust to changes in employment.
EXHIBITING SUFFICIENT PHYSICAL AND MANUAL SKILLS:
Demonstrate stamina and endurance.

Demonstrate satisfactory balance and coordination.
Demonstrate manual dexterity.

Demonstrate sensory discrimination.

OBTAINING SPECIFIC OCCUPATIONAL SKILLS:
Attend prevocational learning stations or centers.
Take advantage of in-school work experiences.

Take advantage of volunteer experiences.

Serve in community rotations.

Take advantage of work/study services.

Attend vocational classrooms.

Obtain special vocational education.

Obtain on-the-job training.

WHAT CAN THE SCHOOLS OR TEACHERS DO?

Teachers and Schools together can prepare an entry and exit plan for
every student with special needs wherein the life skills are listed, worked
on and are achieved prior to child moving out of school. Teachers must
become advocates for each child with special needs and stress "hands-on”
life skill mastery.

In the following pages, a sample lesson plan is drafted to help demonstrate

and understand the way it may be incorporated in a mainstream classroom.

Please feel free to use this draft in your classroom and improvising it as
per your need.
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LESSON PLAN — LIFE SKILLS f k ll

Life Skills Are Like The Ingredients In A Recipe.... L' es I s
€Remember the Individual Ingredients
€ Use the right amount

schnul

4In the right combination employment
4 And at the right time
j : T health
To prepare an enjoyable dish called "LIFE . . .
r‘|" } ¥ HJV

Introduction
This session will introduce and sensitize student to utilize Life Skills.
Methodology
1. Note for the teacher
Please read the Annexure before taking the session

2. Welcome the students and share with them that we will take up an interesting topic
today and come to know about some important aspects related to our daily lives. Ask the
students:

"Can we learn something from animals, birds and insects around us”.

Elicit responses of the students like hard work from ants, faithfulness from dogs etc.
the facilitator can supplement from various stories and explain that we can learn many
valuable lessons from many short animal stories.

Ask them "How many of you remember the story of The Thirsty Crow”
Ask one or two students to narrate the story in brief.

Appreciate and applaud the students, who have recounted the story.
Tell the students we will try to learn something more from this story.
Ask one student to read out the first paragraph of the story

e G LT

The Thirsty Crow!

1. A crow, who, while flying around, felt very thirsty as it was peak summertime. From afar he
spotted an earthen pot{Matka) and thought to himself

" Hmmm, there must be some water in it"1And flew down eagerly towards the pot. He sat on

the edge of the pot and looked inside. He was not happy to see as the cool, clear water inside

the pot was too low for the crow’s beak to reach. The crow was disappointed but very thirsty
and badly wanted to drink water to quench his thirst.

2. The crow didn't lose heart or got upset but kept sitting there. He thought to himself,
"What can I do o reach water? The pot is heavy, so I cannot overturn it. It is thick so it will
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not break with my beak. What else can I do so that I can have a drink of water? What new
thing can be done by me?”

these stones In the pot so that the level of water rises? Then I can have as much water!”

He put himself to the job and started putting stones in the pot. In no time the water level
of the pot rose and the crow drank the cool clear water to his heart’s content. Now no more
thirsty — he flew away.

8. After the student has read the first paragraph ask the class the following questions to start
a discussion

What were the thoughts and feelings of the crow?

9. Encourage the students to understand that the skill of knowing about self is called "self~
Awareness.

10. Ask the students that what kind of thinking was involved and take them to the life skills of
critical and creative thinking.

11. Ask the students what would have they done if they were in the crow’s place?
12. Then ask a student to read the second paragraph of the story
13. Ask the following questions and bring about a discussion:

o What problems did the crow face in drinking the water from the pot?

o What did the crow do to quench his thirst? (Note for the teacher — to solve the problem-
problem solving and decision making)

KEY MESSAGES:

1. Life skills are required for day to day living and for managing all situations
2. Life skills can be learnt from many sources

3. Life skills are used in combination for self identity, studies, work, future jobs, exams, habits,
behavior, managing and overcoming stress, lifestyle and many other things (including from
stories, parents, teachers and our own experiences)

Generic Life Skills Are:
i Inter related
4 Inter dependent
§ Reinforce each other
4 Do not "Stand alone”
4 Can be acquired and practiced
4 Can be transmitted
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ANNEXURE
What are life skills?

WHO Definition —

"Abilities for adaptive and positive behaviour that enable individuals to
deal effectively with the demands and challenges of everyday life.”

Life skills enable people to translate

knowledge (What one knows) and attitudes/values (What one believes
and feels)

into action (What to do and how to do it).

Life skills can be defined as one’s abilities for positive behavior that help
us in making informed choices in life .

Significance of learning Life Skills

4 To be able to explore altematives
4 Weigh pros and cons

i Make rational decisions

4 Communicate effectively

€ To say "No”

§ Be assertive

Core life skills can be divided in three groups

Thinking skills

Emotional Skills

Social Skills

Self Awareness

Coping with Emotions

Empathy

Critical Thinking

Coping with Stress

Interpersonal Relations

Creative Thinking

Effective Communication

Decision making

Problem solving

ABILITIES
INTERESTS

GOALS
DREAMS
PURPCGEE

J EMPERAMENT

2 JOB

WOLUNTEER WORK

Self Awareness

FRIENDSHIPS

LEISURE I HOBBIES
EXTRA
CURRICULAR ACTIVITIES

Who and what are you really?

TRAINIMNG
ABILITIES
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Self Awareness is the Ability to Understand Our

Strengths, weaknesses, values, outiook character, our needs,
desires aspirations, ourselves, feelings.

I like myself even though I am imperfect.

Self awareness is a unigue human capacity

Empathy

4 Ability to understand and accept others

{ To put oneself in other person’s shoes

{ Being nurturing and tolerant

4 Encourages a positive behavior towards people in need or difficulty
Creative Thinking

{ New ideas about things that are taken for granted.

{ "Think out of the box”

{ Enables to explore available alternatives and consequences of
actions or non-actions

{ Contributes to Decision Making & Problem Solving

{ Helps adolescents to respond adaptively and with flexibility to the
daily life situations
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Critical Thinking
{ Analyze and judge the information provided.

0 Helps adolescents to recognize and to assess the factors influencing
attitude & behavior - values, pressures (peer,family)

4 Weigh the pros &cons and the consequences of any action.
€ Key to form right attitudes towards life

Assists in developing responsible behavior.

Decision Making
¢ Abilities to assess available options

{ To foresee the consequences of different decisions (actions/non-
actions)

No decision is also a decision
Problem Solving
€ helps us to deal constructively with problems in our lives.

4 Significant problems that are left unresoclved can cause mental stress
and give rise to accompanying physical strain

Coping with Emotions & Stress
Coping with Stress

Your state of mind Affects

Your body,

Your attitude & outlook,

And your behaviour

Gy
Sgad

dun
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STOPP DEN
STRESS

Coping with emotions
{ Recognizing effects of emotions on others and ourselves
{ Being aware of how emotions influence behaviors
{ Able to respond to emotions appropriately
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Effective Communication

4 It is important to express ourselves effectively so that what we
want fo communicate reaches the intended recipient

4 verbally & non-verbally
{ To express opinions, desires, needs & fears also
4 To ask for advice and help

Non Verbal Communication also matters

Non-Verbal Communication

» Body-language

« Facial expression

+ Head & hand movement
+ Position

« Behaviour

+ Appearance

« Tone of voice

* Pitch of voice

+ Immediate answers
« Long pauses

+ Silence!
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Interpersonal Relationships
{ help us to relate in positive ways with the people we interact with.
{ make and keep friendly relationships required for social support.
4 It may also mean being able to end relationships constructively.
Your behaviour depends on your Role & The Situation
Effective Acquisition of Life Skills can Influence
4 The way we feel about ourselves
{ The way others perceive us
¢ Our productivity
4 Self confidence
{ Self esteem
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Son
daughter

Brother
Sister
H

Foend
Ciass-mais

Wife
Boyfnend
Girfriend

e@‘o
5

{ Interpersonal relationships
Improvement In Life Skills Can Result In

¢ Individuals making informed choices to serve the interest of self and
others

¢ Becoming proactive and change agents
§ Resolving conflicts and coping with stress
{ Developing negotiating skills for personal and sodial interests
LIFE SKILLS WORK BEST IN COMBINATION
GETTING TO KNOW YOURSELVES
SELF-AWARENESS +CRITICAL THINKING
WORKING TOWARDS YOUR GOAL
SELF-AWARENESS +CRITICAL THINKING +CREATIVE THINKING

o s COPING WITH

WWITH
cTRESs ErRMOTIONS

EFFECTIVE COMMUNICATHOM

CRITICAL CREATIVE
THIMKIMNG EMPATHY THIMNEKEING
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Complementary
Therapeutic Sewices

Intervention for individuals with disabilities come in a variety of different
forms. The best practices or regimens are the result of an individualized
intervention plan formed by a team of multidisciplinary professionals.
This plan is based on the severity of the disability and should involve the
individual, families, teachers, and caregivers in all phases of planning,
decision making, and intervention. The individualized plan takes into
consideration both the immediate needs and the long-term prognosis for
development.

Many parents who have a child with a disability have found great benefits
in pursuing various complementary therapies and have experienced
significant impact of these therapies in their child’s life. Most of these
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“unconventional” therapies have been around longer than those used in
Western medicine, but they are often not accepted by the conventional
medical community due to lack of research and overall awareness.

These complementary therapies can help manage or increase adaptive
skills and behaviors, improve general health and wellbeing; alongside
improving the quality of life for a child with a disability or special need.
Many alternative therapies complement more traditional therapies that a
child may be receiving, such as physical, occupational and speech therapy.

Complementary and Integrative implies that these therapies are performed
in addition to, and not in place of, conventional therapies; and are primarily
used in conjunction with or to complement conventional interventions.
Although we do recognize the constraints of incorporating them in the
mainstream education system, however; their significance and need for
holistic development and wellbeing of children with special needs cannot
be undermined, thus making it highly essential for all to get an overview
of the available and prevalent complementary therapies:

4 Speech &Language Therapy, € Occupational Therapy,

& Physical Therapy, ¢ Psychological / Behavior Therapy,
¢ Dance [ Movement Therapy € Music Therapy

4 Sports Therapy ¢ Art Therapy

{ Play Therapy ¢ Animal Assisted Therapy

¢ Theatre / Drama Therapy ¢ Yoga Therapyetc

SPEECH AND LANGUAGE THERAPY:

{ Many conditions, including cerebral palsy, autism, hearing loss,
developmental delays, may cause difficulty with speech and language
development. Some children may not understand language. Some
children may understand language but be unable to communicate
effectively due to difficulty with speech. Sometimes children
experience challenges in other areas of communication, such as
hand gestures and facial expressions.

SF'E_ECh

4 Speech therapy is a clinical intervention aimed at improving speech
and language skills and oral motor abilities. Children who are able
to talk may work on making their speech clearer, or on building
their language skills by learning new words, learning to speak in
sentences, or improving their listening skills. Children who cannot
talk may learn sign language, or how to use special equipment such
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as a computer that speaks for them. Children who talk but have
challenges with more discreet communication issues such as facial
expression or gestural language use, may work on these areas of
communication.

PHYSICAL THERAPY/ PHYSIOTHERAPY:

§ Physical therapy (PT), or sometimes called physictherapy, focuses
on improving gross and fine motor skills, balance and coordination,
and strength and endurance. Gross motor skills include activities that

use the larger muscles of the body, like rolling, crawling,

walking, running or jumping. Fine motor skills use the
smaller muscles, such as the ability to hold a spoon or
pick up a toy.

4 Physical therapy services are an important part
of early intervention and school programs at
different stages in a child's life. Some children
may also require short periods of physical

.:_.: :I - ‘
therapy services at a clinic or hospital to improve
I L= movement and mobility skills for participation in

their communities.

¢ PT helps assess muscle and joint function, mobility, strength, muscle
tone, endurance, oral motor skills such as feeding and talking,
posture and balance, even the status of the heart and lungs.They
also monitor the function, fit, and proper use of maobility aids,
positioning devices, and braces

OCCUPATIONAL THERAPY:

{ Occupational therapy(OT) helps people achieve
independence in all facets of their lives. Most
people think of it as a treatment for adults that
helps them get back to work, but that is a very
narrow definition. "Occupation” refersto managing
all the activities important for independent living.
For children, their main job is playing, learning
and doing age appropriate activities of daily living
(e.q. dressing, eating, bathing).
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€ PT and OT can be confused with each other. Physical therapy deals
with the issues of pain, strength, joint range of motion, endurance,
and gross motor functioning, whereas occupational therapy deals
more with fine motor skills, visual-perceptual skills, cognitive ssskills,
and sensory-processing deficits. Both types of therapy help children
improve the quality of their lives.

SENSORY INTEGRATION THERAPY:

§ Sensory integration therapy aims to help kids with sensory processing
issues (which some people may refer to as "sensory integration
disorder™) by exposing them to sensory stimulation
in a structured, repetitive way.

4 It aims to enable individuals to intemnalize
and regulate their sensory responses to the
environment around them.

§ It uses activities to create or reinforce the
connections between the body's sensory system
and the brain. Some children do not correctly
develop sensory processing (or integration)
through normal development, and require this
therapy to enable them to reach these important
developmental stages.

DANCE / MOVEMENT THERAPY:

4 A body-based therapy that is successfully delivered as an integral
part of a multidisciplinary programs, to both groups and individuals.

4 The body and the mind are linked; interventions
that focus on the body impact the mind also.
Dance /Movement Therapy brings beneficiaries
back to the body, their most basic form of support,
increases body awareness, and builds a sense of
self at the body level.

4 Dance and Movement therapy is an action-based
therapy that uses Music to support mood creation
and alsouses Propsfor Sensory Integration; thereby
said to enhance or address: Physiological Needs,
Psychological Needs, Creativity, Communication,
Planning skills, Body Awareness, Breathing etc.
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MUSIC THERAPY:

L

Music therapy is the prescribed use of music applied by a trained
professional for achievement of goals in following areas:

o Psychological,

o Physical, Physiological,
o Psycho-social

o Cognitive

o Emotional

All human beings are able to experience music; a “universal
language”; considered as a socially appropriate leisure skill; and
provides a flexibie and structured mode of intervention that is non-
threatening, inviting and highly motivational for participation by
children.

It allows for participation at one’s own level and inspires physical,
emotional and spiritual responses in the participant.

It is considered highly adaptable and can be designed to reinforce
Non-Musical activities or skills (Cognitive, Academic, Motor,
Emotional, Social, Leisure etc)

DRAMA / THEATRE THERAPY:
Drama therapy is utilized to help a client;

¢ Solve a problem
@ Achieve a catharsis
4 Delve into truths about self
¢ Understand meaning of personally resonant images
{ Explore/ transcend unhealthy patterns of interaction
4 Theatrical interventions include:
o Role Play o Theatre Game
o Group Dynamic Games o Mime
o Puppetry o Other Improvisational Techniques
ART THERAPY:;

q

It is & form of expressive therapy that uses the creative process of
making art to improve a person’s physical, mental, and emotional
wellbeing.
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€ Combines fraditional psychotherapeutic
theories and techniqgues with an
understanding of the psychological aspects
of the creative process, especially the
affective properties of the different art
materials.

4 Art therapy can achieve different things
for different people. It can be used for
counseling by therapists, healing, treatment,
rehabilitation, psychotherapy, and in the
broad sense of the term, it can be used
to massage one’s inner-self in a way that
may provide the individual with a deeper
understanding of him or herself

PLAY THERAPY:

€It is a form of counseling or psychotherapy that usesplayto
communicate with and help people, especially children, to prevent
or resolve psychosocial challenges. This is thought to help them

towards better social integration, growth and development,
emotional modulation, and trauma resolution.

4 Play therapy can be used for:

§ Awareness and management of emotions
1 Self-empowerment

4 Improving self-control

4 Strengthening self-worth

4 Assertiveness and taking risks




Currculum Adaptation for Children with Special Needs — Sr. Secondary Level

{ Healthy venting of aggression
— T
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¢ Treatment following sexual and other
abuse

4 Relaxation technigues

ANIMAL ASSISTED THERAPY:

{ A therapy that involves animals as a form
of intervention. Its goal is to improve a
patient’s social, emational, or cognitive
functioning.

4 4 Itisaguided interaction between a person
s and a trained animal. It also involves the

animal’s handler.

{ Animals used in therapy include
domesticated pets, farm animals and
marine mammals.

{ There are many types of interventions
ranging from the use of dogs, to cats,
even to small animals such as fish and
hamsters. The most popular forms of
intervention include dog / canine therapy,
horse /| equine therapy and dolphin
therapy.

¢ Pet therapy can help reduce stress, anxiety, and depression. Some
other goals for this therapy can include:

improving motor skills and joint movement
improving assisted or independent movement
increasing self-esteem

increasing verbal communication

developing social skills

increasing willingness to join in activities
improving interactions with others

o 0 e e 2o 9 a8

motivating willingness to exercise etc.

YOGA THERAPY:
{ It is a type of therapy that uses yoga postures, breathing exercises,
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meditation, and guided imagery to improve mental and physical
health.

The holistic focus of yoga therapy encourages the integration of
mind, body, and spirit.

Modern yoga therapy covers a broad range of therapeutic

modalities, incorporating elements from both physical therapy and
psychotherapy.

Unlike a standard yoga class, yoga therapy sessions are typically
conducted in one-on-one or small group settings.
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Teaching Materials, on Line Learning
and Assistive Technologies for
Different Disabilities




Teaching Materials, on Line Learning
and Assistive Technologies for Different
Disabilities

miich harder to read
and white backgrounds

+ Weh Reader

Types of Lectures Assistive technologies
disability Teaching materials on line learning tor lectures

of SpLD

Dyslexia

* flow charts are ideal for | * on line navigation assistive technologies
explaining procedures through teaching for dyslexic people

* pictograms & materials should be including reading
eraphics help to locate easy & site map is devices and software
information helptul since reading is the

» avoid abbreviations if|* use graphics, image,s area in which students
possible or provide a| and pictures to break with dyslexia struggle
glossaryofabbreviations| up text the most Learning
and jargon * offer alternate Ally, Read2Go,

* use short, simple download pagesina iBooks, Kindle,
sentences in a direct text reader friendly Audiobooks from
style and give style Audible, ZoomReader,
instructions clearly * avoid using white ClaroSpeak US

* avoid text in block backgrounds for web including an option
capitals because this is resources for OpenDyslexic font.

Speak it! Balabolka,
Natural Reader.




Manuar on CURRICULUM ADAPTATION FOR SECONDARY LEVEL

provide handouts
giving an overview of
main peints, well in
advance of lectures.
This enables a student
to prepare effectively,
and provides an outline
which can be annotated
during the lecture

* vary styles of delivery.

Present information
visually where ever
possible and consider
using alternative media
videos, tapes, CD ROMs
dyslexic students otten
need points repeating,
to ensure that informa-
tion passes into their
long term memory. Give
summaries at beginning
and end of lectures and
revisit points of learning
at intervals.

* The users of e-learning

materials should be

able to change.

* front, font style &
size, font colour

* cursor size, style and
blink rate;

* size of text and
images;

* screen layout,
colours and
backgrounds

learning objects must
have control options
for Hming of events,
multimedia elements,
including wvideo, and
navigation - allowing
the user to skip a section
or return to a section.

* lpad apps: OpenWeb -
treeWeb browser using
the OpenDyslexic font,
Fleksky - free Assisted
touch typing on the
IPad screen.

* Students may use
recording devices in
lectures, and personal
digital assistants to
assist with personal
organization.

* Speech to text options
tor students who have
mobility problems

« LAMP

Mentally
Retarda-
Hon

* Ulse hands on

demonstration, as they
have difficulty with
abstract concept.

Break information

or tasks down into
smaller parts. Too much
information at once can
confuse them.

Provide deceit and
immediate feedback.
Individuals € MR need
it b'co? it enables them
to make a connechion
between their behaviour
and leader response.

* Language Acquisition
through moter
planning, connects
neurological and motor
learning in a way that
make communication
easier for students
c autism & related
problem.




TEACHING MATERIALS, ON LINE LEARNING AND ASSISTIVE TECHNOLOGIES FOR ENFFERENT DISABILITIES

Teaching Material for MR

* Reward system - using a sticker
chart for each student

* Use different coloured chalks for
each line to make copying from the
board easy for child ¢ dyslexia

* Do not give them open ended
guestions that involve incomplete
mstruchons

» Instead of long, written
assignments, two these tasks into
projects that inveolve all the souses.
There could be done by using
real objects, pictures, oral report.
He needs to be seeing, listening

* Mind Maps can be used in each subject.

Barn Hay
E
Horse Farm Chicken
!
Farmes Pig

» Simplify, summarize and compress the
information. Use mnemonic devices, they increase

learning efficiency.

* Take regular study peaks. Use times or stopwatch
to remind & send child for 10 minute break.

discussing and using their hands.
Visual * materials in large print | * on line audio materials | * in-class access toa
IEmpair- or Braille * e-books Accessible computer/laptop
Saak * audio materials bocks, Sugamya Wiﬂi screen-reading
recorded on tape, DVD), | Pustakalay sottware or assistive
etc. or via computer * access to an line technology for taking

* Captioning course
videos

* enlarged or tactile
drawings

* tactile demonstrations
incorporated into
instruction for
understanding concepts

* electronic dictionaries
(e.g. languages
or science-based
dictionaries) with audio

* use email for class
notes and other
teaching materials
instead of printed
documents for blind
students (they can be
converted in audio

assistive technology
that provides enlarged
text, voice recordings

* suggest students to use:

* Web Reader, Firefox —
Fire Vox for web page
reading aloud

* ATbar - across
browser toolbar with
text enlargement,
colour, front and line
spacing changes, text to
speech, dictionary and
spell checker

* Web2Access — to
learn more about which
interactive and social
networking sites are
accessible

notes and communicate
during classes: Tran-
scriptions - Panopto
with Synote http:/ /
linkeddata.synote.org/
offersing synchronised
annotations

* use of visual assistive
technologies that
provides enlarged text:
ZoomReader, voice:
ClaroSpeak USA,
Speak it! Balabolka,
Natural Reader,
LiveScribe, or Braille
output, FingerReader
http:/ /itunes.aple.
com/ ¢h/app/prizmo-
sanning-ocr-speech/
id3667918967mt=8
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information through
screen reading
software)

* e-books.

* Webanywhere listen to
web pages being read
aloud justb adding
your chosen web
address to the edit box
on the site.

* RNIB Accessibility
toolbar for Internet
Explorer

* LowBrowse for Firefox
— delivers web pages
in a text friendly way
with text to speech
options and colour,
font changes etc.

* Braille translation
software and
embossing equipment

* Software based tools
such a screen readers,
screen magnifiers
such as hand held
magnifiers: SenseView,
text to speech software
&rscreen inters. Hand-
ware based tools such
as refreshable braille,
CCTV magnibiers or
portable magnifiers,
talking tools (ex meas-
uring jugs, rulers eta.)

* Black Window
freeware - Enhance
visibility and reduce
destructibility of other
programs

* for disciplines
including math, use:
see Touching maths,
use ViewPlus graphing,
Mathtalk, Mathtype,
and MathML support
within ePub3 readers:
hittp:/ / docs.mathjasx.
org/en/latest/ misc/
epub.html, also
Robobraille for spoken
Math - Daisy and MP3

* toread on line
equations:
www.stemreader.org

* suggest students to use
NVDA screen reader
Virtnal Magnifying
Glass, SumatraPDF,

JebblE, and free
software for print to
audio conversion, ex:
CreatedeConvert - JISC
RSC Scotland SE
TAMC - Techadapt,
Save as Daisy and
Pipeline - Otfice 2010
- Daisy Consortium,
Ra=cbobraille [9]

* suggest students to use
mobile phone apps, for
Android phones ex.
eves free, talkback &
Dagital Talking Timer,
for [Phone the builtin
accessibility featuers
ex. VoiceOver and
Zoom or Eve Reader

and Voice of Daisy [9]




Hearing |* printed and video * on line video materials | * use of hearing assistive
Impair- materials offered before | with subtitles techniologies (ex. FM
ment classes with captioning |+ on line multimedia systems)
(involves synchronizing| presentations with * use of overhead
text with audio content | subtitles projector or blackboard
of a viceo presentation); | = learning objects must |* portable computer
tacing student for lip have control options with speech output
reading; for timing of events, for participating in
reinforce spoken multimedia elements, class discussions due
information with visual | including video, and to hearing or speech
aids (e.g. writing on the | navigation - allowing impairment
board, slides, OHPs) the user to skip a * mini-disc recorder.
A student who has section or return to a
been deaf from birth section.
may require the use of
a thesaurus, dictionary
or sign language
interpreter during
lecturers and exams.
When possible, provide
the student with class
outlines, lecture notes,
lists of new technical
terms and printed
transeripts of audio and
audio-visual materials.
Do not hesitate to
communicate with the
student in writing when
conveying important
information such as
assignments, schedul-
ing, deadlines etc.
Mobility Account for thetime and | * adwvise students to use |* wheelchair access to
Impair- fatigue factors which| more on line resources classrooms.
ment (inc may arise as the student| rather than library
wheelchair| moves between lectures | resources that invelve
users) Consider supplementa- | more time and efforts
ry video or mulhmedia
presentations as options
to fisld trips
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Exam adjustments

for 25% extra time to
be awarded in closed
examinations for
those diagnosed with
dyslexia, to allow
tor slower speeds of
reading and writing [6]
» alternate different
evaluation methods:
multiple choice, essay,
efc.

tests with extra ime
provided

Types of Exams Assistive technologies
disability for exams
or 5pLD
evaluation on line tests
Dyslexia |* Itis usual practice * on line evaluation * assistive technologies

for cyslexic people
including readings

devices and software

» Students may be using
mind mapping and
text to speech software
which assist in the
identitication of errors
in written work

* Increasingly, requests
are being made for
alternative forms of
non-written assessment
to be considered,
acknowledging that
many dyslexic students
have excellent verbal
skills.

* exemphion from IIIrd
language

* provision for scribes

* provision of paper
in larged print for 20

mins/ hour

¢ Joarner with low vision

= H.L spastic dvslexic of
destabilisation as per
PWD Act




Visual Im- |* provide extra imein |* access to on line * it may be necessary
pairment examinations (aprox. evaluation tests using to provide heavy
25%, 50% additional assitive technology that | line paper, a scribe,
time). Examinations provides enlarged text, | or special writing
papers may need to be voice recordings implements
enlarged or Brailled, * Web Reader * some students
with tactile diagrams, may undertake
maps, elc. examinations using
* some may need a personal computer
a reader, an oral with voice synthesizer
examination with the * it mav be necessary
examiner, audiotapted to prc;vide extra sp-ace
questions, or large print for equipment and
papers specific personnel, or a
separate examination
venue if the noise
from equipment being
used is likely to be
distracting for other
students
* use email for
evaluation instead of
printed documents for
blind students (they
can be converted in
audio infermation
through screen reading
software)
Hearing |* provideextra timein |* access to on line
Impair- examinations (approx. evaluation tests using
ment 25%-30% additional assistive technology it
time) for students necessary
who need to listen the
evaluation tests.
* use visual aids in
evaluation tests (e.g.
writing on the board,
slides;, OHPs)
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Mobility
Impair-
ment (inc
wheelchair
users)

a reader or an oral
examination (either
presenting answers on
tape or participating in
a viva) are alternatives
to the conventional
writtent paper

alternate different
evaluation methods:
multiple choice, essay,
on line evaluation etc.
for an oral examination
allow extra time for the
student to listen to and
refine or edit responses
in your assessment,
allowance should

be made for the fact
that spoken answers
are likely to be less
coherent than written
answers

for some students

the combination

of written and oral
examination will be
most appropriate

some students with a
mobility disability may
need rest breaks

* on line evaluation
tects with extra time
provided

* students may need
to use a personal
computer/laptop or a
personal assistant in
an examination. If so
it may be necessary to
provide extra space
for equipment, or a
separate exami®nation
venue if the noise
from equipment
(tor example a voice
synthesizer) is likely to
be distracting for other
students.

Alternate question
papers in subjects of
Eng. communicative of
social science

M.C.QQ based on
practicals in science in
view of practicals

Ref, — Saleie Project Ref No. 527877-LLP-1-2012-UK-ERASMUS-ENW
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MINISTRY OF LAW AND JUSTICE
(Legislative Department)

New Delhi, the 28th December, 2016/FPausha 17, 1938 (Saka)

The following Act of Parliament received the assent of the President
on the 27th December, 2016, and is hereby published for general
information: —

THE RIGHTS OFPERSONS WITH DISABILITIES ACT, 2016
(No. 49 or 2018)
[27th December, 2016]
An Act to give etfect to the United Nations Convention on the Rights of

Persons with Disabilities and for matters connected therewith or incidental
thereto.
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WrEREAs the United Nations General Assembly adopted its Convention
on the Rights of Persons with Disabilities on the 13th day of December,
2006:

AND WHEREAS the aforesaid Convention lays down the following principles
for empowerment of persons with disabilities, —

(a) respect for inherent dignity, individual autonomy including the
freedom to make one’s own choices, and independence of persons;

(b) non-discrimination;

(c) full and effective participation and inclusion in society;

(d) respect for ditference and acceptance of persons with disabilities
as part of human diversity and humanity;

(e) equality of opportunity;

(f) accessibility;

(g) equality between men and women;

(h) respect for the evolving capacities of children with disabilities
and respect for the right of children with disabilities to preserve
their identities:

AND WHERE 45 India is a signatory to the said Convention;

AND WHERE 45 India ratified the said Convention on the 1st day of October,
2007;
AND WHERE a5 it is considered necessary to implement the Convention

aforesaid.

BE it enacted by Parliament in the Sixty-seventh Year of the Republic of
India as follows: —
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CHAPTER 11l

Education

16. The appropriate Government and the local authorities shall endeavour  Duty of educational
that all educational institutions funded or recognised by them provide  mstitutions.
inchisive education to the children with disabilities and towards that
end shall —

(i) admit them without discrimination and provide education and
opportunities for sports and recreation activities egually with
others;

(1) make building, campus and various facilities accessible;

(111} providereasonableaccommodationaccording totheindividual's
requirements;

(iv) provide necessary support individualised or otherwise in en-
vironments that maximise academic and social development
consistent with the goal of full inclusion;

(v) ensure that the education to persons who are blind or deaf or
both is imparted in the most appropriate languages and modes
and means of communication;

(vi) detect specific learning disabilities in children at the earliest
and take suitable pedagogical and other measures to overcome

them;

(vil) monitor participation, progress in terms of attainment levels
and completion of education in respect of every student with
disability;

(viii) provide transportation facilities to the children with disabilities
and also the attendant of the children with disabilities having

high support needs.
17. The appropriate Government and the local authorities shall take the  Specific measures
tollowing measures for the purpose of section 16, namely: — lo promote and
Jacilitate inclusive

(a) toconduct survey of school going children in every five years for
identitying children with disabilities, ascertaining their special
needs and the extent to which these are being met:

Provided that the first survey shall be conducted within a period

of two years from the date of commencement of this Act;

educalion.

(b) to establish adequate number of teacher training institutions;




(c) to train and employ teachers, including teachers with disability
who are qualitied in sign language and Braille and also teachers
who are trained in teaching children with intellectual disability;

(d) to train professionals and staff to support inclusive education at
all levels of school education;

(e) 10 establish adequate number of resource centres to support
educational institutions at all levels of school education;

(f) to promote the use of appropriate augmentative and alternative
modes including means and formats of communication. Braille
and sign language to supplement the use of one's own speech
to fulfill the daily communication needs of persons with speech,
communication or language disabilities and enables them to
participate and contribute to their community and society;

(g) to provide books, other learning materials and appropriate
assistive devices to students with benchmark dizabilities free of
cost up to the age of eighteen years:

(h) to provide scholarchips in appropriate cases to students with
benchmark disability;

(1) tomake suitable modifications in the curriculum and examination
system to meet the needs of students with disabilities such as extra
time for completion of examination paper, facility of scribe or
amanuensis, exempton from second and third language courses;

(j) to promote research to improve learning; and
(k) any other measures, as may be required.

18. The appropriate Government and the local authorities shall take
measures to promote, protect and ensure participation of persons with
disabilities in adult education and continuing education programmes

equally with others.
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Press Information Bureau
Government of India
Ministry of Social Justice & Empowerment

16-December-2016 18:28 IST

Rights of Persons with Disabilities Bill - 2036 Passed by Parliament

The Lok Sabha today passed “The Rights of Persons with Disabilities
Bill - 2016". The Bill will replace the existing; PwD Act, 1995,

Which was enacted 21 vears back. The Rajya Sabha has already passed
the Bill on 14.12.2016.

The salient teatures of the Bill are:
i. Disabilitv has been defined based on an evolving and dynamic
conceph.

ii.  The tyvpes of disabilities have been increased from existing 7
to 21 and the Central Government will have the power to add
more types of disabilities. The 21 disabilities are given below:

1, Blindness
2. Low-vision
3. Leprosy Cured persons

4. Hearing Impairment (deaf and hard of hearing)
5. Locomotor Disability

6. Dwarfism

7. Intellectual Disability

8. Mental Illness

9. Autism Spectrum Disorder

10, Cerebral Palsy

11. Muscular Dystrophy

12. Chronic Neurological conditions

13. Specific Learning Disabilities

14. Multiple Sclerosis

15. Speech and Language disability

16, Thalassemia

17. Hemophilia
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Vii.

xii.

18. Sickle Cell disease

19, Multiple Disabilities including deaf blindness
20. Acid Attack victim

21. Parkinson’s disease

Speech and Language Dizability and Specific Learning
Disability have been added for the first time. Acid Attac Victims
have been included. Dwarfism, muscular dystrophy have has
been indicated as separate class of specific disability. The New
categories of disabilities also included three blood disorders.
Thalassemia, Hemophilia and Sick Cell disease.

In addition, the Government has been authorized to notify anv
other category of specified disability.

Responsibility has been cast upon the appropriate governments
to take effective measures to ensure that the person with

disabilities enjov their rights equally with others.

Additional benefits such as reservation in higher education,
government jobs, reservation in allocation of land poverty
alleviation schemes etc. have been provided for persons with

benchmark disabilities and those with bigger support needs.

Everv child with benchmark disability between the age group
of 6 and 18 years shall have the right to free education

Government funded educational insttubons as well as the
government recognized institutions will have to provide
inclusive education to the children with disabilities.

For strengthening the Prime Minister's Accessible India
Campaign, stress has been given to ensure accessibility in public
buildings (both Government and private) in a prescribed time-

frame.

Reservation in vacancies in government establishments has
been increased from 3% to 4% for certain persons or class of

persons with benchmark disability.

The Bill provides for grant of guardianship by District Court
under which there will be joint decision - making between the
guardian and the persons with disabilities.

Broad based Central & State Advisory Boards on Disability are
to be set up to serve as apex policy making bodies a the Central
and State level.
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xiit.  Office of Chiet Comnussioner of Persons with Disabilities has
been strengthened who will now be assisted by a Commissioners
and an Advisoryv Committee comprising of not more than 11
members drawn from experts in various disabilities.

xiv. Similarly, the office of State Commissioners of Disabilities has
been strengthened who will be assisted by Advisory Committes
comprising of not more than 5 members drawn from experts in
various disabilities.

xv. The Chietf Commissioner for Persons with Disabilities and the
State Commissioners will act as regulatory bodies and Grievance
Redressal agencies and also monitor implementation of the Act.

xvi. District level committees will be constituted by the State
Governments to address local concerns of PwDs. Details of
their constitution and the functions of such commuittees would
be prescribed by the State Governments in the rules.

xvii. Creation of National and State Fund will be created to provide
financial support to the persons with disabilities. The existing
National Fund for Persons with Disabilities and the Trust Fund

tor Empowerment of Persons with Disabilities will be subsumed
with the National Fund.

xviii. The Bill provides for penalties for oftences committed against
persons with disabilities and also viclation of the provisions of
the new law.

xix. Spedial Courts will be designated in each district to handle cases
concerning violation of rights of PwDs.

The New Act will bring our law in line with the United National
Convention on the Rights of Persons with Disabilities (UNCRFD), to
which India is a signatory. This will fulfill the obligations on the part of
India in terms of UNCRD. Further, the new law will not only enhance
the Rights and Entitlements of Divyangjan but alse provide effective
mechanism for ensure their empowerment and true inclusion into the
Society ina Eaﬁﬂfactor}f IMATNTIET.

WO

Sanjay Kumar/jk/MoSJ&E, 16.12.2016
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A.

THE SCHEDULE

[See clause (zc) of section 2]

SPECIFIED DISABILITY

Physical disability. —
Locomotor disability (a person’s mability to execute distinctive
activities associated with movement of self and objects resulting

from atflicion of musculoskeletal or nervous system or both),

including —

(a)

“leprosy cured person” means a person who has been cured of

leprosy but is suffering trom—

{i}) loss of sensation in hands or feet as well as loss of sensation
and paresis in the eve and eye-lid but with no manifest
deformity:;

(ii) manifest deformity and paresis but having sutficient mobility
in their hands and feet to enable them to engage in normal
economic activity;

(ii1) extreme physical deformity as well as advanced age which
prevents him/her from undertaking any gainful occupation,
and the expression “leprosy cured” shall construed accord-
ingly;

“cerebral palsy” means a Group of non-progressive neurological
condition affecting body movements and muscle coordination,
caused by damage to one or more specific areas of the brain,
usually occurring before, during or shortly after birth;

“dwarfism” means a medical or genetic condition resulting in an
adult height of 4 feet 10 inches (147 centimeters) or less;

“muscular dystrophy” means a group of hereditary genetic muscle
disease that weakens the muscles that move the human body and
persons with multiple dyvstrophy have incorrect and missing
information in their genes, which prevents them from making
the proteins they need for healthy muscles. It is characterised by
progressive skeletal muscle weakness, defects in muscle proteins,

and the death of muscle cells and tissue;

“acid attack victims’ means a person distigured due to violent
assaults by throwing of acid or similar corrosive substance.
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Visual impairment—

(a) “blindness” means a condition where a person has any of the
tollowing conditions, after best correction—

(i} total absence of sight; or

(ii) wisual acuity less than 3/60 or less than 10/200 (Snellen) in
the better eve with best possible correction; or

(1i1) limitation of the Held of vision subtending an angle of less
than 10 degree.

(b) “low-vision” means a condition where a person has any of the
tollowing conditions, namely: —

(1) wisual acuity not exceeding 6/18 or less than 20/ 60 up to 3/ 60
or upto 10/200 (Snellen) in the better eye with best possible
correchions; or

(ii) limitation of the Held of vision subtending an angle of less
than 40 degree up to 10 degree.

C, Hearing impairment—

(a) “deal” means persons having 70 DB hearing loss in speech
frequencies in both ears;

(b) “hard of hearing” means person having 60 DB te 70 DB

hearing loss in speech frequencies in both ears;

D. “speech and language disability” means a permanent disability
arising out of conditions such as laryngectomy or aphasia affecting
one or more components of speech and lancuage due to organic
or neurclogical causes.

Intellectual disability, a condition characterised by significant limi-
tation both in intellectual functoning (reasoning, learning, problem
solving) and in adaptive behaviour which covers a range of every day,

social and practical skills, including —

(a) “specific learning disabilities” means a heterogeneous group
of conditions wherein there is a delicit in processing language,
spoken or written, that may manifest itself as a difficulty to com-
prehend, speak, read, write, spell, or to do mathematical calcu-
lations and includes such conditions as perceptual disabilities,
dvslexia, dysgraphia, dyscalculia, dyspraxia and developmental

aphasia;
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(b) “autism spectrum disorder” means a neuro-developmental con-
dition typically appearing in the first three years of life that sig-
nificantly affects a person’s ability to communicate, understand
relationships and relate to others. and is frequently associated
with unusual or stereotypical rituals or behaviours.

3. Mental behaviour, —

“mental illness” means a substantial disorder of thinking, mood,
perception, orientation or memory that grossly impairs judgment,
behaviour, capacity to recognise reality or ability to meet the ordinary
demands of life, but does not include retardation which is a condition
of arrested or incomplete development of mind of a person, specially
characterised by sub normality of intelligence.

4. Disability caused due to—
(a) chronic neurological conditions, such as—

(1) “multiple sclerosis” means an intflammatory, nervous system
disease in which the myelin sheaths around the axons of
nerve cells of the brain and spinal cord are damaged, leading
to demyelination and affecting the ability of nerve cells in the
brain and spinal cord to communicate with each other;

(1) “parkinson’s disease” means a progressive disease of the
nervous system marked by tremor, muscular rigidity, and
slow, imprecise movement, chiefly affecting middle-aged
and elderly people associated with degeneration of the basal
ganglia of the brain and a deficiency of the neurotransmitter
dopamine.

(b) Blood disorder—

(1) “haemophilia” means an inheritable disease, usually affecting
only male but transmitted by women to their male children,
characterised by loss or impairment of the normal clotting
ability of blood so that a minor would may result in fatal
bleeding;

(1) “thalassemia” means a group of inherited disorders charac-
terised by reduced or absent amounts of haemoglobin.

(1ii) “sickle cell disease” means a hemolytic disorder characterised
by chronic anemia, painful events, and various complications
due to associated tissue and organ damage: “hemolytic”
refers to the destruction of the ccii membrane of red blood

cells resulting in the release of hemoglobin.
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Multiple Disabilities (more than one of the above specified disabil-
ities) including deaf blindness which means a condition in which a
person may have combination of hearing and visual impairments
causing severe commurucation, developmental, and educational
problems.

Any other category as may be notified by the Central Government.

DR. G. NARAYANARA]JU
Secretary to the Govt, of India.
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Rights of Persons with Disabilities Act, 2016

The Act replaces the Persons with Disabilities {Equal Opportunities,
Protection of Rights and Full Participation) Act, 1995, It fulfills the
obligations to the United National Convention on the Rights of Persons
with Disabilities (UNCREPD), to which India is a signatory. The Act came
into force during December 2016.

Salient features of the Act

Disabilities covered

*  Disability has been defined based on an evolving and dynamic concept.

*  The types of disabilities have been increased from existing 7 to 21 and
the Central Government will have the power to add more types of
disabilities. The 21 disabilities are given below:-

Blindness

2. Low-wision

p=

3. Leprosy Cured persons
4 Hearing Impairment (deaf and hard of hearing)
5. Locomotor Disability

6. Dwarfism

7. Intellectual Disability

8. Mental Illness

9. Autism Spectrum Disorder

10. Cerebral Palsy

11. Muscular Dystrophy

12. Chronic Neurological conditions

13. Specific Learning Disabilities

14, Multiple Sclerosis

15. Speech and Language disability

16. Thalassemia

17. Hemophilia

18. Sickle Cell disease

19, Multiple Disabilities including deat blindness
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20. Acid Attack wvictim
21. Parkinson's disease

#*  Personswith “henchmark disahilities” are defined as those certified to
have at least 40 per cent of the disabilities specified above.

Rights and entitlements

*  Responsibility has been cast upon the appropriate governments to
take effective measures to ensure that the persons with disabilities
enjoy their rights equally with others.

*  Additional benefits such as reservation in higher education (not less
than 5%), government jobs (notless than 4 %), reservation in allocation
of land, poverty alleviation schemes (5% allotment) etc. have been
provided for persons with benchmark disabilities and those with high

support needs.

*  Every child with benchmark disability between the age group of 6 and
18 years shall have the right to free education.

*  Government funded educational institutions as well as the govern-
ment recognized institutions will have to provide inclusive education

to the children with disabilitias.

*  For strengthening the Prime Minister's Accessible India Campaign,
stress has been given to ensure accessibility in public buildings (both
Government and private) in a prescribed time-frame.

Guardianship

¢ The Act provides for grant of guardianship by District Court under
which there will be joint decision - making between the guardian and
the persons with disabilities.

Establishment of Authorities

*  Broad based Central & State Advisory Boards on Disability are to
be set up to serve as apex policy making bodies at the Central and
State level.

*  Office of Chief Commissioner of Persons with Disabilities has been
strengthened who will now be assisted by 2 Commissioners and an
Advisory Committee comprising of not more than 11 members drawn
from experts in various disabilities.




*  Similarly, the office of State Commissioners ot Disabilities has been
strengthened who will be assisted by an Advisory Committee com-
prising of not more than 3 members drawn from experts in various
disabilities.

* The Chief Commissioner for Persons with Disabilities and the State
Commissioners will act as regulatory bodies and Grievance Redressal
agencies and also monitor implementation of the Act.

*  Districtlevel committees will be constituted by the State Governments
to address local concerns of PwDs. Details of their constitution and
the functions of such committees would be prescribed by the State
Governments in the rules.

*  Creation of National and State Fund will be created to provide financial
support to the persons with disabilities. The existing National Fund

tor Persons with Disabilities and the Trust Fund for Empowerment of
Persons with Disabilities will be subsumed with the National Fund.

Penalties for offences

*  The Act provides for penalties for offences committed against persons
with disabilities and also violation of the provisions of the new law.

*  Any person who violates provisions of the Act, or any rule or regu-
lation made under it, shall be punishable with imprisonment up to
six months and/ or a fine of Rs 10,000, or both. For any subsequent
violation, imprisonment of up to two years and/or a fine of Rs 50,000
to Rs five lakh can be awarded.

*  Whoever intentionally insults or intimidates a person with disability,
or sexually exploits a woman or child with disability, shall be punish-

able with imprisonment between six months to five years and fine.

*  Special Courts will be designated in each district to handle cases
concerning violation of rights of PwDs.
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