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FRAMEWORK

A Vision for Continuous Educator Development 



ABOUT 

The Teacher Competency Framework is a tool outlining Competencies that a teacher must hone 
over time to facilitate a holistic and excellent education for the child.

Teachers have the power and responsibility to teach, nurture and shape the lives and minds of 
their students and reach their fullest potential through education. In this valuable feat, it 
becomes imperative for all educators to continuously learn, grow and feel supported in doing so. 

Therefore, a Teacher Competency Framework helps Organizations and Systems support and 
inspire the continuous professional learning and development of teachers towards this goal while 
keeping in mind their ground reality and the Global Standards of Teacher Education.

1



JOURNEY

2

In 2021 SCERT decided to reimagine Teacher Education for over 80000 teachers in Delhi 
based on the recommendations in the NEP and SCERT PAC- 2021-22.

Need Analysis 
Survey with 8900 
teachers 
November, 2020

Secondary 
research to 
identify domains
September, 2021

Focus Group 
Discussion with 
MTs
December, 2020

Vision alignment 
with Curriculum 
and Capacity 
building programs 
November, 2021

First Formal 
Iteration of the 
TCF
January, 2022

Review by the 
INSET Core 
Team
February, 2022

Research 
backing for each 
Indicator
March, 2022

External Subject 
Matter Expert Review 
on the Document 
April, 2022

Feedback Teacher 
Educators
April, 2022 Teacher Competency 

Framework Launch
May, 2022
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CORE AS A TEACHER

Building excellence in 
teacher practice 

(online/ in person/ 
hybrid) 

2.
COLLECTIVE AS 

PARTNERS

Collective Leadership 
Beyond the Classroom 

Number

3.1.
CHILDREN AT THE 

CENTER

Creating Safe and 
Conducive Learning 

Environments
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TEACHER COMPETENCY FRAMEWORK

DOMAIN 1 | CHILDREN AT THE CENTER 

SUB-DOMAIN TEACHER DEVELOPMENT INDICATORS

Understanding child 
development stages and 
learning theories.

Teachers demonstrate under-
standing of child development 
stages by reflecting on the support 
needed by each student.  

Teachers demonstrate understanding 
of learning theories by making 
connections between the theory and 
their own students. 
  

1.1

1.2

1.3

1.4

Understanding children in 
my classroom and their 
individual learner needs.

Teachers interact with students to 
understand their physical, cognitive 
and socio-emotional needs.

Teachers observe the students in 
different spaces to understand their 
strengths and areas of support.

Fostering student safety and 
healthy classroom relation
ships.

Designing inclusive classroom 
practices to ensure learning 
is equitable for all children.

Teachers create a culture of care 
and  respect to enable students to 
share emotions and develop socio- 
emotional skills

Teachers create a safe space for 
listening and sharing of questions, 
ideas and opinions for all students. 

Teachers create safe and 
welcoming spaces for a 
system of peer support in the 
classroom.  

Teachers adopt different teaching 
styles while being respectful of religion, 
caste, gender, learning disabilities to 
suit the needs of every student.

Teachers use classroom practices to 
ensure learning is equally accessible 
to children with varied academic 
fluency levels.
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DOMAIN 2 | COLLECTIVE AS PARTNERS

2.1

2.2

Leveraging families and 
communities as equal 
partners towards child's 
wellbeing and learning.  

Collaborating with school 
staff to contribute to 
school vision and SDP. 

Teachers engage with the 
community leaders and families 
to build a sustainable ecosystem 
for the growth of a child. 

Teachers communicate with  the 
families to know more about the 
child and celebrate progress.

Teachers collaborate with other 
teachers for mutual improvment in 
classroom practice.

Teachers collaborate with all 
stakeholders within school 
towards a shared  vision and 
school culture. 

Teachers align classroom 
goals and interventions to 
the school vision and school 
development plan .
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DOMAIN 3 | CORE AS A TEACHER

Enhancing subject matter 
knowledge and expertise.

3.1

3.2

3.3

Practicing appropriate 
pedagogical strategies in 
the classroom towards the 
learning objective/s.

Leveraging comprehen-
sive assessments to 
inform teacher practice.

Teachers collaborate with subject 
resource experts to incorporate shifts 
in teacher practices. 

Teachers make connections to 
prior knowledge while introducing 
a new concept. 

Teachers provide students 
with structured work  
time in every  lesson to apply 
newly learned  knowledge or 
skill. 

Teachers summarize each 
concept to ensure 
synthesis of student  
learning.

Teachers consistently conduct 
assessments and analyze 
student assessment data.

Teachers use the student 
assessment data  to assess and  
improve their own practice 
towards enhancing student 
progress. 

3.4

3.5

Practicing appropriate 
pedagogical strategies in 
the classroom towards 
the learning objective/s.

Practicing appropriate 
pedagogical strategies in 
the classroom towards 
the learning objective/s.

Teachers follow up on  the 
feedback to track and 
support growth of the child.
 

Teachers adapt their practices 
for student learning based on 
feedback from school leaders, 
peers, students and parents.  

Teachers aid students to apply 
social skills of collaboration 
and communication. 

Teachers develop students as 
compassionate citizens who 
bring positive change in the 
community and world.

Teachers integrate 21st 
skills in teaching and 
learning of all subjects.

Teachers use the knowledge gained 
from professional development 
programs in their planning, teaching 
and assessment.

Teachers communicate clear 
learning objectives for every 
lesson.

Teachers design assessments 
in a way that all students get 
the opportunity to showcase 
their learning.

Teachers provide regular and 
constructive feedback to the 
students to help them grow 
as learners. 

Teachers create learning 
opportunities for students to 
grow in their personal skills of 
critical thinking, self-aware-
ness and creativity.



RESEARCH CITATIONS

9

• Katz, L. G. (1997, February). Child Development Knowledge and Teachers of Young Children [Opinion Paper]. 
Office of Educational Research and Improvement. Retrieved April 7, 2022, from https://files.eric.ed.gov/fulltex-
t/ED407114.pdf

• Batra, S. (2013). The Psychosocial Development of Children: Implications for Education and Society — Erik 
Erikson in Context. Contemporary Education Dialogue, 10(2), 249–278. doi:10.1177/0973184913485014

• American Psychological Association, Work Group of the Board of 
Educational Affairs (1997). Learner-centered psychological principles: a framework for school redesign and 
reform (Rev. ed.). Washington, DC: APA Education Directorate. Available at: http://www.apa.org/ed/lcp.html

• Brown, A. (1994). The advancement of learning. Educational Researcher, 23, 4–12

• Kuhn, D. (1997). Constraints or guideposts? Developmental psychology and science education. Review of 
Educa- tional Research, 67, 141–150

• Sheridan, S. M., Edwards, C. P., Marvin, C. A., & Knoche, L. L. (2009). 
Professional Development in Early Childhood Programs: Process Issues and Research Needs. Early Education 
and Development, 20(3), 
377-401. https://doi.org/10.1080/10409280802582795

• National Association for the Education of Young Children. (NA). Principles of Child Development and Learning 
and Implications That Inform Practice. NAEYC. Retrieved April 8, 2022, from https://www.naeyc.org/re-
sources/position-statements/dap/principles

• Shulman, L. (1990). Reconnecting foundations to the substance of teacher education. Teachers College Record, 
91, 300–310.

• Archambault, R. D. (Ed.) (1964). John Dewey on education: selected writings. Chicago, IL: University of Chicago 
Press

• Vygotsky, L. (1978). Mind in society: the development of higherpsychological processes. Cambridge, MA: 
Harvard University Press

•Bronfenbrenner, U. (1979). Ecology of human development. Cambridge, MA: Harvard University Press

• Moll, L., & Greenberg, J. (1988). Creating zones of possibilities: combining social contexts for instruction. In L. 
Moll (Ed.), Vygotsky and education: instructional implications and applications of sociohistorical psychology (pp. 
319–348). New York:Cambridge University Press

• Heath, S. (1983). Ways with words: language, life, and work in communities and classrooms. New York: 
Cambridge University Press

• Bronfrenbrenner, U. (1986). Alienation and the four worlds of childhood. Phi Delta Kappan, 67, 430–436

•Juvonan, J., & Wentzel, K. (1996). Social motivation: understanding children’s social adjustment. New York: 
Cambridge University Press

• Watson, R. (1996). Rethinking readiness for learning. In D. Olson, & N. Torrance (Eds.), Handbook of Education 
and Development: New Models of Learning, Teaching, and Schooling (pp. 148–172). Malden, MA: Blackwell

• Piaget, J. (1964). Development and learning. In R. Ripple, & V. Rockcastle (Eds.), Piaget rediscovered (pp. 
7–20).Ithaca, NY: Cornell University Press.

• Mustapha, S.M., Abd. Rahman, N.K.N., & Yunus, M.M. (2010). Factors Influencing Classroom Participation: A 
Case Study of Malaysian Undergraduate Students. Procedia Social and Behavioral Sciences. Vol. 9: 1079- 1084.

• Fassinger, P. A. (2000). How Classes Influence Students’ Participation in College Classrooms. Journal of 
Classroom Interaction. 35, 38-47.

• Dallimore, E. J., Hertenstein, J. H. & Platt, M. B. (2004). Classroom Participation and Discussion 
Effectiveness:Student-Generated Strategies. Communication Education. 53,103-115.

• Alderson, P. (2008). Young children’s rights: Exploring beliefs, principles, and practice. (2nd ed.). Jessica 
Kingsley Publisher.

• Watkins, A. (2012). Teacher Education for Inclusion: Profile of Inclusive Teachers. Odense, Denmark: European 
Agency for Development in Special Needs Education.

• Naimie, Z., Siraj, S., Shagholi, R., Abuzaid, R.A. (2010). Did you Cook your Lesson Based on Right Recipe? 
(Accommodating the Students Preferences in Class) Social Behavioral Sciences, 2, 383-387

• Gardner, H. E. (2000). Intelligence Reframed: Multiple Intelligences for the 21st Century. Hachette UK

• Pashler, Harold, McDaniel, M., Rohrer, D., & Bjork, R. (2008). Learning styles: Concepts and evidence. 
Psychological Science in the Public Interest,103-119

• Kolb, D.A. (1984). Experiential Learning: Experience as the Source of Learning and Development. Englewood 
Cliffs, NJ: Prentice Hall

• Kamii, C. (1973). Pedagogical principle derived from Piaget’s theory: relevance for educational practice. In M. 
Schwebel, & J. Raph (Eds.), Piaget in the classroom (pp. 99–215). New York: Basic Books

• Zeichner, K. M., & Conklin, H. G. (2008). Teacher education programs as sites for teacher preparation. In M. 
Cochran-Smith, S. Freiman-Nemser, D. J. McIntyre, & K. E. Demers (Eds.), Handbook of research on teacher 
education: Enduring questions in changing contexts (3rd ed., pp. 269-289). New York: Routledge

• Zeichner, K. M., & Conklin, H. G. (2008). Teacher education programs as sites for teacher preparation. In M. 
Cochran-Smith, S. Freiman-Nemser, D. J. McIntyre, & K. E. Demers (Eds.), Handbook of research on teacher 
education: Enduring questions in changing contexts (3rd ed., pp. 269-289). New York: Routledge

• Ball, A. F., & Tyson, C. A. (2011). Preparing teachers for diversity in the twenty-first century. In A. F. Ball & C. A. 
Tyson (Eds.), Studying diversity in teacher education (pp. 399-416). Lanham, MD: Rowman & Littlefied.

• Shade, R. A., & Stewart, R. (2001). General education and special education pre-service teachers’ attitude 
toward inclusion. Preventing School Failure: Alternative Education for Children and Youth, 46, 37–41.

• Masika, R., & Jones, J. (2016). Building student belonging and engagement: Insights into higher education 
students’ experiences of participating and learning together. Teaching in Higher Education, 21(2), 138–150. doi: 
10.1080/13562517.2015.1122585

• Dochy, F., Segers, M., Van den Bossche, P., & Gijbels, D. (2003). Effects of problem-based learning: a 
meta-analysis. Learning and Instruction, 13(5), 533–568. doi:10.1016/s0959-4752(02)00025-7

• Clement, M., & Vandenberghe, R. (2000). Teachers’ professional development: a solitary or collegial 
(ad)venture? Teaching and Teacher Education, 16(1), 81–101. doi:10.1016/s0742-051x(99)00051-7

• Conley, S., Fauske, J., & Pounder, D. G. (2004). Teacher Work Group Effectiveness. Educational Administration 
Quarterly, 40(5), 663–703.doi:10.1177/0013161x04268841

• Chance, P. L., & Segura, S. N. (2009). A rural high school’s collaborative approach to school improvement. 
Journal of Research in Rural Education, 24(5). Retrieved [date] from http:// jrre.psu.edu/articles/24-5.pdf

• Goddard, Y.L., Goddard, R.D., & Tschannen-Moran, M. (2007). A Theoretical and Empirical Investigation of 
Teacher Collaboration for School Improvement and Student Achievement in Public Elementary Schools. 
Teachers College Record: The Voice of Scholarship in Education, 109, 877 - 896.

• Jordan, M., Chrislip, D., & Workman, E. (2016). Special Report: Collaborative Stakeholder Engagement. 
Education Commission of the States. Retrieved April 19, 2022, from http://www.ecs.org/wp-content/up-
loads/Collaborative_Stakeholder_Engagement_June-2016.pdf

• Kettunen, J. Stakeholder relationships in higher education. Tert Educ Manag 21, 56–65 (2015). 
https://doi.org/10.1080/13583883.2014.997277

• Nthontho, Maitumeleng. (2017). Children as stakeholders in education: Does their voice matter?. South 
African Journal of Childhood Education, 7(1), 1-7. https://dx.doi.org/10.4102/sajce.v7i1.434



• Gallagher, A.L., Murphy, C., Conway, P.F. et al. Engaging multiple stakeholders to improve speech and language 
therapy services in schools: an appreciative inquiry-based study.BMC Health Serv Res 19, 226 (2019). 
https://doi.org/10.1186/s12913-019-4051-z

• Hwa, Y.-Y., Kaffenberger, M., & Silberstein, J. (2020, November 4). Aligning Levels of Instruction with Goals and 
the Needs of Students (ALIGNS): Varied Approaches, Common Principles. RISE Programme. Retrieved April 19, 
2022, from https://riseprogramme.org/publications/aligning-levels-in-
struction-goals-and-needs-students-aligns-varied-approaches-common

• Vaughn, M. (2014). Aligning Visions: Striking a Balance Between Personal Convictions for Teaching and 
Instructional Goals. The Educational Forum, 78(3), 305–313.doi:10.1080/00131725.2014.91236

• Georgia Leadership Institute for School Improvement for the Principal Professional Learning Community. 
(2014, September). Shaping a Vision of Academic Success for All Students. A Roadmap of Key Processes and 
Effective Practices - Shaping a Vision of Academic Success for All Students, Project Group 1. Retrieved April 19, 
2022, from http://2wh2pdomc1q415tdl40khdki.wpengine.netna-cdn.com/wp-con-
tent/uploads/2015/10/Group-1-Vision_of_Success_FINAL_10_19_142-31.pdf

• Berry, B., Daughtrey, A., & Wieder, A. (2009, December). Collaboration: Closing the Effective Teaching Gap. 
ERIC. Retrieved April 19, 2022, from https://files.eric.ed.gov/fulltext/ED509717.pdf

• Brownell, M. T., Yeager, E., Rennells, M. S., & Riley, T. (1997). Teachers Working Together: What Teacher 
Educators and Researchers Should Know. Teacher Education and Special Education: The Journal of the Teacher 
Education Division of the Council for Exceptional Children, 20(4), 340–359. 
doi:10.1177/088840649702000405

• Van Allen, Jennifer and Forsythe, Lenora (2019) "Collaborating Online: Tools for Improving Teacher 
Preparation in Literacy," The Language and Literacy Spectrum: Vol. 29 : Iss. 1 , Article 4. https://files.eric.ed.gov/-
fulltext/EJ1263115.pdf

• Reed, D. K. (2012). Clearly Communicating the Learning Objective Matters! Middle School Journal, 43(5), 
16–24.doi:10.1080/00940771.2012.11461825
Faulconer, E. K. (2017). Increasing Student Interactions With Learning Objectives. Journal of College Science 
Teaching, 46(5). Retrieved from https://commons.erau.edu/publication/462

• Lawlor, B. K., & Hornyak, M. J. (2012). SMART Goals: How the Application of Smart Goals can Contribute to 
Achievement of Student Learning Outcomes. Developments in Business Simulation and Experiential Learning, 
39, 259-267

• Ladson‐Billings, G. (1995). But that’s just good teaching! The case for culturally relevant pedagogy. Theory Into 
Practice, 34(3), 159–165. doi:10.1080/00405849509543675

• Samuels, A. J. (2018). Exploring Culturally Responsive Pedagogy: Teachers' Perspectives on Fostering 
Equitable and Inclusive Classrooms. ERIC. Retrieved April 19, 2022, from https://files.eric.ed.gov/fulltex-
t/EJ1166706.pdf

• Hailikari, T., Katajavuori, N., & Lindblom-Ylanne, S. (2008). The relevance of prior knowledge in learning and 
instructional design. American journal of pharmaceutical education, 72(5), 113. 
https://doi.org/10.5688/aj7205113

• Wood F. H., McQuarrie F.Jr. 1999.“On the Job Learning. New Approaches will Shape Professional Learning in 
the 21st Century.” Journal of Staff Development 20: 10–13

• Overmyer, J. (2012, September). Flipped classrooms 101. Principal, 46-47

• Overmyer, J. (2012, September). Flipped classrooms 101. Principal, 46-47

• Lage, M. J., Platt, G. J., & Treglia, M. (2000). Inverting the classroom: A gateway to creating an inclusive learning 
environment. Journal of Economic Education, 31(1), 30-43

• Overmyer, J. (2012, September). Flipped classrooms 101. Principal, 46-47

• Lage, M. J., Platt, G. J., & Treglia, M. (2000). Inverting the classroom: A gateway to creating an inclusive learning 
environment. Journal of Economic Education, 31(1), 30-43

• Oliver, R. M., & Reschly, D. J. (2007, December). Effective Classroom Management: Teacher Preparation and 
Professional Development. ERIC. Retrieved April 19, 2022, from https://files.eric.ed.gov/fulltext/ED543769.pdf

• Tomlinson, C. A. (2014). The Differentiated Classroom: Responding to the Needs of All Learners. ASCD 
https://files.ascd.org/staticfiles/ascd/pdf/siteASCD/publica-
tions/books/differentiated-classroom2nd-sample-chapters.pdf

• Schunk, D. H., & Hanson, A. R. (1985). Peer models: Influence on children's self-efficacy and achievement. 
Journal of Educational Psychology, 77, 313-322

• Stevens, E. A., Park, S., & Vaughn, S. (2019). A Review of Summarizing and Main Idea Interventions for 
Struggling Readers in Grades 3 Through 12: 1978–2016. Remedial and Special Education, 40(3), 131-149. doi: 
10.1177/0741932517749940

• Fisher, D., & Frey, N. (2011, September). Checking for Understanding. NESA Center. Retrieved April 19, 2022, 
from https://www.nesacenter.org/uploaded/conferences/SEC/2017/Handouts/Checking_NASSP.pdf

• Leigh, R. S. (2012). The Classroom is Alive with the Sound of Thinking: The Power of the Exit Slip. International 
Journal of Teaching and Learning in Higher Education, 24(2), 189-196. https://files.eric.ed.gov/fulltex-
t/EJ996265.pdf

• Steffanakis, E. H., & Meier, D. (2010). Differentiated Assessment. John Wiley & Sons

• Majuddin, C., Md. Khambari, M. N., Wong, S. L., Ghazali, N., & Mohd. Norowi, N. (2022). Students’ Perspectives 
on the Use of Differentiated Assessment Tool: Results from an Explanatory Sequential Mixed-Method Pilot 
Study. Contemporary Educational Technology, 14(2), ep358. https://doi.org/10.30935/cedtech/11667

• King, R. M., & Chapman, C. (2005). Differentiated Assessment Strategies: One Tool Doesn't Fit All. SAGE 
Publications

• Moon, T. R., & Tomlinson, C. A. (2013). Assessment and Student Success in a Differentiated Classroom. ASCD

• Demie, F. (2013, September). Using Data to Raise Achievement - Good Practice in Schools 2013. Lambeth 
Council. Retrieved April 19, 2022, from https://www.lambeth.gov.uk/rsu/sites/www.lambeth.gov.uk.rsu/-
files/Using_Data_to_Raise_Achievement-Good_Practice_in_Schools_2013.pdf

• Bambrick-Santoyo, P. (2019). Driven by Data 2.0: A Practical Guide to Improve Instruction (2nd ed.). 
Jossey-Bass

• Kozleski, E. B. (2017). The Uses of Qualitative Research: Powerful Methods to Inform Evidence-Based Practice 
in Education. Research and Practice for Persons with Severe Disabilities, 42(1), 19-32. 
10.1177/1540796916683710

• Datnow, A., & Hubbard, L.A. (2015). Teachers’ Use of Assessment Data to Inform Instruction: Lessons from the 
past and Prospects for the Future. Teachers College Record: The Voice of Scholarship in Education, 117, 1 - 26

• Yorke, M (2003) Formative assessment in higher education: Moves towards theory and the enhancement of 
pedagogic practice, Higher Education, 45(4), 477-501

• Kulik, J. A., and Kulik, C.-L. C. (1988). Timing of feedback and verbal learning. Rev. Educ. Res. 58, 79–97. doi: 
10.3102/00346543058001079

• Hattie, J. and Timperley, H. (2007). The Power of Feedback. Review of Educational Research, 77 (1), 81-112.

• Piccinin, S. J. (2003) Feedback: Key to Learning. Halifax, NS: Society for Teaching and Learning in Higher 
Education.

• Chalmers, C., Mowat, E., & Chapman, M. (2018). Marking and providing feedback face-to-face: Staff and 
student perspectives. Active Learning in Higher Education, 19(1), 35–45

RESEARCH CITATIONS

10



• Tan, K. (2013). A Framework for Assessment for Learning: Implications for FeedbackPractices within and 
beyond the Gap. ISRN Education, 1–6.

• Wisniewski, B., Zierer, K., & Hattie, J. (2020). The Power of Feedback Revisited: A Meta-Analysis of Educational 
Feedback Research. Frontiers in Psychology, 10(1), 1–14

• Akalin, S., & Sucuoğlu, B. (2015). Effects of classroom management intervention based on teacher training and 
performance feedback on outcomes of teacher-student dyads in inclusive classrooms. Educational 
Sciences:Theory & Practice, 15, 739-758. doi:10.12738/estp.2015.3.2543

• Allday, R. A., Hinkson-Lee, K., Hudson, T.,Neilsen-Gatti, S., Kleinke, A., & Russel, C. S.(2012). Training general 
educators to increase behavior-specific praise: Effects on students with EBD. Behavioral Disorders, 37, 87-98

• Duchaine, E. L., Jolivette, K., & Fredrick, L. D.(2011). The effect of teacher coaching with performance feedback 
on behavior-specific praise in inclusion classrooms. Education and Treatment of Children, 34, 209-227

• Rathel, J. M., Drasgow, E., Brown, W. H., & Marshall, K. J. (2014). Increasing induction-level teachers’ 
positive-to-negative communication ratio and use of behavior-specific praise through e-mailed performance 
feedback and its effect on students’ task engagement. Journal of Positive Behavior Interventions,16, 219-233. 
doi:10.1177/1098300713492856

• Education First. (2015, June). Giving Teachers the Feedback and Support They Deserve. Education First. 
Retrieved April 19, 2022, from https://education-first.com/wp-content/uploads/2015/10/Giv-
ing-Teachers-the-Feedback-and-Support-They-Deserve.pdf

• Snyder, L. G., & Snyder, M. J. (2008). teaching critical thinking and Problem solving skills. Department of 
Education: Boston Children's Hospital. Retrieved April 19, 2022, from https://dme.childrenshospi-
tal.org/wp-content/uploads/2019/02/Optional-_Teaching-Critical-Thinking-and-Problem-Solving-Skills.pdf

• OECD. (2018). The Future of Education and Skills: Education 2030. OECD. Retrieved April 19, 2022, from 
https://www.oecd.org/education/2030/E2030%20Position%20Paper%20(05.04.2018).pdf

• Ovcharuk, O., Ivaniuk, I., Soroko, N., Gritsenchuk, O., & Kravchyna, O. (2020). The use of digital learning tools in 
the teachers’ professional activities to ensure sustainable development and democratization of education in 
European countries. E3S Web of Conferences, 166, 10019. doi:10.1051/e3sconf/202016610019

• Borich, G. (2011). Effective Teaching Method: Research-based Practice. Boston: Pearson

• F.E. Gouws (2007) Teaching and learning through multiple intelligences in the outcomes-based education 
classroom, Africa Education Review, 4:2, 60-74, DOI: 10.1080/18146620701652705

• Lazonder, A. W., & Harmsen, R. (2016). Meta-Analysis of Inquiry-Based Learning. Review of Educational 
Research, 86(3), 681–718. doi:10.3102/0034654315627366

• Snyder, L. G., & Snyder, M. J. (2008). teaching critical thinking and Problem solving skills. Department of 
Education: Boston Children's Hospital. Retrieved April 19, 2022, from https://dme.childrenshospi-
tal.org/wp-content/uploads/2019/02/Optional-_Teaching-Critical-Thinking-and-Problem-Solving-Skills.pdf

• Lee, D., Huh, Y. & Reigeluth, C.M. Collaboration, intragroup conflict, and social skills in project-based learning. 
Instr Sci 43, 561–590 (2015). https://doi.org/10.1007/s11251-015-9348-7

• Webster-Stratton, Carolyn PhD; Reid, M Jamila PhD Strengthening Social and Emotional Competence in 
Young Children—The Foundation for Early School Readiness and Success, Infants & Young Children: April 2004 - 
Volume 17 - Issue 2 - p 96-113

• Dodge, K. A., & Price, J. M. (1994). On the relation between social information processing and socially 
competent behavior in early school-aged children. Child Development, 65, 1385–1397

• Gaudelli, W. (2016). Global Citizenship Education: Everyday Transcendence. Routledge

• Borich, G. (2011). Effective Teaching Method: Research-based Practice. Boston: Pearson

• Effective Teaching Method: Research-based Practice. Boston: Pearson

• OECD. (2018). The Future of Education and Skills: Education 2030. OECD. Retrieved April 
19, 2022, from https://www.oecd.org/education/2030/E2030%20Position%20Pa-
per%20(05.04.2018).pdf

• Ovcharuk, O., Ivaniuk, I., Soroko, N., Gritsenchuk, O., & Kravchyna, O. (2020). The use of 
digital learning tools in the teachers’ professional activities to ensure sustainable 
development and democratization of education in European countries. E3S Web of 
Conferences, 166, 10019. doi:10.1051/e3sconf/202016610019

• Wang, F., Kinzie, M.B., McGuire, P. et al. Applying Technology to Inquiry-Based Learning in 
Early Childhood Education. Early Childhood Educ J 37, 381–389 (2010). 
https://doi.org/10.1007/s10643-009-0364-6

RESEARCH CITATIONS

11




